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Abstract 

This research explores teachers’ and teacher aides’ perceptions of their instructional practices 

when working with students with special needs at a secondary school in south Trinidad and 

Tobago during COVID-19. Using a case study approach, seven participants inclusive of teachers 

and teacher aides from the urban school contributed to the study. Conclusions were drawn 

primarily from narrative data collected through questionnaires, interviews and document 

analysis. A personal reflective journal was also implemented to reduce researcher bias and to 

develop a reflective practice. Data was collected until saturation was achieved with the final 

interpretations sorted into themes. Findings indicate that the teachers and teacher aides of Future 

Framers Secondary School perceived lowered effectiveness of their instructional practices with 

their special needs students during COVID-19. Evidence suggests a standardized quality 

professional development program would greatly benefit teachers and teacher aides tailored 

toward understanding and building professional learning communities; and cultivating educator 

capacity with using online learning platforms to enhance instructional practices for students with 

special needs. 

Keywords: special needs, case study, instructional practices, teacher aides, COVID-19 
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Chapter I: Introduction 

Overview 

Over the past 78 years, Trinidad and Tobago’s (T&T) education structure has been one in 

which students with disabilities attend specialized schools designed to provide for their specific 

needs until the age of twelve, with few avenues available thereafter to further their formal 

education (Conrad et al., 2010; Conrad & Brown, 2011; Historical Development of Education in 

Trinidad and Tobago, n.d; Johnstone, 2010; Pedro & Conrad, 2006). According to T&T’s 

Ministry of Education (MOE), disabilities include autism, intellectual disability, emotional 

disturbance, and specific learning disability, as well as speech or language, hearing, and visual 

impairments, among others (Charran, 2018). Within the last decade, global pro-inclusion policy 

changes of the United Nations Convention of the Rights of Persons with Disabilities (UNCRPD) 

have influenced national policy reform through the Trinidad and Tobago National Policy on 

Persons with Disabilities (2018) and the Ministry of Education Act (2016) placing students with 

such disabilities into mainstream public secondary schools. The inclusion of students with 

special needs (SWSN) highlighted a lack of practical training amongst classroom educators’ 

instructional practices (Charran, 2018). To remedy this, teachers, parents, and students were 

offered learning support through the MOE Student Support Services Division (SSSD) personnel, 

facilitating the transition to a more inclusive education system. Understaffed by international 

standards with demand for more inclusive practice growing steadily (Lavia, 2007), the SSSD 

division has been tasked with the challenge to provide support in 2019 for roughly 3735 SWSN.  

To cater to the need for more student support, the MOE has also employed persons with a 

minimum of three O’Level passes to work as teacher aides or Special Education Teacher Aides 

(SETA) to provide attention for SWSN during classroom sessions; however, their lack of 



3 
 

training for inclusive education adds to the frustration of stakeholders (Charran, 2018). Adjacent 

research on inclusive education in T & T indicates an identifiable gap and has called for more 

research on the instructional practices educators use in public secondary schools for students 

with special needs (Charran, 2018; Conrad & Brown. 2011; Lavia, 2007). There has been little 

evidence to suggest the implementation of effective programs geared towards building 

mainstream public secondary school teachers' and teacher aides' instructional competency (Wang 

& Paul, 2011).  

During the past year, Trinidad and Tobago was uprooted from traditional in-classroom 

learning by the COVID-19 pandemic, which further exacerbated the situation (Kalloo et al., 

2020). September 2020 marked the first term of teaching for all students since the pandemic 

began. Teachers, teacher aides, and students had little time to adjust to the "new normal" 

established by the pandemic restrictions reinforced by the Ministry of Education (MOE). 

Challenges were inevitable. According to Sunita (2020), with any transition, there is an 

adjustment period and would require heavy dependency on technology as learning continued 

through online platforms during the COVID-19 pandemic.   Hindered by poor MOE 

infrastructure (Charran, 2018; Sunita, 2020; Smith, 2021) and with minimal support offered, 

teachers and teacher aides attempt to tailor instructional practices to meet the needs of their 

SWSN and administration while struggling to navigate the unfamiliar terrain of online teaching.  

With the added concern by the MOE of the Caribbean Secondary Education Certificate 

(CSEC) examination scheduled to begin during July 2021, pressure is mounting on teachers and 

teacher aides to provide more effective instructional support. Additionally, during the 

examination period, they are expected to continue providing support and work with SWSNs to 

fully embody the inclusive education model promoted by the Trinidad and Tobago Ministry of 



4 
 

Education (Charran, 2018; Pedro & Conrad, 2006; Sunita, 2020). Presently, these scholarly 

journals are suggestive that the instructional practices (IP) used by teachers and teacher aides for 

students with special needs (SWSN) are limited, and requires much-needed change as the 

Ministry of Education (MOE) Student Support Services Division (SSSD) attempts to normalize 

online teaching of SWSN as a response to the COVID-19 pandemic.  

Instructional Practices, SWSN and COVID -19 

Preliminary research on literature focusing on instructional practices used with SWSN by 

teacher aides is limited, and when the emphasis narrows to include COVID-19, it is non-existent. 

Dea & Negassa (2019) acknowledged the importance for future researchers to delve into “areas 

such as comparing the instructional practices and challenges [and those] who work on inclusive 

education and related issues […]" (pp.19-20).  Few studies targeted the accommodations made 

for special needs students in mainstream schools and found that the existing infrastructure, 

including the teaching strategies, did not support inclusive education in Trinidad and Tobago 

(Parey, 2020; 2021). Other studies explicitly focused on effective practices in special needs 

education (Buli-Holmbery, 2016) using assistive technologies (Gronlund et al., 2010); however, 

they do not satisfy the discussion situated during the COVID-19 period or in the context of 

geographical location. Nelson and Murakami (2020) examined the changes to instruction and the 

challenges faced under the COVID-19 pandemic. Unfortunately, Murakami's research was 

fixated on one student's experience and did not provide sufficient data to answer the research 

questions of the current study. The study highlighted the "moral responsibility" (Nelson & 

Murakami, 2020, p. 114) of school administrators and teachers to tailor instruction better to 

represent a special needs student's learning ability. Additionally, they examined the varying 

levels of parental support; and how it differed between non-essential and essential workers, 
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emphasizing the need for increased support services and teacher training. Finally, Wallace et al. 

(2021) documented the benefits, opportunities, and lessons learnt that resulted from the rapid 

transition to online learning caused by the pandemic in Trinidad and Tobago, but the study falls 

short on the observance of special needs students. This study has the potential to contribute to the 

significant gaps in the literature highlighted in this section. 

Problem Statement and Research Questions 

Using the case study methodology, this study focused on teacher and teacher aides' 

perceptions of their instructional delivery at Future Framers Secondary School (pseudonyms 

used for the school and participants). Seven members volunteered to participate in the study and 

were examined with the intent of understanding their classroom strategies implemented with 

SWSN during the Coronavirus period. The purpose of this qualitative case study is to explore 

teachers’ and teacher aides’ perceptions of their instructional practices (IP) with students with 

special needs at a secondary school in south Trinidad and Tobago during COVID-19. The study 

would be guided by the following main research question and subsidiary questions: 

Research question: 

What are the perceptions of the teachers and teacher aides about the effectiveness of their 

instructional practices with students with special needs during the COVID-19 pandemic? 

Sub-research questions (SRQ): 

1) What instructional practices do teachers say they use? 

2) What instructional practices do teacher aides say they use? 

3) What differences are there between the practices? 
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4) What do the teachers and teacher aides find challenging to implementing their 

instructional practices? 

5) What do the teachers and teacher aides find beneficial to implementing their instructional 

practices? 

Significance of the Study 

A study of this nature could be of significant importance for teachers, administrators and 

education leaders and can impact the teacher training, policy development and future exploration 

of the subject of inclusion and instructional practices (Charran, 2018). It is within this context 

that I find the need to explore the current paradigm of thought surrounding the teachers and 

SETA/teacher aides’ perception of their IPs when working with SWSNs at a secondary school in 

south T&T. It is important to gain understanding from the perspectives of the teachers and 

teacher aides as they must work collaboratively for the SWSN to benefit they transition to online 

learning. The findings of the study can also empower participants to challenge the status quo of 

the teachers and teacher aides training for secondary schools. It stands to also cultivate reflective 

practitioners who would encourage meaningful actions and transform current policies and 

practices in special education. Finally, the empirical research is relevant to the Caribbean region 

and would provide a unique perspective of the long-term ramifications of COVID-19 on 

educator’s perceptions.  

Assumptions/ Reflexivity 

  Reflexivity on the position of the researcher is essential to the validity and credibility of 

qualitative research (Cranton & Merriam, 2015; Creswell & Creswell, 2018; Creswell & Poth, 

2016). Reflexivity occurs when “inquirers reflect about how their role in the study and their 
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background, culture, and experiences hold potential for shaping their interpretations” (Creswell 

& Creswell, 2018; p. 298).  A researcher's position within the study's parameters can impact and 

shape the direction of the study. Additionally, it can affect the knowledge generated from the 

information collected and analyzed. Only through self-monitoring and acknowledging their 

stance through careful examination of beliefs and experiences can the impact of researcher bias 

be minimized.  

I am an educator in a secondary school in T & T. I acknowledge the experiences working 

in the school setting and the preconceived notions of using various instructional strategies and 

working alongside support staff. I am a youth leader at my church and community sports groups, 

working with several special needs teens. I recognize the experiences I had firsthand and the 

many challenges that may hinder me from being more effective during the research activities. 

Lastly, I am a self-proclaimed activist for the progression of educational practices and have 

worked on the Ministry of Education, Learning Management Systems countrywide during the 

COVID-19 pandemic. Known by many members of the teaching community to be an advocate 

for technology in the learning environment and selection of varying instructional practices.  I, 

therefore, position myself in this study with a deep founded interest in this type of research and 

advocacy. This declaration of my awareness facilitates adopting a reflective approach to the 

study, ensuring my thoughts, words and actions are ethical, reasonable, and respectful for the 

duration of the research. 

Delimitations 

I considered what is and, is not covered within the scope of the study. The six months 

time frame to conduct qualitative research across several schools would have been an 

overwhelming endeavour. To address this concern, I selected for a smaller number of 
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participants and restricting data gathering to one research site alone resulting in a richer data-

gathering exercise. These aspects restricted the level of generality of the research findings to 

other schools. Therefore, in future, examining additional schools may provide potential 

comparisons resulting in more valid generalizations through a quantitative study. 

Summary 

  This chapter provided a general overview of the research project. Instructional practices' 

inability to influence inclusive education in T & T has propelled this research initiative. The 

proposal to explore the effectiveness of instructional practices will be viewed through teacher 

and teacher aides’ perceptions with SWSNs at a FFSS.  Assumptions acknowledge potential 

beliefs and possible expectations, which can be subjective and may influence the shape of the 

study and the decisions made in Chapter 3. Potential research parameters drew attention to time 

constraints, accessibility of participants during the COVID-19 pandemic and the limited 

generalizability of the findings but offered opportunities for potential comparisons in future 

empirical research.  It is within this context that I find the need to explore the current paradigm 

of thought surrounding the teachers and SETA/teacher aides’ perception of their instructional 

practices when working with students with special needs at a secondary school in south Trinidad 

and Tobago during the COVID-19 pandemic. 
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Chapter II: Literature Review 

  Exploring the research question, I completed a comprehensive search for relevant 

literature through the use of multiple databases, the examination of MOE documents, and 

materials from within the Student Support Services Division concerning teacher aides and 

programs. Key search terms included “instructional practices” or “instructional strategies,” or 

“classroom strategies,” or “teaching methodologies,” “teacher aides,” “special needs” or 

“disabilities,” and “COVID-19” were used in combination with some references to Trinidad and 

Tobago or the Caribbean. These terms were entered into online research databases such as ERIC 

(EBSCO), Google Scholar, Academic Search Premier and ProQuest PQDT. It is important to 

note that existing literature tends to focus globally while this research is rooted in the context of 

the Trinidad and Tobago secondary school system. Additionally, there was a very limited search 

range at the time of the study –during the COVID-19, and only a few articles were found. 

  Several studies focused on effective practices of special needs globally (Buli- Holmberg 

& Jeyaprathaban, 2016; Gronlund et al., 2010). There were also local and regional exploration of 

the inclusive phenomena through teacher’s experiences examining the importance of teacher 

collaboration in inclusive education (Blackman et al., 2012; Charran, 2018; Johnstone, 2010; 

Youssef et al., 2015). Additionally, there was literature inspired by the impact of COVID-19 on 

education in Trinidad and Tobago (Kalloo et al., 2020; Sunita; 2020). With one journal—at the 

time of the research—including the benefits, opportunities, and lessons learnt that resulted from 

the rapid transition to online instruction caused by the pandemic (Wallace et al., 2021); however, 

it falls short on the non-observance of special needs students in the study. There is limited 

scholarly focus on instructional practices and special needs, specifically from the perspective of 
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teachers and teacher aides, representing a significant gap in the available literature this research 

will attempt to address. 

The literature review for this research examines two critical areas associated with the 

teachers' and teacher aides' instructional practices. A Concept Map was constructed to guide and 

improve the flow through these two notions (see Figure 1 below). The first describes the 

significant schools of thought building a conceptual framework for Instructional Practices Used 

with SWSN; the second section explores COVID-19 and its Impact on IP with SWSN. Reviewing 

this study's literature on the effectiveness of instructional practices implemented with SWSN 

during COVID-19 shows that the phenomenon is not only experienced by Future Framers 

Secondary School or Trinidad and Tobago but globally. This section defines and examines the 

significant concepts of instructional practice. It also explores the implementation process with 

students with special needs and significant outlining factors influential to its execution.  

 

 

Figure 1: Literature Review Concept Map 



11 
 

Instructional Practices Used with Students with Special Needs 

Definitions of instructional practices can significantly influence the lens through which 

individuals perceive inclusivity and inclusive education. They are often varying as it is 

dependent on the purpose and period in which each definition was developed; however, there is 

commonality. For instance, Francisco & Celon (2020) defined instructional practices as 

"techniques that teachers use to help students become independent and strategic learners" (p. 66). 

Supporting research in inclusive education emphasizes that instructional practices can affect 

student learning outcomes; it can also increase SWSN achievement through dynamic interaction, 

which cultivates critical thinking skills (Allinder, 1994; Alshehri, 2020; Bandura, 1993; Dwyer, 

1994; Francisco & Celon, 2020; Moersch, 1999; Rakes et al., 2006; Rasid et al., 2020). Several 

terminologies for instructional practices still used today are instructional methodologies 

(Alshehri, 2020), instructional strategies (Francisco & Celon, 2020; Rasid et al., 2020) and 

instructional services (Swanson et al., 2012), all of which have been and can be used 

interchangeably. 

Types of Instructional Practices  

Different types of instructional practices (IP) employed by educators at varying levels 

have been explored by DeMonbrun et al. (2017). The types of instruction are characterized by 

"what occurs during the instruction[…]” (p. 275).  Described as "classroom practices" by 

Mulcare and Shwedel (2017), instructional practices such as demonstrations; discussions; 

portfolios; presentations; lecturing (Alshehri, 2020; DeMonbrun et al., 2017) are described as 

scaffolding from Bloom’s Taxonomy to create experiences with each offering an active learning 

environment. 
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 These six categories of Bloom’s Taxonomy-knowledge, comprehension, application, 

analysis, evaluation, and synthesis- would be defined by the level of learning outcomes the 

teacher would want to achieve (Anderson & Bloom, 2001; Cannon & Feinstein, 2005). For 

instance, if the result of the lesson is for a student to develop “application skills” (one of Bloom's 

levels of Taxonomy), the teacher must implement a strategy which is synonymous to build, 

develop, model, plan, or construct for all students since there is no variation of the taxonomy for 

students with special needs. Each strategy or IP is tied to a tier of Bloom’s Taxonomy model 

(Anderson & Krathwohl, 2001; Mulcare & Shwedel, 2017) and can be implemented through the 

digital variation of the model titled Bloom's Digital Taxonomy (Churches, 2008).  The varying 

instructional practices offer educators an array of opportunities to cultivate proficiency and 

increase student achievement results (Joyce & Calhoun, 2015).  

Selection of Instructional Practices with SWSN 

Effective selection or combining the various instructional practices can increase the 

probability of more positive responses, which is vital for knowledge retention with SWSN (Buli- 

Holmberg & Jeyaprathaban, 2016; DeMonbrun et al., 2017). One criterion when selecting 

instructional practices should be to consider the specific needs of the SWSN and learning styles 

(Charran, 2018; Hong et al., 2006). Another selection criteria and a major concern of the MOE 

they are trying to address is the digital divide created by the COVID-19 pandemic (Kalloo et al., 

2020; Sunita, 2020; Wallace et al., 2021). With most learning occurring online, students with 

special needs would be dependent on technology to interact with their teacher aide and specific 

applications tailored to their individual needs (Sunita, 2020). Despite the importance of selecting 

instructional practices to meet the learning outcomes of SWSN, which is a major challenge 

considering the complexity of the rapid transition to online learning due to the pandemic 
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(Blackman, 2011; Cawn, 2020; DeMonbrun et al., 2017). More exploration is required as there is 

very little research supporting the issue.  

COVID-19 and its Impact on Instructional Practices with SWSN 

   February 2020 marked a significant change to the approach of education worldwide. The 

COVID-19 pandemic swept in an era of a vital and rapid shift from 'traditional' inclusive class 

settings to remote teaching (Hodges et al., 2020). All education systems had, as a result, 

undergone a rapid transition to remote learning to protect SWSN, teachers and other personnel.  

The pandemic created unfamiliar obstacles for SWSN, their teacher aides, teachers, and 

leadership, requiring innovative remedies to continue education.  Physical classrooms had been 

replaced with online learning management systems to be used on phones, tablets, and other 

devices (Kalloo et al., 2020; Parey, 2020; 2021); and, unlike past educational changes in T&T, 

the changes felt during the pandemic were expected to continue (Sunita, 2020). For educators, 

assistive technologies, access to devices, training, and unrelenting support were paramount for 

many developing nations to maintain a sustainable form of education with their students with 

special needs (Kalloo et al., 2020; Scull et al., 2020).  

Global Impact of COVID-19 on IP Used with SWSN 

All teachers and teacher aides of SWSN had to reconsider their instructional practices 

and remodel for remote teaching (Parmigiani et al., 2020; Smith, 2021). Additionally, like many 

SWSN, they were faced with a digital divide. Jena (2020) and Scull et al. (2020) found that 

teachers in developing nations required more training support and digital resources. Adding to 

the dilemma, those teachers that received training and devices experienced an overload of work 

as they tried to use traditional classroom-based methods of instructional practice on digital 
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platforms, many of which were rendered unsuccessful (Hodges et al., 2020). Educators had to 

consider varying influencers on their classroom strategies such as student's individual needs, 

resources required, lesson objectives, limited supports, and the external pressures in the form of 

deadlines and maintaining high proficiency levels. Some of these expectations were 

communicated from leadership and created unease amongst many educators before the start of 

classroom instruction (Osman, 2020; Van Nuland et al., 2020).  Ultimately, the minimal training, 

leadership expectations and outdated devices lacked functionality and led to teacher burnout, 

decreasing the effectiveness of their classroom strategies (Jena, 2020; Morgan, 2016; Smith, 

2021). Similarly, developing nations’ students with special needs had diminished resources and 

were unable to use technology proficiently to support their unique needs (Gronlund et al., 2010). 

These hindrances affected their engagement in classroom practices adversely resulting in a 

decline in SWSNs’ quality of learning.  

Contrasting research on the impact of COVID-19 on instructional practices with SWSN 

was of greater quantity from Canada, Finland, Italy, and the United States of America.  A 

synopsis of their qualitative research examined that teacher training and accessibility to resources 

was challenging at the start of the pandemic. However, the infrastructural support provided 

through their governments actively and sequentially addressed the disequilibrium (Aarnos, 2021; 

Nelson & Murakami, 2020; Parmigiani et al., 2020; Smith, 2021; Van Nuland et al., 2020). 

Parmigiani et al. (2020) examined e-inclusion in Italy during a period of online teaching due to 

the pandemic observed how teachers implemented teaching/learning strategies to prevent the 

digital divide from adversely affecting students with special needs. The research found 

promising results stating that although there were "significant features [which] needed to 

improve… the distance modalities…can support integration effectively” (p. 12).    
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A significant trend when examining the impact of instructional practices with SWSN 

during the pandemic was the need for support systems. For students with special needs, having 

their parents, teachers, or teacher aides to help cope with the transition and navigate online 

learning was essential to increase effectiveness (Mackey, 2014; Nelson & Murakami; 2020; 

Parmigiani et al., 2020).  These supports for SWSN under post-pandemic circumstances would 

have been implemented by mainstream teachers collaborating with special education teacher 

aides (Razalli et al., 2020) and parents; however, many parents had to work during the pandemic 

leaving the SWSN without any assistance. Although this was consistent with most scholarly 

works, one research journal in Finland noted venturing into physical classrooms during the 

pandemic restrictions. The journal examined a subjective tailored approach in which students 

with specific special needs could access their teacher aide at the school (Aarnos, 2021). Such 

interactions would have more significant levels of instructional engagement and student 

achievement outcomes for students with special needs (Paul, 2011; Wallace et al., 2021).  

Regional and Local Impact of COVID-19  

  The use of instructional practices over the COVID- 19 period, as mentioned before, has 

been adapted to advance students' learning with special needs both regionally and locally. 

Limited scholarly research exists regionally and locally focusing on the impact of the pandemic 

on the design, implementation or assessment of instructional practices used with students with 

special needs.  Trinidad and Tobago education structure have progressed slowly over the past 78 

years, moving from a system of integration to inclusive schooling and, most recently, due to the 

COVID-19 pandemic, remote teaching (Hodges et al., 2020).  The pandemic has profoundly 

influenced new operational procedures, opening many teachers to a multimodal approach to 
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instructional practice and, at the same time, restricting students with special needs to digital 

learning platforms (Kalloo et al., 2020; Sunita, 2020). 

The transition to remote teaching has given rise to a multiplicity of challenges and 

opportunities to grow. Such changes have the potential of improving inclusive education for 

students with special needs through instructional practices. Wallace et al. (2021) explained that 

while online learning is not new to the process of education in T&T, the almost instantaneous 

transition from face-to-face teaching created significant discomfort for many, made evident by 

the results of his study. Better management could have been taken to transition all involved 

progressively (Sunita, 2020).  Having a modus-operandi would have assisted “those with 

disabilities, limited financial and infrastructural resources” (Wallace, 2021, p.73).  

Research also noted a lack of support received by teachers from their cooperative 

classroom and school environments with limited alternatives available. The significant, 

unpredictable shift to online teaching and minimal support from the Ministry of Education 

further exacerbated educators' poor digital skills, resulting in barriers of diminished professional 

learning communities between them (Kalloo et al., 2020; Sunita, 2020).  Johnstone (2010) and 

Sunita (2020) acknowledged the need for and the importance of teacher cooperation, 

highlighting the inclusive classroom as “[requiring] teachers to collaborate with multiple 

professionals” (Johnstone, 2010, p.38) to build proficiency with SWSN and realize the national 

curriculum. Ultimately, MOE’s involvement would have reverberated changes throughout the 

system and influence the strategies by educators working with SWSN (Conrad &Brown, 2011; 

De lisle et al., 2017) from the conception of the COVID-19 pandemic. Van Nuland et al. (2020) 

and Charran (2018) also captured this systems perspective, highlighting the importance of active 
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progression through training and providing much-needed resources required to enhance 

classroom practices with SWSN rather than reacting to circumstances. 

A few articles identified teachers' attitudes as contributing to the quality of instructional 

practices in Trinidad and Tobago during the COVID-19. Examining the corresponding 

limitations, these attitudes may influence the execution of inclusive classroom practices (Hunter-

Johnson et al., 2014). Parey’s (2021) qualitative study in T&T outlined the interrelations of 

teacher training and recommended that more "professional development"(p.15) for teachers and 

special education teacher aides to improve their disposition to SWSN. Parey suggested that the 

focus of teacher training be geared towards cultivating inclusive strategies addressing "the needs 

of diverse learners in classroom and schools." (2021, p. 1). Professional development could be 

executed through both the pre-service and in-service programs for new teachers (Kalloo et al., 

2020; Parey, 2021) or implemented through professional development “certification programs 

for general education teachers in Trinidad and Tobago” (Charran, 2018, p. 25).  

Summary 

Teachers and teacher aides must be proactive in improving their instructional strategies 

by engaging in training and having greater accessibility to digital and supportive services to 

advance the lives of their SWSN. Their instructional practices have greater effectiveness when a 

multimodal approach is used and paired with proficient implementation, developed through 

leadership and collaborative teacher supports. Fostering these ideologies requires a shared 

community vision where educators, administrators, the MOE, and other stakeholders strive 

towards a common purpose of SWSN to fulfil both educational and societal goals. Missing from 

the literature is research aimed at exploring instructional practices used in T & T during the 

pandemic period with SWSN. Alleviating this gap in the literature is essential to the betterment 
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of the education for students with special needs and instructional development. The proposed 

study is aimed at filling this gap. In the next chapter, the methodology and methods of the study 

are described. 
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Chapter III: Methodology 

In this chapter, I explain why the methodological approach—a qualitative case study — 

is the most effective method for conducting the research. Next, the data-gathering and analysis 

procedures are described, followed by an explanation of the study's participants and the research 

settings. The study's proposed data collection and analysis procedures are discussed in the last 

section.  

Students with special needs (SWSN) often receive an education that is not tailored to 

their specific needs to their particular instructional requirements limiting the effectiveness of 

inclusive education practices (Buli-Holmberg & Jeyaprathaban, 2016). As found in T & T, the 

country continues to overlook the instructional practices used to promote inclusivity (Charran, 

2018). This study will examine participants' views on the usefulness of instructional practices 

when applied to students with special needs and how it can be influenced. This chapter describes 

the methodological approaches to be implemented in this study to effectively respond to the main 

research question: What are the perceptions of the teachers and teacher aides about the 

effectiveness of their instructional practices with students with special needs at Future Framers 

Secondary School during COVID-19?  

    Methodological Approach and Design: Qualitative Case Study 

Guided by the research questions and this study’s intended outcomes, a case research 

methodology was deemed the most effective way to gather and examine the research data. 

According to Yin (2011), relying on his earlier works, Yin (2009) defines a case study as "an 

empirical inquiry about a contemporary phenomenon (e.g. a "case”), set within its real-world 

context–especially when the boundaries between phenomenon and context are clearly evident” 
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(p. 18).  With case research design, researchers can explore the phenomenon within a bounded 

context of time or space through various data sources (Aberdeen, 2013; Stake, 1995; Yin, 2011; 

2014). Fundamental case study researchers such as Yin (2011) and Stake (1995) have suggested 

case studies as an effective methodology when researchers seek to acquire a rich in-depth 

knowledge of real-life situations through the understanding of participant’s experience.   

For this study, the case was bounded by the context of the secondary school in Trinidad 

and Tobago and explored through primary data sources. The aim was to gather teachers' and 

teacher aides' perceptions of their instructional practices when working with special needs 

students at a secondary school in south T & T during COVID-19. The phenomenon within the 

bounded context offered various data-gathering resources to explore through primary data 

sources such as questionnaires, interviews, and document analysis (Baxter & Jack, 2008; Bowen, 

2009). According to Harrison (2017), case studies effectively investigate the complexities in a 

real-world setting. Considerations were made to examine the topic using grounded theory to 

investigate and build a conceptual tool (theory) to guide practice through the discovery of this 

relatively untouched subject (Glaser & Strauss, 1967). However, regarding the COVID-19 

restrictions limiting data gathering options, the six-month timeline, and after an initial review of 

the available literature, it became evident that a design that afforded the first look into the 

phenomena to explore what currently exists would be a better launching point for future studies 

(Cranton & Merriam, 2015).  

An essential component of this approach was an in-depth examination of the views of the 

seven (teacher and teacher aides) volunteer participants. These views were crucial to 

understanding the perceptions of teacher and teacher aides of the secondary school under 

investigation (Hollweck, 2015).  Adaptations to the data gathering process due to the COVID-19 
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pandemic resulted in changes to the methodological approach. One example of this was the 

removal of direct observation of the instructional practices employed by both the teachers and 

teacher aides. Having limited knowledge on what to expect and with little scholastic research on 

inclusive instructional practices within the T & T context, using hypotheses via quantitative 

research would be extremely difficult to structure a fruitful study guiding the use of a frame-out 

or bounded research (Cranton & Merriam, 2015; Merriam & Simpson, 2000). 

Research Setting and Participant Selection 

  The research setting for this study is bounded to one south secondary school called Future 

Framer's Secondary School (pseudonyms used for the school and participants), which was at the 

epicentre of an urban community. Future Framer's was selected for this study because it was a 

pilot project school selected by the Ministry of Education of Trinidad and Tobago for inclusive 

education and was easily accessible with little travel cost attached. Although relatively small, 

with a student population of 550 from ages 10-19 years, the school was known for its family-like 

culture, climate, and academic proficiency. The school was chosen for the study as it fits the 

criteria for exploration as not all schools in the district had access to teacher aides working with 

SWSN. Only seven schools countrywide were selected to be a part of this pilot project by the 

Ministry of Education; unfortunately, no justification to this school’s leadership was provided as 

to why these schools were selected. 

Seven participants were invited to participate in the study from Future Framers 

Secondary, comprising four teachers and three teacher aides/ SETA. Participants were selected 

based on their frequency of interactions with MOE registered special needs students. It should be 

noted that most students with special needs at the research site are visually impaired as it may 

provide context for the results found. 



22 
 

Data Collection Methods and Procedures 

Approval was sought to conduct this study from the ROYTEC/UNB Research and Ethics 

Board (see Appendix B) through the completion, submission, and approval of an application to 

conduct research involving humans. Additionally, permissions were acquired and sealed by 

signing a contract to conduct research in the school from the Trinidad and Tobago Ministry of 

Education, Educational Planning Division.  

 Sample Selection  

Considering the type of research and parameters of the study, a sample size of 

approximately seven participants was determined to provide sufficient opportunity for data 

gathering and analysis (Creswell 2002; Creswell & Creswell, 2018). Using criterion and 

purposive sampling (Cranton & Merriam, 2015), the seven participants, including four teachers 

and three teacher aides, were recruited based on their frequency of interaction with MOE 

registered special needs students. They were required to have at least two years of working 

experience in the field and a minimum of one contact hour per week with SWSN at the south 

secondary school under study. 

 Data Gathering Procedure 

  To begin the process, my proposal was submitted to UWI- ROYTEC/ UNB Research and 

Ethics Board (REB) in February 2021 and March 1st, 2021, I obtained approvals from the board 

to conduct research involving humans. Following this step, I also required approval from the 

Ministry of Education (MOE) of Trinidad and Tobago, so an application was submitted on 

March 2nd, 2021. The proposal (see Appendix C) included a clear description of the study, 

inclusive of its purpose and my role as the researcher during the pandemic. This step took some 
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time which was anticipated, and after several calls and follow-ups, I received all approvals on 

April 19th, 2021, and was required to go to MOE head office to sign a contract declaring I would 

adhere to all codes of conduct put forth by the organization (see Appendix H). On completing the 

procedure that same day, I was provided with letters of notification and an official copy of a 

memorandum for the Student Support Services Division (SSSD) informing the subdivision that I 

was granted permission to conduct research on the teacher aides at the Future Framers Secondary 

School. 

Participants were contacted by telephone and email. An explanation of the nature of the 

research was provided before they were invited to participate (see Appendix E). When invited to 

participate, they received a written summary of the research describing their expected 

contribution to the study and a consent form. Further clarification and explanation wherever 

needed were offered to participants completing the consent forms (see Appendix F). 

  By May 3rd, 2021, I had responses from most of my participants. Before confirming the 

volunteers, I conducted an informal session (one per potential participant) by phone or if they 

were comfortable via the Zoom platform. The sessions were geared towards introducing myself 

and the study, building trust and comfort in the data gathering procedures that followed. Not all 

persons contacted were able to participate, as two participants, although willing to help, were 

overwhelmed with the upcoming Caribbean Secondary Education Certificate (CSEC) 

examinations. These participants elected to leave before adding to the data-gathering phase. 

Fortunately, considering participant survival (Cranton & Merriam, 2015) and the contextual 

stress of the May - July examination period, I had contacted additional persons at the start as a 

precautionary measure.  
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Four qualitative research methods- questionnaires, semi-structured interviews, document 

analysis, and a personal reflection journal - were used to gather data from selected participants at 

the secondary school and in alignment with COVID-19 restrictions. The first data collection 

method described in the proposal was questionnaires (see Appendix C). All seven participants 

were asked to partake in a one-time emailed survey using Google Forms as their first 

contribution to data collection and study participation. The gathering of brief answers to 20 

questions accumulated essential qualitative and quantitative demographic information allowing 

for a clearer understanding of their opinions, knowledge, attitudes, and overall experiences of 

their instructional practices with SWSN (see Appendix D).  

The second data collection method was individual semi-structured virtual interviews via 

zoom approximately 30-45 minutes of each of the seven participants to collect their perspectives, 

feelings, attitudes, and experiences about the instructional practices used with SWSN (see 

Appendix G). The interviews were only conducted for each participant after they had completed 

the questionnaire. Interviews were scheduled via the Zoom platform with only audio recordings, 

transcribed, and returned to the participant for member checking to ensure validity. However, it 

should be noted that most participants opted to keep their video off for internet safety concerns.  

 To enforce data security, pseudonyms were used on transcripts, and a master sheet that 

matched pseudonyms to the actual names was made. Limiting accessibility to the transcripts, the 

master sheet, and the participants' contact information was implemented. The transcripts and 

master sheet were stored in a password-protected file during the research phase and will remain 

in this space for seven years following if future data analysis is needed. Audio recordings were 

also stored on a password-protected file and destroyed at the end of the study. All documents and 
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notes in the form of hard copies were kept in a secure location during the study and seven years 

following if additional analysis is required.  

For the third data collection method, the document analysis, all the participants were 

asked to complete and submit a Lesson Plan and a Record and Forecast form via electronic mail. 

The use of both the lesson plan and the associated record and forecast documents provided better 

contextual understanding through descriptions of the phenomena. This form of document 

analysis “[required] that the data be examined and interpreted in order to elicit meaning, gain 

understanding, and develop empirical knowledge” (Bowen, 2009, p. 27). Also reinforced by 

Stowasser et al. (2004), document analysis was described as vital in the triangulation of data 

suggesting an eight-step planning process in which the technique of content analysis is used to 

build creditability in the findings.  

Finally, I used a personal reflection journal throughout the entirety of the research 

process for collecting observations, impressions, plans and ideas, and thoughts related to various 

dimensions of the study. This critical reflective approach was used in an advisory process to 

practice critical reflexivity and bracketing as a countermeasure to limit potential researcher bias 

(Farley-Ripple, 2018). After completion, a summary of the findings would be presented to the 

school's principal as feedback could promote discussion and refine practice, actualizing 

partnerships with all involved to better facilitate SWSN.  

  Validity of the Study 

  Creswell and Creswell (2018) relied on Creswell and Miller’s (2000) definition of 

validity and reliability when presenting strategies to ensure credibility in research. They referred 

to qualitative validity as “based on determining whether the findings are accurate from the 

standpoint of the researcher, the participant, or the readers of an account" (p.320). A post-
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positivist paradigm was adopted since the assumptions guiding the study's methodology were 

influenced by my experiences (Creswell & Poth, 2016), as described in Chapter 1. By choosing 

an inductive methodological approach, several validity strategies were employed in various 

procedures of this study. These were triangulation, member checking, using a rich and thick 

description to express the findings, declaring the bias I would bring to the study, using an 

external auditor to review the project and presenting “negative or discrepant information” 

(Creswell & Creswell, 2018, p. 321) 

Data Analysis Procedures 

According to Cranton & Merriam (2015), data should be collected until saturation is 

achieved, whereby no emerging themes or descriptions were found. As responses continued to be 

explored, codes were developed and provided a means of making sense of the data with 

reference to the research questions (Elliott, 2018). Saturation was achieved through refining 

initial codes in response to the open-ended questions and observing no new codes emerging from 

the data (see Figure 2 below). 

  Yin (2014) described the data analysis process as consisting "of examining, categorizing, 

tabulating, testing, or otherwise recombining evidence, to produce empirically based findings" 

(p.132). The analysis process of triangulation, implementing multiple sources of data collection 

to improve the validity of the study, was used to interrogate the data both separately and 

collectively (Guest et al., 2012; Check & Schutt, 2012). 
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Figure 2: Data Analysis Process 

Phase 1 

 Regarding Figure 2 above, during the early part of May 2021, raw data was collected 

through firstly questionnaires, then interviews with teachers and teacher aides, documents for 

analysis (Lesson plan and Record and Forecast) and personal reflective journaling. 

Phases 2 & 3 

 After collection, the raw data was transcribed, member checked, read for familiarisation, 

organized, reviewed, and cross-referenced with the personal reflection journal "to focus on 

discovering patterns, themes, and categories that emerge from the data" (Cranton & Merriam, 

2015, p.138).  In this phase, I summed up demographic information gathered by the 

questionnaires and read through all raw data collected while making notes of preliminary codes 
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observed. Interviews were transcribed in keeping with all ethical considerations in mind as 

names and other identifiable data were removed, and the information went through member 

checking. Reflecting on my journal entries written during phases 1 and 2, I noticed a heightened 

self-awareness of my assumptions and values compared to the narratives of participants and 

opted to document every word from the audios collected. All data was read and reread to 

culminate patterns and themes, which were applied across all information collected.  

Phase 4 

 Following the Interpretive Interview process, the data had undergone initial codification 

with examined core concepts noted and reapplied to all previously organized and prepared data 

(Creswell & Creswell, 2018) thus, drawing inferences from empirical data (Krippendorff, 2019). 

Collecting the questionnaires first allowed preliminary codes to provide a pathway for continuing 

with the interviews and document analysis. After the interviews were transcribed I started coding 

with those codes drawn from the questionnaires. During the process, recoding was required as 

new codes emerged from the narratives by the interviewed participants. Coding was conducted 

using macros on Microsoft Word and then extracted to Microsoft Excel for additional 

examination. 

Phase 5 

Following coding all data into predetermined and emergent sub-categories, a cyclical 

process of re-examination and linking categories into the broader themes (Ritchie & Spencer, 

2002) occurred until rational themes were established and used to answer the research question. 

This phase allowed me to make sense of the data (Elliott, 2018), and with each code, better 

reliability was achieved by looking for consistent representations. 
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Phase 6 

 In this final phase, “the analyst reviews the charts and research notes; compares or 

contrasts the perceptions, accounts or experiences; searches for pattern and connections and 

seeks explanations for these internally within the data" (Ritchie & Spencer, 2002, p. 321).  Data 

was re-examined, analyzed literally and interpretively for varying meanings to answer the 

research questions (Creswell, 2002). In this analysis phase, the reviewed data had been coded 

and recoded to the synthesized categories, with some becoming main themes and other sub-

themes.  

Ethical Considerations 

A primary concern was the challenge of ethics in the study. Cranton and Merriam (2015) 

define ethical concerns as considering the “protection of participants” (p.166). They describe 

ethical considerations as the awareness of potential risks, including unintentional deception and 

lack of anonymity, which can or may occur during phases of the study (Cranton & Merriam, 

2015). To address this concern, approvals to conduct the study were sourced from two separate 

organizations. First, an application for review of research involving humans was submitted to the 

UWI- ROYTEC/ UNB Research and Ethics Board (REB) file number 202103 during February 

2021. This certification was granted in March 2021, having met the guidelines to conduct the 

research ethically. Second, through their research department, the MOE provided approvals to 

conduct research with government-employed teachers and SSSD Special Education Teacher 

Aides (SETA). This certification was submitted on March 2nd, 2021, and returned on April 19th, 

2021.  During that stage, the MOE evaluates all research on its employees, students, facilities, 

and programmes to ensure alignment with applicable policies, instructions, and guidelines.   
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     Ethical considerations were also made during the data-gathering phase. These 

considerations branched from the protection of the participants by acquiring informed consent, 

protecting privacy, and minimizing risk during the data-gathering phase (Cranton & Merriam, 

2015: Creswell & Poth, 2016). Interviews were audio-recorded with the voluntary consent of the 

participants and transcribed afterwards.  Pseudonyms were used on transcripts, and a master 

sheet that matched the pseudonyms to the true names was secured. My supervisor and I were the 

only persons with access to the transcripts, the master sheet and contact information of the 

participants. Audio recordings were stored on a password-protected file on the laptop and 

destroyed at the end of the study. The transcripts and master sheet and all other documents 

concerning participants were stored in a password-protected file on my laptop during the 

research phase and will be kept for seven years following if future data analysis is needed. 

Summary 

  The research design and methodology described in this chapter provided a clear overview 

of how the research was completed. The case study methodology was selected to explore the 

phenomenon in a bounded context -one secondary school in south Trinidad- during a defined 

period related to the instructional practices implemented with students with special needs 

(SWSN). The volunteers in this research provided a dual-lens perspective varying in their roles 

as teachers and teacher aides and highlighted their perceptions through the four data collection 

methods. During the study, ethical considerations were made in alignment with UWI ROYTEC/ 

UNB Research Ethics Board guidelines and MOE protocols to conduct research in schools. The 

six-step analysis procedure comprehensively interrogated the raw data, refining it to three major 

themes and nine sub-themes discussed in Chapter 4. It is anticipated that the findings of this 

research will be welcomed and contribute to the larger body of research.  
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Chapter IV: Findings 

The decision in recent years for the Ministry of Education of Trinidad and Tobago to 

move towards inclusion through the introduction of students with special needs (SWSN) to 

mainstream public secondary schools demonstrates its importance in education. Despite this gain 

to policy reformation, teachers’, and teacher aides' capacity to tailor instructional practices to 

SWSN has been described as severely lacking in prior studies. Thus, the main research question 

regarding the perceptions of teachers and teacher aides about the effectiveness of their 

instructional practices with students with special needs is of great importance to highlight the 

potential misconceptions and promote progressive practices during the time of COVID-19. The 

insight is significant to these teachers, but the results can aid in cultivating practitioners whose 

meaningful actions can transform current policies and practices to mirror a more inclusive 

education for students with special needs. 

In this chapter, the findings were examined and interrogated to address the research 

questions and highlight themes that emerged from the data. The study focused on teachers and 

teacher aides of one secondary school in south Trinidad and Tobago and the perceptions of their 

instructional practices when working with students with special needs during COVID-19. As 

introduced in the first chapter, the main research question would be explored through the 

following sub- research questions (SRQ): 

1) What instructional practices do teachers say they use? 

2) What instructional practices do teacher aides say they use? 

3) What differences are there between the practices? 

4) What do the teachers and teacher aides find challenging to implementing their 

instructional practices? 
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5) What do the teachers and teacher aides find beneficial to implementing their instructional 

practices? 

Demographics of Participants 

Gender. Participants identified their gender, with 57% identifying themselves as females (n=4) 

and males 43% (n=3). As of May 2021, 20% of the teaching staff at Future Framers Secondary 

School (FFSS) identified as female and 14% identified as men. As a result, the perspective of 

these findings will be limited as the distribution does not reflect the current population ratio. 

Job Positions. Participants identified their job position with the following options: (a) Teacher 

aide/SETA (n=3); (b) Teacher (n=3); (c) Middle Management (n=1); (d) Other (n=0).  

Years of Experience working with SWSN. Participants identified their duration of work 

experience with students with special needs (SWSN) with the following options: (a) Less than 

six months; (b) 6 months to 1 year; (c) 1 - 2 years; (d) More than two years.  From the responses 

collected, 29% of participants identified they had 1-2 years of experience working with SWSN 

(n=2), while 71% of participants identified as having more than two years working experience 

with SWSN (n=5). 

Professional training to work with SWSN. Participants were asked to identify whether they 

were trained professionally to work with SWSN using the following options: Yes; No; Not Sure.  

Of the seven questionnaires collected, the responses were Yes (n=2), Not Sure if they were 

trained (n=2), and participants (n=3) identified that they had No training with SWSN.  
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Introduction of Themes 

For this study, the goal was to explore the instructional practices used by teachers and 

teacher aides working with SWSN during the COVID- 19 period. Participants provided through 

three data collection methods nine unique categories. The open-ended questions in both the 

questionnaires and interviews provided multiple codes for each response which were coded using 

a defined coding sheet (Creswell & Creswell, 2018). The nine categories were drawn from the 

interpretive process of data analysis and, after further reflection and analysis, were divided into 

three overarching themes, MOE Involvement in Creating Supporting Infrastructure; Influencers 

of Classroom Instructional Practice and Culture and Climate Enabling Learning (see Table 1 

below).  

In this section, the themes will be explored and their assigned codes. Study findings and 

conclusions have the potential to contribute to the limited research done to date that is specific to 

the T&T education context concerning students with special needs during COVID -19. 

 

 Code Frequency Theme 
1 Availability & Accessibility of Resources 73 MOE Involvement in 

Creating Supporting 
Infrastructure  

2 Professional Development 74 
3 Bureaucratic Supports 27 
4 School Leadership Practices 33 Influencers of 

Classroom 
Instructional Practice 

5 Curriculum, Instruction & Assessment 91 
6 Student’s Ability 49 
7 Parental Support 39 Culture & Climate 

Enabling Learning 8 Comfort Level/Change Orientation 71 
9 Community Support 85 
 Total 567  

Table 1: Electronic Questionnaire & Interview Frequency 

 

  These three themes are not in any order of importance; rather, they represent three unique 

brackets both teachers and Special Education Teacher Aides (SETA) work with when 
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implementing instructional practices. To fully understand the perceptions of teachers and SETA 

on their effectiveness using instructional practices during the Covid-19 period, each were 

considered.  

MOE Involvement in Creating Supporting Infrastructure  

  The first theme describes the impact of the Ministry of Education (MOE) through their 

contributions to the implementation of instructional practices. The analysis process allowed for 

coding and resulted in a refined list, as shown in Figure 3 below.  

 

 

Figure 3: MOE Involvement in Creating Supporting Infrastructure 

 

  Availability & Accessibility of Resources. This sub-theme comprises responses that 

describe the resources (human, time, capital, facilities, equipment) that are either not at the 

facility or at the facility but cannot be accessed for learning. The majority of the seven 

participants shared the notion that not enough resources were being made available/ accessible 

by the MOE to teachers and teacher aides to be used in their instructional practice with SWSN. 

“Resources are limited in terms of financial resources," Carla stated, mirroring the responses of 
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the majority of participants. "During the COVID period online, I have nine classes close to 300 

children and things are getting lost and with messages back and forth," Nadal describes," 

resources are limited we don't have enough time, and we need more assistants." 

  Few teacher participants discussed the quality of the human resources available and 

accessible. They described the student aides as " very accessible and very cooperative," in 

contrast to the majority stating student aides’ assistance were superficial and more "professional 

help, beyond [the SWSN's] aide is required."  From the perspective of the teacher aides, both the 

principal and teachers were accessible even after work hours and " were supportive and 

accommodating." Additionally, support staff such as librarians and IT personnel were also 

described as compassionate and "every time [an SWSN] had a problem [they] would sort it out." 

The teacher aides also explained that part of their duty is to create manipulative resources for the 

visually impaired students and provide more hands-on learning experiences, but they are limited 

in their approach, stating having no physical contact with the SWSN. As a result, The SWSN are 

not motivated, as described by Hector, "they really don’t have it in them to interact with us; and 

during COVID, it's a big issue." 

  All respondents identified connectivity difficulty when attempting to implement 

instructional strategies in the online teaching environment. Nadal and Carla indicated that "the 

COVID environment has created further difficulties because the aides can only work online." 

These difficulties encompass the lack of access to internet connectivity, devices and if one 

collects a device "the type of device and the age of it and the kinds of things they [SWSN] have 

to do online it's slow- they [SWSN] say it working like a dinosaur." Sankar added that SWSN 

working from home had a " harder time to connect and get to Google meetings and forums" and 
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teaching with highly visual subject to the visually impaired the teachers "really didn't know how 

to reach them." 

  On a positive note, few participants highlighted the increased availability of online 

teaching resources and the ability to access them faster working at home than at Future Framer 

Secondary School. Hector noted, "[the SWSN] could quickly go on YouTube, so if he doesn't 

understand something, there's nothing wrong with trying a different approach." Natalia and Carla 

also valued being at home and having the "time to prepare” their instructional strategies, and the 

ability to "work around the limitations" during the COVID-19 period.  

Professional Development.  Professional Development describes the need or influence of 

proficiency-building courses and training. Though linked conceptually to Availability & 

Accessibility of Resources, Professional Development focuses on the awareness of its impact or 

lack thereof, and the training experiences received to develop the instructional practices 

implemented for SWSN.  

     Acknowledged 74 times out of 567 total coded responses, participants acknowledged 

the importance of getting additional training and projected positive attitudes towards professional 

development. The majority of participants found they could benefit from further training citing 

"with COVID… maybe they could have some online sessions to help teachers who teach special 

needs students". On the other hand, Nadal explained that "in an ideal situation we could have the 

aides better trained” so they would be more effective using the tools to "be able to guide and 

direct the child one to one." Reinforcing this point, Sankar described an experience working with 

a student aide looking for assistance and "sweared [the student aide] needed training."  Carla and 

Sankar identified the Ministry of Education cost-cutting measures as an influencer in the lack of 
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training programs for educators and implied the need to put "together a program…to truly assist 

the students and work with the teachers [to] them the most advantageous position". 

 With the lack of professional development programs to build teacher capacity with 

SWSN, many educators resorted to getting assistance from colleagues. Carla, Natalia, Sankar 

and Nadal found a lack of support from the school administration and the Ministry of Education 

regarding professional development. Nadal stated, "I would do a general research online… and 

spoke to a friend… at the Blind Welfare Association who shared some of the projects that they 

did". Natalia also reflected on collaborating with a geography teacher to gain ideas of how to 

approach teaching map work to visually impaired students.  

In contrast, the teacher aides noted they had been receiving professional development to 

work with SWSN online during the COVID-19 period but at various degrees of intensity. Two 

student aides with 1-2 years experience working with SWSN at FFSS described their training as 

"seminars" and learning from "more experienced persons." The third student aide/SETA had 

approximately ten years of experience and would describe the training as "exhausting" as the 

SETA would get "assignments like if we were in school." Some topics covered were teaching 

strategies, rules and regulations and understanding the different spectrums and fieldwork during 

the July- August period. It was noted by this experienced student aide/SETA participant several 

times that the training causes a loss in contact time with the SWSN, and he would try to connect 

with "just a phone call or let [the SWSN] know if help is needed just send a message" as 

"working from home has been overwhelming." Data gathered suggests two types of aides, one 

employed through the On-the-Job Training programme with the job title, Student Aide (see 

Appendix I) and one employed by MOE SSSD with the title Special Education Teacher Aide 

(SETA) (See Appendix J). 
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Carla and several other participants highlighted the feeling of uncertainty when it came to 

their effectiveness because of their lack of professional development with SWSN and online 

education stating, "I have no real strategies," and during the COVID-19 period, "it went back 

down to discussions." Sankar reiterates, "training would help with that," as educators were not 

aware of the devices the SWSN used in the online setting and could not effectively plan. Nadal 

and Sankar drew attention to teacher training and its need for alignment with the curriculum; 

otherwise, it would be an "additional burden onto the regular teaching of the school." They 

emphasized that curriculum evaluation is required to reflect the needs of the SWSN in an 

inclusive society to promote effective practice. 

Bureaucratic Supports. Bureaucratic Supports describes the needs which required bureaucratic 

approvals at the most senior levels of education decision-making to improve practice. 

Bureaucratic Supports is the lowest coded item, ranking ninth and selected 27 times out of 567 

responses. Noted in the prior sub-theme, educators experienced very little support from the MOE 

for training to work with SWSN in an online environment. In the section Availability and 

Accessibility of Resources, Nadal also noted that resources sent by MOE were in minimal supply 

and outdated, resulting in lowered effectiveness when used to engage in classroom activities.  

Reflecting on some challenges, Sankar highlighted a "lack of support" from MOE due to 

"cost-cutting measures." Nadal and Sankar explained that the teacher aides were not found to be 

sufficiently provided or prepped with resources by MOE since "they don't get enough funding" 

and "poor planning leads to poor performance." Nadal went on to suggest a longitudinal study be 

completed to gain better insight into the results of these limitations on SWSN inclusion rate to 

the work environment as he emphasized, " the ends should justify the means" and "policy should 

support practice." On a similar note, Annie and Hector also shared this view, acknowledging a 
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need for "finances and resources" however they were more accepting, stating, " we all know how 

things are going here right now,” considering the pandemic. 

Carla and Annie identified the need for more effective communication channels with the 

MOE SSSD as "essential."  There is a disconnect in the communication of information as it is 

not reaching the teachers; as Carla describes, "Ministry has not sent anything, and I don't know 

what they are going to do when this next batch [of SWSNs] comes in." Annie identified that the 

COVID restrictions had reduced the interactions between teachers and their SWSN working 

from home, and new aides "[did not] have any direct communications or connections to the 

kids." Overall, most participants suggested that the capacity to plan proficiently and establish 

effective and reliable communication channels were required to better facilitate their 

instructional practices with SWSN. 

Influencers of Classroom Instructional Practice  

Influencers of Classroom Instructional Practice is the second theme that emerged from 

data analysis and focused on individuals' perceptions of what factors influenced their 

instructional practice within the online classroom environment. The initial analysis consisted of 

four items, and through secondary examination and interrogation of the data, it was subsumed 

into three, as seen in Figure 4 below. 
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Figure 4: Influencers of Classroom Instructional Practice 

 

School Leadership Practices. School Leadership Practices describes the responses and routine 

practices of school leadership. All teachers and teacher aides had a consistent response 

identifying the school leadership as "helpful," "accommodating," and "supportive" as the school 

will continue to receive more SWSN. Hector, Annie and Natalia described school leadership as 

empathic and would communicate with parents, teachers, librarians and IT staff stating, "they 

always try to help out however they could" and check up on the progress.  

On the other hand, when asked to elaborate how assistance was provided, few were able 

to provide evidence. Nadal describes the routine of school administration as "welcoming the shift 

to inclusion but don't see the support really." Annie, Carla and Nadal explain that the process of 

transitioning to an inclusive instructional environment has many "holes," and administration 

provides a superficial "block" subduing and not addressing the issues. They also identified that 

the " [school administration] said many things that [educators and SWSNs] don't see happening” 

they shared the view that it could have been to “look good in front of the ministry” while 

“[leaving] the teachers to scamper about with the students." 
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A significant limitation perceived by all teacher participants impacting their instruction 

was the disconnect of communication from the school leadership level. All teacher participants 

were not briefed on the introduction of a student with special needs to the learning environment 

before and during the COVID-19 online teaching period. Natalia and Sankar also experienced 

minimal communication from school leadership to the presence of SWSNs in their classrooms. 

This they explained resulted in their lack of preparation as they were unaware of the needs of the 

student until the teacher aide notified them.  They described the experience as being "thrown into 

the classroom" and "you have to come up with your own strategies," trying to figure out what 

would work. Carla questioned whether the information was even provided to the school 

administration from the MOE. According to the educators, these perceptions resulted in a lack of 

preparation and a loss of morale amongst them. Additionally, teachers and teacher aides also 

believed that their voices did not matter in the process of improving instruction for SWSN and 

what seemed important for school leadership was meeting deadlines. 

Curriculum, Instruction & Assessment.  Curriculum, Instruction & Assessment defines 

responses focused on the planning, implementing, or evaluating teaching and learning intended 

for the classroom's environment.  

Participants were greatly concerned with the challenges presented to the education 

process. Nadal identified that the curriculum "cannot work smoothly with the students who are 

differently-abled" unless the evaluation and some adjustments to the curriculum occur. During 

the COVID-19 period, online class sizes- with over 30 students- did not change, and the majority 

of teachers felt they were unable to help the SWSN enough. Adding to these challenges, Sankar 

and Annie indicated the SWSN had a "harder time to connect" since the majority were visually 

impaired and parents could not support them during work hours.  Natalia also explained that the 
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time constraints indicated in the curriculum meant " you have to complete certain work by a 

certain date so you can't spend too much time on a topic if the student does not understand." 

Considering the online learning process, teachers and teacher aides defined some 

instructional practices used during the COVID-19 period, which were drawn through both the 

questionnaire and interview session. When exploring her thoughts, Carla described uncertainty in 

the effectiveness of the strategies implemented in the online learning environment, with SWSN 

stating, "I have no real strategies." However, after some probing and re-examining the data and 

document analysis, all participants adapted discussions, group work, presentations, and quizzes 

in their online repertoire of instructional practices. Carla facilitated group work and discussion 

through "breakout rooms" using the Zoom platform. Sankar and Nadal using Google Classrooms 

had presentations and quizzes which were scheduled. Unique to the subject curriculum objective, 

Carla also was able to implement debates and dramatization/role-playing activities by using what 

was termed "Hot Seating." Nadal adapted tailored strategies to model "lab work activities" using 

YouTube videos (with audio lay-ins), simulators, inquiry-based learning and portfolio building 

activities. 

 Jessie, Hector, Sankar, Annie and Natalia had difficulty varying instructional strategies 

for SWSN in an online learning environment during the COVID-19 period. Most of their content 

was highly visual, and the SWSN in their charge were visually impaired, requiring manipulative 

resources and a person to physically work with them at home. The inability to adapt instruction 

for online learning resulted in those teachers and teacher aides staying with what was 

"comfortable and familiar," such as discussions, summaries, worksheets, and video 

demonstrations. Other instructional practices implemented were mixed media, journaling, 

fieldwork, peer review and independent research projects. 
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While considering the strategies used with SWSN, participants described the criteria and 

reasoning behind their selection. Natalia identified the choice of discussion, and group work was 

selected to cover a topic on elections as it was "going on at the time," and by created groups, as a 

support system, students were more motivated since they could pick their group members.  

Natalia explained that working with colleagues, the SWSN would have a "level of comfort 

knowing their friends wouldn't laugh at them if they say something silly." Nadal using the 

example of group work, also described the importance of getting the project completed together 

as a group to "build awareness" and "compassion" for special needs students and learn teamwork 

skills like communication which is aligned with the curriculum.  

Considering the students' "personal interests" and SWSN capabilities, Carla identified 

that it was necessary to select activities of interest that the SWSN would be able to complete 

online. Carla described the importance of rapport with the students and finding out what they are 

interested in to inform instructional practices, like debates, since it was "an excellent way to 

engage them in classes- they like a good argument!” Carla also justified selecting strategies that 

could serve two purposes and acted as a "form of assessment." In summary, it was felt by 

teachers and teacher aides that the curriculum (inclusive of instruction and assessments) could 

not be effectively completed online during the pandemic without additional assistance at home. 

Both educators also highlighted their process of selecting IPs using criteria such as curriculum 

fulfilment, being contextually appropriate, and considering the needs of the SWSNs. 

Students’ Ability. Students’ Ability encompasses the perception of the SWSNs' physical, mental, 

and emotional innate potential, excluding assistance from any person.  Most teachers and teacher 

aides expressed the need to reconsider their instructional practices contemplating the learning 

capabilities of the SWSNs in their online classrooms. Teachers and teacher aides shared positive 
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experiences working with SWSN describing many of their special needs students as "very vocal" 

since the bulk of SWSN at FFSS are visually impaired and " speak out their minds much more 

than the other children," as Sankar explains in amazement. Considering their ability, instructional 

practices were tailored to teach and assess them through their "strong language" skills. Carla, in 

admiration, describes the SWSN as " fearless… and is willing to challenge [themselves]". 

Natalia explained that the SWSN seems enthusiastic as they are "well prepared for the sessions 

and works well at home." Annie described that most SWSN has a "great willingness- a good 

mindset- to do the work and improve and that [SWSN] doesn't let this disability hold [them] 

back."  

Several issues were noted by participants, which affected the SWSN's ability to engage 

during the study period effectively. Natalia and Hector found that "the face-to-face 

classroom…was more limited" than having sessions online with information easily reachable; 

however, coping with the workload, mental stress, and physical stress was of great concern. 

Annie explained that " it's exhausting for us” two or more hours after school closes, online 

teacher aides and SWSNs work together to complete homework and compile notes. There are 

also instances when the instructional practice cannot facilitate the topic selected. Natalia recaps, 

completing an activity with the lesson objective of identifying and labelling the capitals of 

countries. However, the aide attached to the visually impaired SWSN could not supply the 

manipulative or implement an application on the computer that would help, resulting in an 

incomplete lesson.  

During the online classroom learning experience., educators noted a lowered interest by 

SWSNs to their instructional practices. Carla recaps one student mentioning " on more than one 

occasion that [SWSN] feels really sad with the distance and lack of interaction, [SWSN] does not 
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feel motivated." In another instance, Jessie identified a change in attitude as the SWSN has 

started to "procrastinate a lot." Annie also builds on this, stating there was a significant drop in 

SWSN’s marks from the range of 70% to 90%, to about 44% during the COVID-19 period 

adding, "I think [SWSN] has become complacent." In summary, most participants reflected that 

they did not expect the SWSN to show great interest or display high levels of ability in online 

learning and were surprised by what the students with special needs could do at the start of the 

pandemic.  Participants expressed contrasting perspectives concerning online IPs, with some 

educators stating it was more conducive to SWSNs' learning while others noted the exhaustion 

by the workload. Respondents also acknowledged their inability to successfully implement IPs 

due to the defining characteristics specific of the SWSNs. Lastly, participants stressed the 

growing demotivation amongst SWSNs during the COVID-19 period and the significant 

measurable decrease in their academic performance. 

Culture and Climate Enabling Learning 

The final theme that emerged following the analysis of the codes is Culture and Climate 

Enabling Learning. This theme focuses on how guiding behaviours, assumptions, morals, values, 

and ethics build the local collaborative experience in the organization. The analysis consists of 

three different codes, depicted in Figure 5; of these, Community Support was the most coded 

item with 85, while Comfort Level/ Change Orientation and Parental Support was second at 71 

and third with 39 respectively of the 567 responses. 
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Figure 5: Culture & Climate Enabling Learning 

 

Comfort Level/ Change Orientation. Comfort Level/ Change Orientation focuses on responses 

describing teachers, teacher aides and SWSNs’ attitudes with an experience to remain the same. 

Comfort Level/ Change Orientation is the sixth most coded item, selected 71 out of 567 

responses. Some respondents found the SWSN felt disconnected from the learning experience 

during COVID-19. Carla noted that while schooling online, the strategies used with SWSN left 

them feeling unmotivated and "they don't have the mental energy for anything else." This 

discomfort is only heightened by the nature of some teachers, as described by Annie, " if the 

teacher asks a student a question and they don't answer they are bumped out…SWSN is hesitant 

to join Math now…this fear I could hear it in [SWSN’s voice]". Carla echoed a similar story 

stating, "[teachers] would lose patience with [SWSN]" and that there are too many distractions at 

home but not enough support.   

On a more positive note, Sankar and Natalia stated that there had been steady 

improvement as all participants adapted their practices through the experience. For instance, 
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classroom strategies were developed as examined in the item Curriculum, Instruction and 

Assessments to make SWSN more comfortable in the online learning environment. More time is 

allotted for teachers and teacher aides to prep for sessions as identified by Natalia as "there are 

pluses to being home." As indicated in leadership practices, the school administration tries to 

support and promote an "accommodating" milieu. Annie concurs, " I see that our students are so 

comfortable with [FFSS] staff and princi," and with this comfort, they " want to put out their best 

effort and that motivates them to get their schoolwork done." In short, there were pros and cons 

contributing to the overall view of teachers and teacher aides of themselves, their school, and 

their SWSNs. It was suggested that the educators and SWSNs had low morale, with the SWSNs 

becoming more dispirited by the classroom climate some teachers created. On the other hand, it 

was noted that some teachers were trying to improve their IPs and build a milieu in the online 

classrooms. They also acknowledged the school’s culture and climate as conducive to growing 

student morale contributing to greater student engagement in schoolwork. 

Parental Support. Parental Support encapsulates responses with perceptions of parental 

involvement pertaining, but not limited to, interacting with staff, the SWSN, accessing resources 

and other interactions dependent on the parent or guardian. Parental Support is the 10th most 

coded item, selected 39 out of 567 responses. There is a lack of physical support from the teacher 

aides due to the COVID-19 restrictions. Resulting in lowered accessibility and depreciated 

services provided through the individualized teaching they offer, leaving the parent to fill the 

gap. Nadal and Annie indicate that many parents try to do the "physical stuff," but they are not 

familiar with the activity and "with COVID you can't go across, and the aide can't go across, so 

we are depending on the parent to assist." Carla describes the SWSN as "depressed" and feeling 
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"isolated" since it has “been a serious challenge” for the visually impaired SWSN since they 

“[do] not seem to have much help at home."  

Natalia highlighted the importance of coordinating efforts for the SWSN to have support 

during the sessions between teacher, teacher aides and parents. Natalia describes it as essential to 

have someone "there to fill the space between understanding what I am doing and what they [the 

SWSN] get from it." Both Natalia and Annie acknowledged that parents had to leave for work 

for the day, so the parent would try to encourage the student to complete the assignments, but for 

the most part, "it is still not enough." Additionally, some online platforms do not offer special 

needs features to allow for the reading of quizzes and graphs or permit the teacher aide to log 

into the worksheet to talk the SWSN through the questions, so the student tries alone. Jessie 

explains that using new learning platforms is difficult for them as educators “far less a student 

with visual impairment” and that during the term, there were "a lot of assignments [which were] 

not submitted."  

During COVID-19, many parents of SWSN made numerous attempts to bridge the digital 

divide. Some parents tried to act as teacher aides and assist in navigating the platforms; Jessie 

describes, “[SWSN’s] mom didn't understand much of the work, but she was still with [SWSN] 

every step of the way making sure she did whatever she could to help." Others provided 

resources and solicited assistance through the school for devices and feedback, interacting with 

staff and the principal. These efforts, however, have been overwhelmed by the restrictions of the 

pandemic. Nadal explains that the SWSN student has dropped out of class and when inquiries 

were made, the parent withdrew the student citing " that they (the parents) [have] to do most of 

the projects and they can’t facilitate that amount of work." Carla and Sankar describe other 
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instances of non-attendance as "they [SWSN] may not come online maybe because… the aide 

isn’t present or doesn’t communicate with [the teacher], or they don’t have assistance at home." 

Community Support. Community Support captures the responses that discuss the social support 

stemming from informal and formal interaction focused on developing educational practices. 

Community Support is the third most coded item, selected 85 out of 567 responses.  

There are several areas of support from the community. Most participants highlighted in 

prior sub-themes a network of support between school administrations, teachers, teacher aides, 

students, support staff like the librarian and IT personnel and, Nadal describing and experience 

with the third-party organization, the Blind Welfare Association. Deviating responses were noted 

from Carla and Sankar, acknowledging that although the proficiency of teacher aides needed 

much improvement, they provided an "invaluable service" for the SWSNs. They described 

working with the student aide to share insight and prepare the SWSN for the next session as 

helpful. The teacher aides also have access to additional supports from the SSSD supervisor, Mr. 

Williams, who provides guidance and training. Hector stated with little uncertainty, "I know for a 

fact that if I call them immediately, they would try to assist me as best as possible." There is also 

data suggesting an open collaboration between the networks of supporting persons as Annie 

describes how the teacher aide, parent and principal worked together "like a family" to source a 

laptop for the SWSN. Several participants expressed growing concern about the variations in 

services described as perceived “favouritism” towards the SWSNs as compared to the 

mainstream students by teachers and school administration. As Annie, Carla and Hector 

described, adaptations to their instructional practices, assessments, methods of submission of 

coursework, and school resources extended only to SWSN, which has led to "other students 

getting jealous." 
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There were several limitations due to the COVID-19 restrictions, which hindered the 

community supports. Annie identified a gap in support, stating, "if [SWSN] had been in school 

although I may miss something the teacher wouldn't," as the disjointed service between teacher, 

teacher aide, student and parent require better coordinating. Jessie and Carla described being 

present for online sessions, but the SWSN was absent or could not "navigate on [their] own” or 

figure out how to join the class since they had "little to no support at home." As described by 

Nadal, "the parents are helping, but they don't know the technology… and the aide can't go 

across [to assist]" and" everyone comes together in developing [a] child." 

Summary 

This chapter presented the findings from the questionnaires, individual interviews and 

document analysis described under a thematic approach. Three major themes were established 

and nine sub-themes. The responses provided insight into the factors that influence, and the 

effects of instructional practices used by teachers and teacher aides with SWSN during COVID-

19. In the following chapter, the discussion will be presented utilizing the sub-research questions 

while comparing the findings to pre-existing research before making recommendations for future 

exploration of instructional practices used with SWSN. 
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Chapter V: Discussion & Conclusion 

This research is intended to explore the perceptions of the instructional practices of 

teachers and teacher aids when working with students with special needs during COVID-19. A 

pattern reoccurring shows participants do not believe the instructional practices employed during 

the period were effective with the SWSN at FFSS. The study was guided through sub-research 

questions (SRQ) focusing on understanding five aspects of instructional practices used with 

students with special needs: (SRQ1) instructional practices teachers say they used; (SRQ2) 

instructional practices teacher aides say they used; (SRQ3) differences between the practices; 

(SRQ4) challenges to implementing the instructional practices; and (SRQ5) benefits to 

implementing the instructional practices.  

In this chapter, the qualitative research findings will be presented within the framework 

of the research questions and sub-research questions. Those questions will be used to present an 

analysis while also relating these findings to the existing body of knowledge described in the 

literature review. Finally, the chapter will conclude with a discussion on the effectiveness of the 

data collection methods and sample as well as suggest areas of future investigation. The 

exploration of this phenomenon is vital to building proficiency to work with students with 

special needs in the Trinidad and Tobago context as there is little literature currently available. 

Findings suggest teachers and teacher aides perceived a decrease in the effectiveness of their 

instructional practices used with SWSN during the COVID-19 pandemic. 

The first theme identified in the findings was MOE Involvement in Creating Supporting 

Infrastructure. When examining the questionnaires and interviews, it became more apparent that 

the vision of inclusive education should be prioritized from the government infrastructural level. 

Regarding the challenges of implementing instructional practices (SRQ4), several views 
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dominated the data gathered and were supported by existing literature.  These insights imply 

several core hindrances to effective instructional practices, such as a lack of ministerial 

assistance through teacher training (Buli-Holmberg & Jeyaprathaban, 2016; Charran, 2018; 

Parey, 2021), decreased accessibility to resources (Charran 2018; Kalloo et al., 2020) and poor 

school leadership practices (Brown & Lavia, 2013; Conrad & Brown, 2011).  

Findings in this area did not deviate from the literature explored as participants 

repeatedly expressed the need for professional development and resources. Participants felt there 

was inadequate Bureaucratic Support and noted that such improvement was an ongoing process 

(Kalloo et al., 2020). This “lack of support” resulted in heavy workloads for all participants and 

restricted instructional assistance to the SWSNs. Several participants described the disposition of 

school leadership as encouraging inclusivity however, the vision lacked commitment as minor 

changes were made evident.  Existing literature also supported the need for improved leadership 

practices and more subjective professional development (De lisle et al., 2017; Parey, 2021). 

These changes from MOE involvement to school leadership would systematically influence the 

implementation and the execution of learning strategies (Conrad & Brown, 2011; De lisle et al., 

2017) with students with special needs at the secondary school level as the COVID-19 pandemic 

continues.  

  Considering most participants were not familiar with the concepts (instructional practices 

or classroom strategies) compared to feedback on the other themes. Few were able to identify the 

instructional strategies implemented in their teaching directly. As a result, descriptions from the 

documents (lesson plan and record and forecast) were analyzed in conjunction with the examples 

provided from the interviews for defining characteristics between them. Bloom’s Digital 

Taxonomy (Churches, 2008) was implemented to explore two of the sub-research questions 
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identifying; the instructional practices used by teachers (SRQ1) and teacher aides (SRQ2); and 

the difference between instructional practices used (SRQ3). The digital taxonomy focused on six 

levels: knowledge, comprehension; application; analysis; evaluation; and synthesis. In this 

section, Bloom's Digital Taxonomy levels will discuss responses related to the instructional 

practices and its usage with SWSN at FFSS by teachers and teacher aides. 

  Instructional practices refer to the "techniques that [educators] use to help students 

become independent and strategic learners" (Francisco, 2020, p.22). While considering the 

respondents' experiences, many highlighted that their instructional practices implemented had to 

be completed at home without assistance, requiring the SWSN to work independently in the 

online learning environment. Although the names attached to the strategies were unknown to 

most participants, their descriptions provided an adequate foundation to identify the practices 

used.  This insight complemented the literature of Razalli et al. (2020) and Smith (2021), citing 

that to counteract the isolative practices, collaborative teaching and learning should be 

implemented.  The instructional practices that were adapted and used by teachers in their online 

learning sessions were; discussions, presentations, role-playing, group assignments, quizzes, 

worksheets, simulations, lab work, case study, mixed media projects, peer reviews, independent 

research, inquiry-based learning, fieldwork, portfolios, demonstration and debates. The practices 

used by teacher aides were, for the majority, the same; however, there were some differences. 

Unlike teachers, teacher aids employed paraphrasing/summaries, slideshows, journaling, 

mind/concept maps and did not use portfolios, independent research, debates and case studies. 

Data from participants suggested the selection of instruction practices could be influenced by 

several factors, including but not limited to class size, training, familiarization with the strategy, 



54 
 

accessibility of resources, the lesson’s objectives, learner's ability, and interests, and relevance to 

current events.  

  Instructional practices offered teachers and teacher aides a multimodal vehicle to achieve 

the lesson's skills/ objectives. Such skills/ objectives have been classified to exhibit the 

differences between the practices for digital teaching (Churches, 2008). Discussing instructional 

strategies, participants described what they taught during the COVID-19 period to SWSN in the 

interviews and document analysis. The defining characteristics were identified using the 

explanatory verbs from the descriptions of instructional practices from Bloom's Revised Digital 

Taxonomy (see Figure 6 below) 

 

 

Figure 6: Mind Map of Bloom’s Digital Taxonomy (Churches, 2008) 
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Many participants were adamant in their responses that they lacked the training to know 

the differences between instructional practices. A few teachers described the differences between 

them, and it was solely based on the lesson they wanted to achieve (Churches, 2008). Ultimately, 

teachers and teacher aides noted that the significant difference between instructional practices is 

the level of skill/ objective they wanted to attain using key actions in Bloom's Digital Taxonomy.  

  Lastly, the discussion concentrates on observations and comments surrounding the 

influence of milieu on the implementation of instructional practices with SWSN during COVID-

19. Generally, participants shared a high opinion of the power of collaboration and working 

together as a "family," as they believed would ultimately increase the success of instructional 

strategies used with SWSN (Johnstone, 2010; Smith, 2021).  

  Throughout the data, the findings suggested an increase in building support systems as a 

means of academic fortitude, and the extrinsic motivation was not only beneficial to teachers and 

teacher aides when implementing IPs (SRQ5) but extended to students, parents and school 

leaders. Similarly expressed in the research of Sunita (2020) and Johnstone (2010), the 

“collaborative spirit” was examined as a means of building through the knowledge of others and 

creating communities of learners.  These relationships provided much-needed insight for teachers 

through a professional learning community (Smith, 2021; Sunita, 2020; Razalli et al., 2020). The 

lack of training and experience working online with SWSN was superficially remedied by 

sharing information (Conrad & Brown, 2011; Johnstone, 2010; Morgan, 2016). These 

connections also led to feelings of comfort and increased engagement in developing teacher 

instructional skills. 

In contrast, the teacher aides felt isolated as little opportunity for interacting with staff 

was not provided during the COVID-19 period for FFSS staff. The physical separation between 
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respondents and their available support systems was perceived as a barrier, and the same concept 

was prevalent with the SWSNs. The reduction of physical interaction for the visually impaired 

SWSNs who rely on an auditory/tactile learning experience left them unmotivated to the IP 

implemented in online learning (Gronlund et al., 2010). The instructional practices used with 

learning platforms were not sufficient in the short-term transition to online education during 

COVID-19 for SWSN and would require additional adaptations and exploration to meet the 

needs of the Trinidad and Tobago education system. 

Educational Implications 

Increasing the effectiveness of instructional practices implemented by teachers and 

teacher aides would greatly benefit students with special needs. Although each theme explores 

different topics, two reoccurring sentiments continue to resurface, which are: (1) Implementation 

of a standardized quality professional development program for teachers and teacher aides 

tailored toward understanding and building professional learning communities; and (2) 

cultivating educator capacity using online learning platforms to enhance instructional practices 

for students with special needs. 

Building Professional Learning Communities  

  The application of professional development programs for using professional learning 

communities could result in long-standing effectiveness in implementing instruction. Suggested 

by existing literature such as Charran (2018) and Johnstone (2010), it has the potential to 

positively influence the overarching research question. The participants identified a deficiency of 

support despite what they described as a “family” like milieu at the school. Feelings of isolation 

and commitment to the realization of needed assistance by leadership also decreased 
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effectiveness amongst teachers and teacher aides. Firstly, the culture and climate must evolve to 

provide more direct support to the practice of teachers and teacher aides. Apparent to the 

participants were the cost-cutting measures by the MOE suggesting the need for more innovative 

usage of the little resources in circulation during the COVID-19 pandemic (Kalloo et al., 2020; 

Sunita, 2020).  

Additionally, implementing online staff activities to promote professional social 

interaction can cultivate a community of teacher-learners and academic fortitude as a collective. 

It is also possible that the addition of a formal course of training to develop the awareness of 

professional learning communities for teachers and teacher aides could decrease the challenges 

faced with implementing IPs (SRQ4) and increase in beneficial factors for SWSN (SRQ5). 

Although the current restrictions of the COVID-19 pandemic do not allow for MOE to mandate 

professional development for its teachers and teacher aides, they can facilitate and empower 

educators by developing activities to cultivate professional learning communities. Such changes 

suggest the potential to reduce concerns and demotivating factors improving perceptions of IPs 

effectiveness. 

Cultivating Educator Capacity with Using Online Learning Platforms 

  Cultivating teachers’ and teacher aides’ capacity with using online learning platforms 

could positively affect their selection and implementation of instructional practices for SWSN 

(SRQ3).  However, this requires a two-folded approach targeting educator training and 

improving accessibility to needed resources during COVID-19 (Kalloo et al., 2020; Sunita, 

2021). As respondents considered previous training programmes they underwent through the 

MOE and SSSD, it was evident that most trainings provided a theoretical overview and lacked 

applicable content for the online learning environment or their area of responsibility. A 
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subjective approach to cultivating educator capacity using online learning platforms is 

recommended and should be offered through various communication channels to improve 

accessibility to professional development. 

Limitations of the Study  

  This study does not come without potential limitations. One such limitation is that it 

focuses on teachers and teacher aides at only a secondary school in south Trinidad and Tobago. 

Considering there were seven schools nationwide that were also a part of the pilot project for 

inclusive education at the time of the research, the study should be treated as a sample and not a 

holistic picture. Additionally, participants had varying experiences and training at Future 

Framers Secondary School and Student Support Services Division, which could have influenced 

their opinions on the instructional practices used with students with special needs. This variable 

could not be avoided as examining the quality of training and types of experiences was beyond 

the scope of the study. 

 Due to the COVID-19 pandemic, for the period of this study, semi-structured interviews 

could not be conducted in person. The interviews for most participants were conducted through a 

phone call or Zoom platform with audio only since participants did not want to video chat 

explaining that online video calls did not feel safe to them. Although all interviews were audio-

recorded, transcribed, and member checked, facial expressions and other nonverbal 

communication could not be noted or considered. Finally, the COVID-19 pandemic should 

reduce the effectiveness of the instructional practices used by teachers and teacher aides with 

their SWSNs at FFSS. Although this decrease in effectiveness is likely to have occurred because 

of the pandemic, there is also the potential that it may not, and future research is needed.  
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Direction of Future Research 

The findings restrict the level of generalization to other schools; therefore, examining 

more schools may provide potential comparisons resulting in greater validity and generalization 

in the future. Reconsidering this study's present scope and scale, future qualitative research 

should expand beyond a single school to better represent the teachers' and teacher aides' 

instructional effectiveness with students with special needs. Additionally, it would be beneficial 

in future research inquiries to design a significant and more representative sample size 

considering the teacher and teacher aides’ experiences, level of education and how they might 

influence instructional practices. 

Conclusion 

  The perceptions of teacher and teacher aides effectiveness using instructional practices at 

FFSS with SWSNs were adversely affected. Employing case study methodology, the purpose 

was to explore and gain insight into the instructional practices used, the differences between 

them and the challenges and benefits of implementing such practices during COVID-19. Based 

on data gathered through electronic questionnaires, semi-structured interviews, and document 

analysis with seven participants, data suggested that increasing the effectiveness of instructional 

practices could benefit students with special needs. During this study, the Ministry of Education 

and the Student Support Services Division (SSSD) embarked on numerous professional 

development activities, staff sensitization exercises, and a vast outreach to provide digital 

connectivity to assist all students engaging with remote learning in Trinidad and Tobago.  

Exploring educators' perceptions of their instructional practices teaching SWSNs during 

the COVID-19 pandemic, the research unearthed several adaptations for online education and 

categorized the differences between them. It found that the challenge of the pandemic in 
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Trinidad and Tobago's south secondary school FFSS provided opportunities for improvement. 

However, current restrictions to resources, teacher training and leadership practices would be 

needed to address the perceptions that influence the organizational and instructional approaches 

to improve effectiveness with special needs students. Recurring sentiments encourage 

implementing a standardized professional development program for teachers and teacher aides. 

The training should be tailored toward understanding and building professional learning 

communities and cultivating educator capacity using online learning platforms to enhance 

instructional practices for students with special needs during the COVID-19 pandemic. 
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Appendix D: Draft Questionnaire for All Seven Participants 
 
Dear Participant,  

Thank you for agreeing to complete this questionnaire. The questions are aimed at seeking your 

opinions about your teaching practices used with students with special needs. You are also 

invited you share your opinion about the use of varying instructional practices that can be used 

with students with special needs at Future Framers Secondary School.   

The questionnaire contains 20 questions. You are invited to answer all questions to the best of 

your ability. Although all questions are important to the study, you are free to omit any question 

you do not wish to answer. You may complete this document and submit it to me via Google 

Forms. 

I can be contacted via the following mediums: telephone number: 1-868-706-4946 email 

address: sv.nandlal@gmail.com 

Please be reminded that all participants will remain anonymous and any personal information 

shared with me will remain confidential.  

Consent and Participation Agreement:  

Your signature indicates that you voluntarily agree to participate in this study, that you clearly 

understand the study, and that any questions have been answered. It has been made clear that 

your participation is completely voluntary and that you may withdraw from the project at any 

time.  

 

Printed name of participant: __________________________________________________  

 

Signature: ____________________________________ Date: ________________________ 

mailto:sv.nandlal@gmail.com
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Please do not place your name on this document. 

1. How long have you been employed as an educator? 

a) Less than 2 years 

b) 2 to 5 years  

c) 5 to 8 years 

d) More than 8 years 

 

2. What job position do you currently hold (please select all applicable) 

a) Teacher aide/SETA 

b) Teacher  

c) Middle Management  

d) Other  

Please state:_____________________________________________________________ 

 

3. Do you work with students with special needs or have students with special needs in your 

class?  ( Note: If your answer is No please do not fill out the rest of this questionnaire) 

____Yes  ____No 

 

4. How long have you worked with students with special needs? 

a) Less than 6 months 

b) 6 months to 1 year 

c) 1 -  2 years 

d) More than 2 years 
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5. On average how many hours per week do you work with students with special needs? 

a) Less than 1 hour 

b) 1- 2 hours 

c) 2 – 3 hours 

d) More than 3 hours 

 

6. Have you been professionally trained to work with students with special needs? 

 ____Yes  ____No   ____Not Sure 

 

7. Which best describes your highest level of formal education? 

a) Secondary (forms 1-5) 

b) Post-Secondary (form 6) 

c) Tertiary  (Undergraduate) 

d) Tertiary (Post Graduate- Master/PhD) 

 

8. What do think is important to know about special needs students when preparing for a 

lesson? 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

9. How has the Ministry of Education training programs contributed to your teaching 

practice when working with students with special needs? 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 
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10. How has the school leadership contributed to your teaching, your teaching practice with 

students with special needs? 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

11. Please list all special needs resources/ equipment which you presently have access to and 

name the contributor. 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

12. Please list all special needs support individuals, groups or programs which you presently 

have access to and state the associated names of the groups/programs.  

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

13. When planning a lesson what factors affected your choice of instructional practices used 

with students with special needs?  

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

14. When conducting a class session what factors affected your instructional practice with 

students with special needs? 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

15. What other factors have affected your instructional practices when working with students 

with special needs?   

--------------------------------------------------------------------------------------------------------------------- 
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16. Overall, which factors have affected your instructional practice negatively and which 

positively?  

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

17. List the instructional practices you employ often with your students with special needs 

(such as, group assignments, worksheets, simulations, etc) 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

18. What are your reasons for selecting the instructional practices listed in question 17 

above?   

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

19. Concerning your answer for question 17, what did you find helpful to the student with 

special needs when using those instructional practices?  

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

20. Do you think that the effectiveness of your instructional practice can be strengthened? 

Give a reason for your answer. 

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 
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Appendix E: Participant Information Sheet for Teacher and Teacher Aides 
 
Research Title: Instructional Practices of Educators Working with Special Needs Students at a 

Trinidadian Secondary School 

 

Dear Sir/Madam,  

My name is Sasha V. Nandlal and I am a M.Ed. student in the Faculty of Education at the 

University of the West Indies (UWI) ROYTEC. I am inviting you to be part of my research by 

partaking in a questionnaire online, a virtual 45 minutes ‘face-to-face’ interview and submitting 

through email an executed lesson plan with the corresponding completed record and forecast 

form. My study will explore teachers’ and teacher aides’ perceptions of their instructional 

practices when working with students with special needs at a secondary school in south Trinidad 

and Tobago. My study will focus on a total of five persons from the Future Framers Secondary 

School. You will be asked to express your feelings about the effectiveness of your instructional 

practices used in class sessions with students with special needs. Additionally, you will be asked 

to express your thoughts on the possible benefits, challenges, differences and opportunities for 

improvement of these instructional practices.  

 

Your Participation in the Project  

You are invited to partake in three data gathering activities; one questionnaire online, a virtual 45 

minutes ‘face-to-face’ interview and submitting through email an executed lesson plan with the 

corresponding completed record and forecast form. The online questionnaire would be a one-

time emailed survey using Google Forms comprising of 20 questions.  

 Secondly, the interview of 30-45 minutes will be scheduled according to your convenience via 

the Zoom platform. There will be no strict set of questions to be answered as this interview is 

intended to allow you to discuss issues and share your experiences. After the interview is 

completed, if I believe that there is a great need for me to have a further discussion with you, I 

will contact you to find out if you are willing to partake in a follow-up session. The interview 

will only be conducted after you have completed the questionnaire.  

Lastly, as part of my exploration of your instructional practices, I will ask you to submit a 

completed and executed Lesson Plan and, the associated Record and Forecast form via electronic 
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mail. This will provide me additional opportunities to examine and understand your perspectives 

on the instructional practices employed during your classes with students with special needs.   

 

Compensation:  

Participation will be voluntary so you will not receive any payment for participating but my 

gratitude for contributing to the larger body of knowledge. 

 

Risks:  

The one questionnaire online, a virtual 45 minutes ‘face-to-face’ interview and submitting 

through email an executed lesson plan with the corresponding completed record and forecast 

form will present little or no risk to you as all participants will be given pseudonyms (fake 

names).  

 

Benefits:  

By partaking in the interview, you will make an important contribution to my research as I will 

be able to gain a greater understanding of your experiences working with students with special 

needs (SWSN) in Future Framers Secondary School. This study may highlight issues that 

otherwise would be ignored and can have future impact on the type of education offered to 

SWSN in Future Framers Secondary School. My study can also help to improve the instructional 

practices used by teachers and teacher aids with SWSN at Future Framers Secondary School.  

 

Confidentiality:  

I will be recording all interviews. Conversations on audio recordings will be transcribed (writing 

down what was said). You will have the opportunity to review what I have documented about 

your practices through member checking before I proceed to the data analysis. You will also 

have the chance to indicate if you would like to receive a copy of my M.Ed. research upon 

completion at this time.    At the end of my study, all audio recordings will be deleted; however, 

transcripts will be stored in a password protected file for seven years. No one else will have 

access to these transcripts or recordings. Paper documents, such as my personal notes, will also 

be stored in a safe place for seven years. I will do my best to guarantee confidentiality. All 

participants will be given pseudonyms (fake names). You will have the freedom to leave the 
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discussion or refuse to respond to any question if you wish. You will never be asked to disclose 

any personal information you choose not to.  

In addition, the information gathered from these activities may be used in book publications, in 

academic journal articles, and at academic conferences. Information will not be reported in any 

way that would allow you to be identified.  

 

Withdrawal from the Study:  

Your participation in this study is entirely voluntary. You may choose not to answer any 

question. You can withdraw from the project at any point; however, I ask that any withdrawal be 

done before the analysis stage begins in May 2021.  

 

Contact Information:  

If you have any questions about the study, please contact me, Sasha Nandlal, at 1-868-706-4946 

or by email at sv.nandlal@gmail.com  

If you wish to speak to someone overseeing my study, please contact any of these two persons:  

My supervisor: Dr Joyanne De Four-Babb, at joyanne.defour-babb@roytec.edu 

Programme Coordinator, UWI ROYTEC South and Education Programs: Ms. Natasha Siu-

Jugdeo, at 1-868-482-9022, or natasha.siu-jagdeo@roytec.uwi.tt 

 

 

 

 

 

 

mailto:joyanne.defour-babb@roytec.edu
http://www.roytec.edu/
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Appendix F: Consent Form and Participant Agreement for Teacher and Teacher Aides 
Dear Madam/ Sir, 

Your signature indicates that you voluntarily agree to participate in this study, that you clearly 

understand the study Information sheet attached, and that any questions have been answered. It 

has been made clear that your participation is completely voluntary and that you may withdraw 

from the project at any time.  

Please Print:  

Name of Participant: ____________________________________________________________ 

Telephone number: ______________________ Email address: ___________________________ 

Mailing Address: _______________________________________________________________  

Please tick all that apply.  

yes___/no___ I have read and fully understand the terms and conditions outlined in this 

document.  

yes___/no___ I am willing to participate in the online interview.  

yes___/no___ I am willing to be audio recorded during the interview.  

yes___/no___ I give consent for the information received to be used in this study.  

 

________________________________________   _________________________  

Participant’s Signature         Date  

 

________________________________________   _________________________  

Sasha Nandlal          Date  



100 
 

Appendix G: Semi- Structured Interview with Educators 
 

Demographic Information will already be present in the questionnaire. 

1) Tell me about your experience as an educator at Future Framers Secondary School. These 

are question prompts: 

- The length of time you have been at Future Framers Secondary School. 

- The position(s) you have held and duties throughout your time assigned to the school 

thus far. 

- Your relationships and interactions with students with special needs 

- Yours knowledge of students and students with special needs background such as their 

needs, challenges, strengths and aspirations 

- Your general opinions about working with students with special needs 

 

2) During your time at Future Framers Secondary School working with students with 

special needs describe your experience and knowledge gained implementing instructional 

practices. These are question prompts: 

- Some of the challenges experienced using varying instructional practices 

- The strengths and possibilities to build instructional practices 

- The effectiveness of tailored instructional practices 

- School leadership relationship and role in the education process 

- The MOE relationship and role in the education process 

- Your general opinions about the effectiveness of the instructional practices used with 

students with special needs 
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3) Let us examine the interactions that take place between the instructional practices you use 

with your students with special needs.  Please share your views about: 

- your confidence in your process of selecting instructional practices 

- your reasoning for selecting various instructional practices 

- The factors which affect your effectiveness 

- ways that your instructional practices be supported to build effectiveness 

Finally, do you have anything else that you would like to 
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Appendix H: M.O.E Terms of Operation to Conduct Research Agreements 
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Appendix I: On the Job Training Programme Placement Letter For Student Aide 
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Appendix J: Ministry of Education Special Education Teacher Aide Placement Letter 
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	Chapter I: Introduction
	Overview

	Over the past 78 years, Trinidad and Tobago’s (T&T) education structure has been one in which students with disabilities attend specialized schools designed to provide for their specific needs until the age of twelve, with few avenues available therea...
	To cater to the need for more student support, the MOE has also employed persons with a minimum of three O’Level passes to work as teacher aides or Special Education Teacher Aides (SETA) to provide attention for SWSN during classroom sessions; however...
	During the past year, Trinidad and Tobago was uprooted from traditional in-classroom learning by the COVID-19 pandemic, which further exacerbated the situation (Kalloo et al., 2020). September 2020 marked the first term of teaching for all students si...
	With the added concern by the MOE of the Caribbean Secondary Education Certificate (CSEC) examination scheduled to begin during July 2021, pressure is mounting on teachers and teacher aides to provide more effective instructional support. Additionally...
	Instructional Practices, SWSN and COVID -19

	Preliminary research on literature focusing on instructional practices used with SWSN by teacher aides is limited, and when the emphasis narrows to include COVID-19, it is non-existent. Dea & Negassa (2019) acknowledged the importance for future resea...
	Problem Statement and Research Questions

	Using the case study methodology, this study focused on teacher and teacher aides' perceptions of their instructional delivery at Future Framers Secondary School (pseudonyms used for the school and participants). Seven members volunteered to participa...
	Research question:

	What are the perceptions of the teachers and teacher aides about the effectiveness of their instructional practices with students with special needs during the COVID-19 pandemic?
	Sub-research questions (SRQ):
	Significance of the Study

	A study of this nature could be of significant importance for teachers, administrators and education leaders and can impact the teacher training, policy development and future exploration of the subject of inclusion and instructional practices (Charra...
	Assumptions/ Reflexivity

	Reflexivity on the position of the researcher is essential to the validity and credibility of qualitative research (Cranton & Merriam, 2015; Creswell & Creswell, 2018; Creswell & Poth, 2016). Reflexivity occurs when “inquirers reflect about how thei...
	I am an educator in a secondary school in T & T. I acknowledge the experiences working in the school setting and the preconceived notions of using various instructional strategies and working alongside support staff. I am a youth leader at my church a...
	Delimitations

	I considered what is and, is not covered within the scope of the study. The six months time frame to conduct qualitative research across several schools would have been an overwhelming endeavour. To address this concern, I selected for a smaller numbe...
	Summary

	This chapter provided a general overview of the research project. Instructional practices' inability to influence inclusive education in T & T has propelled this research initiative. The proposal to explore the effectiveness of instructional practic...
	Chapter II: Literature Review
	Exploring the research question, I completed a comprehensive search for relevant literature through the use of multiple databases, the examination of MOE documents, and materials from within the Student Support Services Division concerning teacher a...
	Several studies focused on effective practices of special needs globally (Buli- Holmberg & Jeyaprathaban, 2016; Gronlund et al., 2010). There were also local and regional exploration of the inclusive phenomena through teacher’s experiences examining...
	The literature review for this research examines two critical areas associated with the teachers' and teacher aides' instructional practices. A Concept Map was constructed to guide and improve the flow through these two notions (see Figure 1 below). T...
	Figure 1: Literature Review Concept Map
	Instructional Practices Used with Students with Special Needs

	Definitions of instructional practices can significantly influence the lens through which individuals perceive inclusivity and inclusive education. They are often varying as it is dependent on the purpose and period in which each definition was develo...
	Types of Instructional Practices

	Different types of instructional practices (IP) employed by educators at varying levels have been explored by DeMonbrun et al. (2017). The types of instruction are characterized by "what occurs during the instruction[…]” (p. 275).  Described as "class...
	These six categories of Bloom’s Taxonomy-knowledge, comprehension, application, analysis, evaluation, and synthesis- would be defined by the level of learning outcomes the teacher would want to achieve (Anderson & Bloom, 2001; Cannon & Feinstein, 200...
	Selection of Instructional Practices with SWSN

	Effective selection or combining the various instructional practices can increase the probability of more positive responses, which is vital for knowledge retention with SWSN (Buli- Holmberg & Jeyaprathaban, 2016; DeMonbrun et al., 2017). One criterio...
	COVID-19 and its Impact on Instructional Practices with SWSN

	February 2020 marked a significant change to the approach of education worldwide. The COVID-19 pandemic swept in an era of a vital and rapid shift from 'traditional' inclusive class settings to remote teaching (Hodges et al., 2020). All education s...
	The pandemic created unfamiliar obstacles for SWSN, their teacher aides, teachers, and leadership, requiring innovative remedies to continue education.  Physical classrooms had been replaced with online learning management systems to be used on phones...
	Global Impact of COVID-19 on IP Used with SWSN

	All teachers and teacher aides of SWSN had to reconsider their instructional practices and remodel for remote teaching (Parmigiani et al., 2020; Smith, 2021). Additionally, like many SWSN, they were faced with a digital divide. Jena (2020) and Scull e...
	Contrasting research on the impact of COVID-19 on instructional practices with SWSN was of greater quantity from Canada, Finland, Italy, and the United States of America.  A synopsis of their qualitative research examined that teacher training and acc...
	A significant trend when examining the impact of instructional practices with SWSN during the pandemic was the need for support systems. For students with special needs, having their parents, teachers, or teacher aides to help cope with the transition...
	Regional and Local Impact of COVID-19

	The use of instructional practices over the COVID- 19 period, as mentioned before, has been adapted to advance students' learning with special needs both regionally and locally. Limited scholarly research exists regionally and locally focusing on th...
	The transition to remote teaching has given rise to a multiplicity of challenges and opportunities to grow. Such changes have the potential of improving inclusive education for students with special needs through instructional practices. Wallace et al...
	Research also noted a lack of support received by teachers from their cooperative classroom and school environments with limited alternatives available. The significant, unpredictable shift to online teaching and minimal support from the Ministry of E...
	A few articles identified teachers' attitudes as contributing to the quality of instructional practices in Trinidad and Tobago during the COVID-19. Examining the corresponding limitations, these attitudes may influence the execution of inclusive class...
	Summary

	Teachers and teacher aides must be proactive in improving their instructional strategies by engaging in training and having greater accessibility to digital and supportive services to advance the lives of their SWSN. Their instructional practices have...
	Chapter III: Methodology
	In this chapter, I explain why the methodological approach—a qualitative case study — is the most effective method for conducting the research. Next, the data-gathering and analysis procedures are described, followed by an explanation of the study's p...
	Students with special needs (SWSN) often receive an education that is not tailored to their specific needs to their particular instructional requirements limiting the effectiveness of inclusive education practices (Buli-Holmberg & Jeyaprathaban, 2016)...
	Methodological Approach and Design: Qualitative Case Study

	Guided by the research questions and this study’s intended outcomes, a case research methodology was deemed the most effective way to gather and examine the research data. According to Yin (2011), relying on his earlier works, Yin (2009) defines a cas...
	For this study, the case was bounded by the context of the secondary school in Trinidad and Tobago and explored through primary data sources. The aim was to gather teachers' and teacher aides' perceptions of their instructional practices when working ...
	An essential component of this approach was an in-depth examination of the views of the seven (teacher and teacher aides) volunteer participants. These views were crucial to understanding the perceptions of teacher and teacher aides of the secondary s...
	Research Setting and Participant Selection

	The research setting for this study is bounded to one south secondary school called Future Framer's Secondary School (pseudonyms used for the school and participants), which was at the epicentre of an urban community. Future Framer's was selected fo...
	Seven participants were invited to participate in the study from Future Framers Secondary, comprising four teachers and three teacher aides/ SETA. Participants were selected based on their frequency of interactions with MOE registered special needs st...
	Data Collection Methods and Procedures

	Approval was sought to conduct this study from the ROYTEC/UNB Research and Ethics Board (see Appendix B) through the completion, submission, and approval of an application to conduct research involving humans. Additionally, permissions were acquired a...
	Sample Selection

	Considering the type of research and parameters of the study, a sample size of approximately seven participants was determined to provide sufficient opportunity for data gathering and analysis (Creswell 2002; Creswell & Creswell, 2018). Using criterio...
	Data Gathering Procedure

	To begin the process, my proposal was submitted to UWI- ROYTEC/ UNB Research and Ethics Board (REB) in February 2021 and March 1st, 2021, I obtained approvals from the board to conduct research involving humans. Following this step, I also required ...
	Participants were contacted by telephone and email. An explanation of the nature of the research was provided before they were invited to participate (see Appendix E). When invited to participate, they received a written summary of the research descri...
	By May 3rd, 2021, I had responses from most of my participants. Before confirming the volunteers, I conducted an informal session (one per potential participant) by phone or if they were comfortable via the Zoom platform. The sessions were geared to...
	Four qualitative research methods- questionnaires, semi-structured interviews, document analysis, and a personal reflection journal - were used to gather data from selected participants at the secondary school and in alignment with COVID-19 restrictio...
	The second data collection method was individual semi-structured virtual interviews via zoom approximately 30-45 minutes of each of the seven participants to collect their perspectives, feelings, attitudes, and experiences about the instructional prac...
	To enforce data security, pseudonyms were used on transcripts, and a master sheet that matched pseudonyms to the actual names was made. Limiting accessibility to the transcripts, the master sheet, and the participants' contact information was impleme...
	For the third data collection method, the document analysis, all the participants were asked to complete and submit a Lesson Plan and a Record and Forecast form via electronic mail. The use of both the lesson plan and the associated record and forecas...
	Finally, I used a personal reflection journal throughout the entirety of the research process for collecting observations, impressions, plans and ideas, and thoughts related to various dimensions of the study. This critical reflective approach was use...
	Validity of the Study

	Creswell and Creswell (2018) relied on Creswell and Miller’s (2000) definition of validity and reliability when presenting strategies to ensure credibility in research. They referred to qualitative validity as “based on determining whether the findi...
	Data Analysis Procedures

	According to Cranton & Merriam (2015), data should be collected until saturation is achieved, whereby no emerging themes or descriptions were found. As responses continued to be explored, codes were developed and provided a means of making sense of th...
	Yin (2014) described the data analysis process as consisting "of examining, categorizing, tabulating, testing, or otherwise recombining evidence, to produce empirically based findings" (p.132). The analysis process of triangulation, implementing mul...
	Figure 2: Data Analysis Process
	Phase 1

	Regarding Figure 2 above, during the early part of May 2021, raw data was collected through firstly questionnaires, then interviews with teachers and teacher aides, documents for analysis (Lesson plan and Record and Forecast) and personal reflective ...
	Phases 2 & 3

	After collection, the raw data was transcribed, member checked, read for familiarisation, organized, reviewed, and cross-referenced with the personal reflection journal "to focus on discovering patterns, themes, and categories that emerge from the da...
	Phase 4

	Following the Interpretive Interview process, the data had undergone initial codification with examined core concepts noted and reapplied to all previously organized and prepared data (Creswell & Creswell, 2018) thus, drawing inferences from empirica...
	Phase 5

	Following coding all data into predetermined and emergent sub-categories, a cyclical process of re-examination and linking categories into the broader themes (Ritchie & Spencer, 2002) occurred until rational themes were established and used to answer ...
	Phase 6

	In this final phase, “the analyst reviews the charts and research notes; compares or contrasts the perceptions, accounts or experiences; searches for pattern and connections and seeks explanations for these internally within the data" (Ritchie & Spen...
	Ethical Considerations

	A primary concern was the challenge of ethics in the study. Cranton and Merriam (2015) define ethical concerns as considering the “protection of participants” (p.166). They describe ethical considerations as the awareness of potential risks, including...
	Ethical considerations were also made during the data-gathering phase. These considerations branched from the protection of the participants by acquiring informed consent, protecting privacy, and minimizing risk during the data-gathering phase (C...
	Summary

	The research design and methodology described in this chapter provided a clear overview of how the research was completed. The case study methodology was selected to explore the phenomenon in a bounded context -one secondary school in south Trinidad...
	Chapter IV: Findings
	The decision in recent years for the Ministry of Education of Trinidad and Tobago to move towards inclusion through the introduction of students with special needs (SWSN) to mainstream public secondary schools demonstrates its importance in education....
	In this chapter, the findings were examined and interrogated to address the research questions and highlight themes that emerged from the data. The study focused on teachers and teacher aides of one secondary school in south Trinidad and Tobago and th...
	Demographics of Participants
	Gender.  Participants identified their gender, with 57% identifying themselves as females (n=4) and males 43% (n=3). As of May 2021, 20% of the teaching staff at Future Framers Secondary School (FFSS) identified as female and 14% identified as men. As...
	Job Positions. Participants identified their job position with the following options: (a) Teacher aide/SETA (n=3); (b) Teacher (n=3); (c) Middle Management (n=1); (d) Other (n=0).
	Years of Experience working with SWSN. Participants identified their duration of work experience with students with special needs (SWSN) with the following options: (a) Less than six months; (b) 6 months to 1 year; (c) 1 - 2 years; (d) More than two y...
	Professional training to work with SWSN. Participants were asked to identify whether they were trained professionally to work with SWSN using the following options: Yes; No; Not Sure.  Of the seven questionnaires collected, the responses were Yes (n=2...

	Introduction of Themes

	For this study, the goal was to explore the instructional practices used by teachers and teacher aides working with SWSN during the COVID- 19 period. Participants provided through three data collection methods nine unique categories. The open-ended qu...
	In this section, the themes will be explored and their assigned codes. Study findings and conclusions have the potential to contribute to the limited research done to date that is specific to the T&T education context concerning students with special ...
	Table 1: Electronic Questionnaire & Interview Frequency
	These three themes are not in any order of importance; rather, they represent three unique brackets both teachers and Special Education Teacher Aides (SETA) work with when implementing instructional practices. To fully understand the perceptions of ...
	MOE Involvement in Creating Supporting Infrastructure

	The first theme describes the impact of the Ministry of Education (MOE) through their contributions to the implementation of instructional practices. The analysis process allowed for coding and resulted in a refined list, as shown in Figure 3 below.
	Figure 3: MOE Involvement in Creating Supporting Infrastructure
	Availability & Accessibility of Resources. This sub-theme comprises responses that describe the resources (human, time, capital, facilities, equipment) that are either not at the facility or at the facility but cannot be accessed for learning. The m...
	Few teacher participants discussed the quality of the human resources available and accessible. They described the student aides as " very accessible and very cooperative," in contrast to the majority stating student aides’ assistance were superfici...
	All respondents identified connectivity difficulty when attempting to implement instructional strategies in the online teaching environment. Nadal and Carla indicated that "the COVID environment has created further difficulties because the aides can...
	On a positive note, few participants highlighted the increased availability of online teaching resources and the ability to access them faster working at home than at Future Framer Secondary School. Hector noted, "[the SWSN] could quickly go on YouT...
	Professional Development.  Professional Development describes the need or influence of proficiency-building courses and training. Though linked conceptually to Availability & Accessibility of Resources, Professional Development focuses on the awarenes...
	Acknowledged 74 times out of 567 total coded responses, participants acknowledged the importance of getting additional training and projected positive attitudes towards professional development. The majority of participants found they could benef...
	With the lack of professional development programs to build teacher capacity with SWSN, many educators resorted to getting assistance from colleagues. Carla, Natalia, Sankar and Nadal found a lack of support from the school administration and the Min...
	In contrast, the teacher aides noted they had been receiving professional development to work with SWSN online during the COVID-19 period but at various degrees of intensity. Two student aides with 1-2 years experience working with SWSN at FFSS descri...
	Carla and several other participants highlighted the feeling of uncertainty when it came to their effectiveness because of their lack of professional development with SWSN and online education stating, "I have no real strategies," and during the COVID...
	Bureaucratic Supports. Bureaucratic Supports describes the needs which required bureaucratic approvals at the most senior levels of education decision-making to improve practice. Bureaucratic Supports is the lowest coded item, ranking ninth and select...
	Reflecting on some challenges, Sankar highlighted a "lack of support" from MOE due to "cost-cutting measures." Nadal and Sankar explained that the teacher aides were not found to be sufficiently provided or prepped with resources by MOE since "they do...
	Carla and Annie identified the need for more effective communication channels with the MOE SSSD as "essential."  There is a disconnect in the communication of information as it is not reaching the teachers; as Carla describes, "Ministry has not sent a...
	Influencers of Classroom Instructional Practice

	Influencers of Classroom Instructional Practice is the second theme that emerged from data analysis and focused on individuals' perceptions of what factors influenced their instructional practice within the online classroom environment. The initial an...
	Figure 4: Influencers of Classroom Instructional Practice
	School Leadership Practices. School Leadership Practices describes the responses and routine practices of school leadership. All teachers and teacher aides had a consistent response identifying the school leadership as "helpful," "accommodating," and ...
	On the other hand, when asked to elaborate how assistance was provided, few were able to provide evidence. Nadal describes the routine of school administration as "welcoming the shift to inclusion but don't see the support really." Annie, Carla and Na...
	A significant limitation perceived by all teacher participants impacting their instruction was the disconnect of communication from the school leadership level. All teacher participants were not briefed on the introduction of a student with special ne...
	Curriculum, Instruction & Assessment.  Curriculum, Instruction & Assessment defines responses focused on the planning, implementing, or evaluating teaching and learning intended for the classroom's environment.
	Participants were greatly concerned with the challenges presented to the education process. Nadal identified that the curriculum "cannot work smoothly with the students who are differently-abled" unless the evaluation and some adjustments to the curri...
	Considering the online learning process, teachers and teacher aides defined some instructional practices used during the COVID-19 period, which were drawn through both the questionnaire and interview session. When exploring her thoughts, Carla describ...
	Jessie, Hector, Sankar, Annie and Natalia had difficulty varying instructional strategies for SWSN in an online learning environment during the COVID-19 period. Most of their content was highly visual, and the SWSN in their charge were visually impai...
	While considering the strategies used with SWSN, participants described the criteria and reasoning behind their selection. Natalia identified the choice of discussion, and group work was selected to cover a topic on elections as it was "going on at th...
	Considering the students' "personal interests" and SWSN capabilities, Carla identified that it was necessary to select activities of interest that the SWSN would be able to complete online. Carla described the importance of rapport with the students a...
	Students’ Ability. Students’ Ability encompasses the perception of the SWSNs' physical, mental, and emotional innate potential, excluding assistance from any person.  Most teachers and teacher aides expressed the need to reconsider their instructional...
	Several issues were noted by participants, which affected the SWSN's ability to engage during the study period effectively. Natalia and Hector found that "the face-to-face classroom…was more limited" than having sessions online with information easily...
	During the online classroom learning experience., educators noted a lowered interest by SWSNs to their instructional practices. Carla recaps one student mentioning " on more than one occasion that [SWSN] feels really sad with the distance and lack of ...
	Culture and Climate Enabling Learning

	The final theme that emerged following the analysis of the codes is Culture and Climate Enabling Learning. This theme focuses on how guiding behaviours, assumptions, morals, values, and ethics build the local collaborative experience in the organizati...
	Figure 5: Culture & Climate Enabling Learning
	Comfort Level/ Change Orientation. Comfort Level/ Change Orientation focuses on responses describing teachers, teacher aides and SWSNs’ attitudes with an experience to remain the same. Comfort Level/ Change Orientation is the sixth most coded item, se...
	On a more positive note, Sankar and Natalia stated that there had been steady improvement as all participants adapted their practices through the experience. For instance, classroom strategies were developed as examined in the item Curriculum, Instruc...
	Parental Support. Parental Support encapsulates responses with perceptions of parental involvement pertaining, but not limited to, interacting with staff, the SWSN, accessing resources and other interactions dependent on the parent or guardian. Parent...
	Natalia highlighted the importance of coordinating efforts for the SWSN to have support during the sessions between teacher, teacher aides and parents. Natalia describes it as essential to have someone "there to fill the space between understanding wh...
	During COVID-19, many parents of SWSN made numerous attempts to bridge the digital divide. Some parents tried to act as teacher aides and assist in navigating the platforms; Jessie describes, “[SWSN’s] mom didn't understand much of the work, but she w...
	Community Support. Community Support captures the responses that discuss the social support stemming from informal and formal interaction focused on developing educational practices. Community Support is the third most coded item, selected 85 out of 5...
	There are several areas of support from the community. Most participants highlighted in prior sub-themes a network of support between school administrations, teachers, teacher aides, students, support staff like the librarian and IT personnel and, Nad...
	There were several limitations due to the COVID-19 restrictions, which hindered the community supports. Annie identified a gap in support, stating, "if [SWSN] had been in school although I may miss something the teacher wouldn't," as the disjointed se...
	Summary

	This chapter presented the findings from the questionnaires, individual interviews and document analysis described under a thematic approach. Three major themes were established and nine sub-themes. The responses provided insight into the factors that...
	Chapter V: Discussion & Conclusion
	This research is intended to explore the perceptions of the instructional practices of teachers and teacher aids when working with students with special needs during COVID-19. A pattern reoccurring shows participants do not believe the instructional p...
	In this chapter, the qualitative research findings will be presented within the framework of the research questions and sub-research questions. Those questions will be used to present an analysis while also relating these findings to the existing body...
	The first theme identified in the findings was MOE Involvement in Creating Supporting Infrastructure. When examining the questionnaires and interviews, it became more apparent that the vision of inclusive education should be prioritized from the gover...
	Findings in this area did not deviate from the literature explored as participants repeatedly expressed the need for professional development and resources. Participants felt there was inadequate Bureaucratic Support and noted that such improvement wa...
	Considering most participants were not familiar with the concepts (instructional practices or classroom strategies) compared to feedback on the other themes. Few were able to identify the instructional strategies implemented in their teaching direct...
	Instructional practices refer to the "techniques that [educators] use to help students become independent and strategic learners" (Francisco, 2020, p.22). While considering the respondents' experiences, many highlighted that their instructional prac...
	Instructional practices offered teachers and teacher aides a multimodal vehicle to achieve the lesson's skills/ objectives. Such skills/ objectives have been classified to exhibit the differences between the practices for digital teaching (Churches,...
	Figure 6: Mind Map of Bloom’s Digital Taxonomy (Churches, 2008)
	Many participants were adamant in their responses that they lacked the training to know the differences between instructional practices. A few teachers described the differences between them, and it was solely based on the lesson they wanted to achiev...
	Lastly, the discussion concentrates on observations and comments surrounding the influence of milieu on the implementation of instructional practices with SWSN during COVID-19. Generally, participants shared a high opinion of the power of collaborat...
	Throughout the data, the findings suggested an increase in building support systems as a means of academic fortitude, and the extrinsic motivation was not only beneficial to teachers and teacher aides when implementing IPs (SRQ5) but extended to stu...
	In contrast, the teacher aides felt isolated as little opportunity for interacting with staff was not provided during the COVID-19 period for FFSS staff. The physical separation between respondents and their available support systems was perceived as ...
	Educational Implications

	Increasing the effectiveness of instructional practices implemented by teachers and teacher aides would greatly benefit students with special needs. Although each theme explores different topics, two reoccurring sentiments continue to resurface, which...
	Building Professional Learning Communities

	The application of professional development programs for using professional learning communities could result in long-standing effectiveness in implementing instruction. Suggested by existing literature such as Charran (2018) and Johnstone (2010), i...
	Additionally, implementing online staff activities to promote professional social interaction can cultivate a community of teacher-learners and academic fortitude as a collective. It is also possible that the addition of a formal course of training to...
	Cultivating Educator Capacity with Using Online Learning Platforms

	Cultivating teachers’ and teacher aides’ capacity with using online learning platforms could positively affect their selection and implementation of instructional practices for SWSN (SRQ3).  However, this requires a two-folded approach targeting edu...
	Limitations of the Study

	This study does not come without potential limitations. One such limitation is that it focuses on teachers and teacher aides at only a secondary school in south Trinidad and Tobago. Considering there were seven schools nationwide that were also a pa...
	Due to the COVID-19 pandemic, for the period of this study, semi-structured interviews could not be conducted in person. The interviews for most participants were conducted through a phone call or Zoom platform with audio only since participants did ...
	Direction of Future Research

	The findings restrict the level of generalization to other schools; therefore, examining more schools may provide potential comparisons resulting in greater validity and generalization in the future. Reconsidering this study's present scope and scale,...
	Conclusion

	The perceptions of teacher and teacher aides effectiveness using instructional practices at FFSS with SWSNs were adversely affected. Employing case study methodology, the purpose was to explore and gain insight into the instructional practices used,...
	Exploring educators' perceptions of their instructional practices teaching SWSNs during the COVID-19 pandemic, the research unearthed several adaptations for online education and categorized the differences between them. It found that the challenge of...
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	Appendix A: Reference Letter Confirming Researcher’s Enrolment to the University
	Appendix B: Research Ethics Board Approved Application Form
	Appendix C: Thesis Proposal
	Appendix D: Draft Questionnaire for All Seven Participants
	Dear Participant,
	Thank you for agreeing to complete this questionnaire. The questions are aimed at seeking your opinions about your teaching practices used with students with special needs. You are also invited you share your opinion about the use of varying instructi...
	The questionnaire contains 20 questions. You are invited to answer all questions to the best of your ability. Although all questions are important to the study, you are free to omit any question you do not wish to answer. You may complete this documen...
	I can be contacted via the following mediums: telephone number: 1-868-706-4946 email address: sv.nandlal@gmail.com
	Please be reminded that all participants will remain anonymous and any personal information shared with me will remain confidential.
	Consent and Participation Agreement:
	Your signature indicates that you voluntarily agree to participate in this study, that you clearly understand the study, and that any questions have been answered. It has been made clear that your participation is completely voluntary and that you may...
	Printed name of participant: __________________________________________________
	Signature: ____________________________________ Date: ________________________
	Please do not place your name on this document.
	1. How long have you been employed as an educator?
	a) Less than 2 years
	b) 2 to 5 years
	c) 5 to 8 years
	d) More than 8 years
	2. What job position do you currently hold (please select all applicable)
	a) Teacher aide/SETA
	b) Teacher
	c) Middle Management
	d) Other
	Please state:_____________________________________________________________
	3. Do you work with students with special needs or have students with special needs in your class?  ( Note: If your answer is No please do not fill out the rest of this questionnaire)
	____Yes  ____No
	4. How long have you worked with students with special needs?
	a) Less than 6 months
	b) 6 months to 1 year
	c) 1 -  2 years
	d) More than 2 years
	5. On average how many hours per week do you work with students with special needs?
	a) Less than 1 hour
	b) 1- 2 hours
	c) 2 – 3 hours
	d) More than 3 hours
	6. Have you been professionally trained to work with students with special needs?
	____Yes  ____No   ____Not Sure
	7. Which best describes your highest level of formal education?
	a) Secondary (forms 1-5)
	b) Post-Secondary (form 6)
	c) Tertiary  (Undergraduate)
	d) Tertiary (Post Graduate- Master/PhD)
	8. What do think is important to know about special needs students when preparing for a lesson?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	9. How has the Ministry of Education training programs contributed to your teaching practice when working with students with special needs?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	10. How has the school leadership contributed to your teaching, your teaching practice with students with special needs?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	11. Please list all special needs resources/ equipment which you presently have access to and name the contributor.
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	12. Please list all special needs support individuals, groups or programs which you presently have access to and state the associated names of the groups/programs.
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	13. When planning a lesson what factors affected your choice of instructional practices used with students with special needs?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	14. When conducting a class session what factors affected your instructional practice with students with special needs?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	15. What other factors have affected your instructional practices when working with students with special needs?
	---------------------------------------------------------------------------------------------------------------------
	16. Overall, which factors have affected your instructional practice negatively and which positively?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	17. List the instructional practices you employ often with your students with special needs (such as, group assignments, worksheets, simulations, etc)
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	18. What are your reasons for selecting the instructional practices listed in question 17 above?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	19. Concerning your answer for question 17, what did you find helpful to the student with special needs when using those instructional practices?
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	20. Do you think that the effectiveness of your instructional practice can be strengthened? Give a reason for your answer.
	------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
	Appendix E: Participant Information Sheet for Teacher and Teacher Aides
	Research Title: Instructional Practices of Educators Working with Special Needs Students at a Trinidadian Secondary School
	Dear Sir/Madam,
	My name is Sasha V. Nandlal and I am a M.Ed. student in the Faculty of Education at the University of the West Indies (UWI) ROYTEC. I am inviting you to be part of my research by partaking in a questionnaire online, a virtual 45 minutes ‘face-to-face’...
	Your Participation in the Project
	You are invited to partake in three data gathering activities; one questionnaire online, a virtual 45 minutes ‘face-to-face’ interview and submitting through email an executed lesson plan with the corresponding completed record and forecast form. The ...
	Secondly, the interview of 30-45 minutes will be scheduled according to your convenience via the Zoom platform. There will be no strict set of questions to be answered as this interview is intended to allow you to discuss issues and share your experi...
	Lastly, as part of my exploration of your instructional practices, I will ask you to submit a completed and executed Lesson Plan and, the associated Record and Forecast form via electronic mail. This will provide me additional opportunities to examine...
	Compensation:
	Participation will be voluntary so you will not receive any payment for participating but my gratitude for contributing to the larger body of knowledge.
	Risks:
	The one questionnaire online, a virtual 45 minutes ‘face-to-face’ interview and submitting through email an executed lesson plan with the corresponding completed record and forecast form will present little or no risk to you as all participants will b...
	Benefits:
	By partaking in the interview, you will make an important contribution to my research as I will be able to gain a greater understanding of your experiences working with students with special needs (SWSN) in Future Framers Secondary School. This study ...
	Confidentiality:
	I will be recording all interviews. Conversations on audio recordings will be transcribed (writing down what was said). You will have the opportunity to review what I have documented about your practices through member checking before I proceed to the...
	In addition, the information gathered from these activities may be used in book publications, in academic journal articles, and at academic conferences. Information will not be reported in any way that would allow you to be identified.
	Withdrawal from the Study:
	Your participation in this study is entirely voluntary. You may choose not to answer any question. You can withdraw from the project at any point; however, I ask that any withdrawal be done before the analysis stage begins in May 2021.
	Contact Information:
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