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ABSTRACT

Thisresearchunpackghe relations of powdpbundwithin commondiscursive
practices of global citiznship educatiofGCE). Using critical discourse analysis and
document analysi$,make visible the tensions, complexities, and colonial power
structures inherent in the discursive constructions used by Caszatiad chrity, WE
Charity (formally known as Free the Childheawith a specific focus on identifying and
problematizingheiremphasis on (1) the global citizen, (B¢ Southern Otheand (3)
thar use of benevolencésing postcolonial thegr myresearch will explore how these
three thematic aredmve implications for howWWE Charity gouthcome tounderstand
the means through which substantive social change canbe reBlieesipi t e t hei r
up, not a hand out "larguptpatcaoaial powdr structbeesy e | o p me n
continueto operate discretely within WE Chafitys di scur si ve construct
global citizens from their complicity in maintaining unequal power relations between the
Global North and the Global Southdditionally, narratves of Othering persist within
WE Charitydiscourse — despite evolved sloganeerirgtripping away agency and
furthermarginalizing the Global SoutRurthemoreg WE Charity s emphasi s on
benevolencevithin their programmingloeslittle to fostercritical awareness amosigts
youth. Overall, this thesis argues thAtE Charitydoes noprovidethe appropriate
opportunitiego help their participantsritically engage with the structuratoblems
related to social injustices the Global South, and continueséareate postcolonial
normswithin their programmingAlthoughmy research is groundegecificaly within
WE Charity s p r o g r a primarity goncerhed about what this organization

exemplifies in the caextof global citizenship educaticas a larger movement
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ARTIFACT: IN THE SHADE OF A TREE, IN AFRICA

The followingis an article | wrote as a Program Officer for Youth Challenge
International’YCI) while on a shorterm fieldplacement in Mombasa, Kenyauring
this trip, | was responsible for overseeing a group of young Canadian volunteers as they
delivered healtfbased workshops to rural communities over the course of a summer.
This was my third experience as iaternational volunteer with YCprior to Kenya, |
had a$o volunteered ia similar capacity ilfCosta Rica and Ethiopia. After this final
placement with the organization, | retathhome to New Brunswickvhere | continued
to pursuany career as an educatbiear the end of the projed¢twas asked by YCI to
write anarticleto use apromotional material for theKenyan program.This artifactis
includedat the beginning of my projedh order to illuminate the unquestioned
assumptions énce held as a global citizen.

SunriseWhen the sunrisesovefo mbasa, it takes but a few m
has turned on a light switch and a heater at the same time. It is nighttime and cool, and

then all at once, it is daytime and hot. And it is n@i®am rapmusic mixes with prayer

calls, matatugMtwapa! Mtwapa!) and vendors selling their plastic buckets and bananas

I making it impossible to determine where one sound ends and another begins. When |

leave for work, | am greeted by taxi and-tuk driversi Where are you going? Do you

want a taxi?

There is also no shortage of greetirfigsm strangers.
Jambo. Welcome.
How are you?

Already it is hot. The buildings provide little shade. The walk to the matatu stage is not
long, but upon arrival, | am already sweating and thirsty. This bright, hotstinkly city
is the Mombassa | experience everyday the light switch gets turned on.

Thevolunteers get a slightly different perspective. They live with families outside
Mombassad6s downtown hub. Their communities
variety d concrete and mud homes located along twisting dirt roads that have no rhyme

or reason. | am told sometimes the power shuts off and the water stops running. One
volunteer bathes by candlelight, another getsla shower. The 5am prayer caktts as

analarm clock So do the roosters and the rap music. They get a lot of food. Dinner is a

time for family to gather, converse and eat. And then eat evenimaeesyou full? Your

plate is empty. Let me fill it again.

There are many children| am convincedombasas home to more youth than aduilts
and they greet the volunteers each morning as they walk to work.

Mzungo! How are you? HOW ARE YOU?

Our work is located in three rural communities outside of town. You can calculate our
distance from the city dgoking at the faces of children as we drive thye further away

Vi



we get fromMombasathe more terrifiechre theexpressions on their faces. | am told this

is because children in these areas are told that if they do not behavet he mzungo w
takeyolaway . 0

The road to the project sites is bunipgriving some of us to the point of nausea. We

pick up workshop participants along the way. They walk fawould be considered too

far for a Canadian or European to walk. Hence the bus.

Suddenly our ridstops. A herd of cows blocks our way and our driver has to nudge the
animals with the vehicle. It makes no differen¢ke bus cannot access the road ahead

(it rained last night), so we walk the rest of the way. Ourdeeh turn an orangesed

color. The dirt here is red. The homes are made out of thi§ dirting them a reddish

tint. The dirt is also on your clothes, on your skin and sometimes on your food. The dirt
cakes on your shoes two inches thick. Everywhere it is red.

The volunteers workard i trying toraise awareness on HIV, presenting new ideas and
bridging cultural and linguistic barriers. Each day thegekto achieve their objectives:
Stigma. Prevention. Communication. HIV reproductive cyclégey make meaningful
connections with comunity members. They learn how to carry jerry cans full of water
on their heads. It is a cultural exchange at its finest.

Most of the workshops have been held inside classrooms, but one of the last project
activities was held outside. Youth played soatdéne morning and participated in an

open forum discussion on HIV education. The sun weighed heavily on everyone, and so
the forum was held in the shade, under a huge mango tree in the center of the field.

Sunset. We have to get back into town beforkidifghat term really exists here. The

sun gets turned off by a light switch at night too. At one moment you can make out the
faces of individuals passing by, and ten minutes later, you struggle to make out their
shadows.

It is apparent the volunteerabe all benefited from thisprojeco ut | bet t hey w
recognize their growth until more time has passed. They might notice a few differences

right awayi like how strangers do not ask how they are doing, what their name is and

where they are from. Thianight notice how boring it is to drive into town, without the

colorful mosaic of matatus. The food may taste a little plainer, the sunsets not so vibrant,

and the clothing not so colorful. They might begin to forget things tike how to make

chapatts. How hot the sun feels. How the shafi@ mango tree provides the greatest

relief.

In a few months, they may notice other differences too. They may notice how they are
better communicators and more insightful. They may be less quick to jump to
conclusions, more flexible, more resourceful. Their world is a little broadee borders
more fuzzy. All good things. They might also notice how much they missiKenya
especially when it turns cold and snow visits the East Coast. They want to feel the heat
again. To sit irthe shade of a tree, in Africa.

-Melissa KeehnYCIl Kenya Progam Officer,August201Q
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1.0 CHAPTER ONE: INTRODUCTION

1.1 Reasons for the Bsearch

Although several yeafsave passed since living in Ethiopia, the memories from
that trip have imprinted themselves on my mithe rotting stickiness of the tropics, the
overcrowded fruit market, countless coffee ceremonies, people defecating in the streets,
the nightly torrenial downpours, and drinking red wine mixed with tonic water at the
hotel down the roadl understand that my original infeetation of these memories has
changed since thenbut time has not changed the sense of curiosity and excitement these
memories 8ll evoke, nor does it change how | think and feel about Ethiopia whenever it
comes to mind. | arrived home from that trip a mixed bag of emotions: a strong sense of
wanderlust, a new awareness of my white privilege, and a curiosity towards thé Other.

Over the years,sal reflected on thassumptioa and understanding$iéld during
my travels through Ethiopia (and then through Kenya, a few years later), | began
developing a vague sense of uneasiness towards my international volunteer experiences.
At the time, Ihadsought out the sterggical Hollywood image of thexotic African: |
visited a Massai Warrior camp, | went to a garbage dump to witness extreme poverty, |
gawked at people wearing their cultugarments, and felt disappointment when |
encountered lackluster individuals living out their daily lives. | also participated in
various acts owhat Iwould later come to think of dsdgpooder y” : wr i ting

action plans for local educators, painting a school library, facilitating gender

! The concept of the Other is a term used under the umbrella of postcolonial theory. The Other is used to
distinguish people from the North from non-Europeans (Kapuscinski, 2008, p.13). Tyson (2006) furthers
this distinction by explaining how an awareness of the Other has led to the idea of othering: we end up
judging all “who are different as less than fully human: it divides the world between “us” (the “civilized”)
and “them” (the “others” or “savages”)...the “savage” is perceived as possessing a “primitive” beauty or
nobility born of a closeness to nature (the exotic other)” (p. 420).
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empowerment and heaHlbased workshops, and teaching English to local professionals.
Although Istruggledunpackng my Northernworldviews onto my experiences
remember thinking that my youthful expertise might, in sarag, be helpful Although
theseacts of benevolenéawarded me admiration at home, the reality was-tlaattime
passed my good intentionfiad left meunsettled.

| was beginning to slowly dismantiey interactions with the Othewasthe
language had beemsing to describe my expencespositioningme as the White
Savior? Did | believe that solutions to poverty requiiéarthernintervention—and that
the expertise oNorthernyouth couldfacilitatethis solution? Had | been portraying
Ethiopia and Kenya as civilized societiesas exotic Otars? Polish purnalst Rysard
Kapuscinski (2008) writes, “the myths of m
only we are human, the members of our clan, our society, and that O#ie@thers-
are subhuman, or nMytNortheusnmaldvieveshad emirdsted ( p. 8 3)
sharply against thieacldrop of Ethiopia and Kenya, andbelievethat! viewed many of
the peopl e | enc o acaltaeeneunteral bad With ansEthiogiah a n 7 . I
child in Debre Sina, Ethiopiavho had tattoos and beautification scarsrtnerface. |
remember thinking, “why would anyone do th
children from home.” On the same note, | w
being investigated by yourigthiopiangirls whowere trying to touch mmarmhair.
Reflecting back on that experience, | realize thaB&tmopianchildren were judging me,

just as | was judging therms the idealized and romanticized memories of my time

2 Benevolence, according to Beirhoff (1987), is an altruistic act involving an intention to help another
person voluntarily, without expectation of a reward from external sources (...as cited in Radley &
Kennedy, 1995, p. 686). In regards to GCE, the idea of benevolence is often referred to as overseas
volunteerism or charitable fundraising.



abroadstartedunraveling, | began to question whether my good intentions had actually
done more harm than goothat uncritical benevolence towards the Other and the sense

of uneasiness that followed reason- explains why | have embarked on this project.

1.2 WE Chaity

This research is an inquiry into the dismantling of benevolence as discursive
practice within the field of global citizenship education (GE#pt is, the way "do
goodery" keeps young people, and ourselves, from a critical analysis of the ecandmic
social relations of powdyetween the Global North and Global SouMore specifically,
this research is an inquiry into how two bodies of knowledgest colonialism and
global citizenship educationpresent themsees in the discourse used WE Charity,
formally known asFree the ChildredThere has been an increased interest in the
education of young people for global citizenship over the past few yeara @lla
Charles, 2015, p. 26). NeGovernmendl Organizations (NGOs) are an active
stakehdder in promoting this global citizenship trerdnany of whom tackle issues like
gender equality, diversity, sustainable developmenteseffowerment, poverty
reduction, human rights, as well as access to healttandrelean watei hese issues,
which aregenerally synonymous with thddbal South, form the backdrop against which
global citizenship education extends its influereg@roblem is that agreement about
what constitutes GCE is blurredhus the multitude of competing discourses creates
dilemmas and contradictionsiiegard to how global citizenship getnacted within the

classroom, depending greatig how individual educators choose to understand and

3 During the course of this research, Free the Children changed its name to WE. | have edited my thesis to
reflect this change, however, some of my citations use the organization’s former name.
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interpret the vergssencef this pedagogyDespite the ambiguity d&CE, the trend
continues to gaipopularity across Canadian classroofas.emerging field within this
trend is youtifocused NGOs, and/E Charityhas become a prominent figure among
them.

WE Charityis a youthdriven Canadiacharitythat engages its participants in
ideas of social actism and selempowermentWE Charity operates alongside two other
organizationsWE Day and ME to WE. Together, these organizations fomovement
calledWE, andall threearebecoming increasirtg popular in Canadian Schools with the
growth of gbbal citizenship educatiolVithin this WE movement, have chosen to
focusspecificallyon WE Charity andhe ME to WE overseas tripgo narrow the scope
and breadth of my researthiThrough theVE CharityandME to WE prograns,

Canadian students are encouraged tavéhbin the framework of global citizenship
extending their ethical responsibilities from local to glebahd participate in various
fundraising activities, volunteering and social activism evént8014, thee were over
10,000 schools across Nomerica and the UK involved WECh ar i t y ' s
programming (Free the Children/2014 Annual Rep20i4 p. 29.

With its headjuarters located in Toronto, WE Charityerates thraghout
Canada, the United Statasd the United Kingdopand focuses on development projects
throughout Africa, Asia and Latin America (Free the Children/Who We Are/About Us
2016, para. b Founded by Marc and Craig Keilburger, the organization implements a
program calledVE Villages whichisdescribda s a “ h opillar siternatopal f i v e

development model designedaochieve sustainable charige ( Fr ee t he Chi | dr

41 will be referring to the WE movement as WE Charity for the remainder of my research.
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Are/About Us 2016, para. )6 The organization totes that each of these five pitars

education, water, healtbpportunity and food- are a critical component of breaking the

cycle of povertyWE Charityencourages Canadian youth to fundraise at home for each

of these five pillars, asell as to volunteer overseas one of their development
projects.According tothe organization, ninety cents of every dollar fundraised goes

directly to support their projects and programs (Free the Children/Donate/Financials

2014 para.2). To date, the organization has raised @&million dollars for local and

global causes and currently has 2.3 million youth involved in their programming (Free

the Children/2014 Annual Repo014 p. 29. According to the organization, thousands

of travelers haveolunteered overseas through thdiE to WE trips in 2014 (Me to

We/About Us/Our Impact, 2016, para. 6). It is important to note here that, although these
overseas experiences are categorized as volunteerism, it is a particular type of altruism
where participants pay for the volunteer esignce’ Their development model is child

focused: in the Global South, they focus on giving chiléeress t@ducation to help

“1i ft t hems el ;mésrth Ametica anfl thgppUKytleey e@ngade youth
“through servi ce hskiaso thatthey caa bedreedocathiewe¢heirc i t i z
fullest potenti al @ €hildieg/20i4Asnnua Repaa®ldm .e” ( Fr
This youthfocused approach to development is emphasized throughout their online
promotional material and celebrat@VE Day, their annual stadium event held across

North Americaand the UK fowvolunteers and fundraiser participarits2014, over

179,000 youth from North Ameiacand the UK attended oneafht WEDay events

5 The average overseas trip costs anywhere between three to four thousand dollars US, excluding
international airfare (Me to We Trips/Ecuador, 2016, para.1); (Me to We Trips/Tanzania, 2016, para.1;
(Me to We Trips/India, 2016, para.1).



(Free the Children/2014 Annual Repd014 p. 2. WE Charity s i nf |l uence ext
many young people living in the Global Northeatinga culturallysanctioned space for

aspiring social activists to exchange dialogue with-tfrkeded individualsWith its high

membership numbers and volune&/E Charityis uniquely positioned to bringsues

of poverty and injustice into mainstream consciousaagéelp shapey out h’' s
understanding ahese issues.

The oganization states its purposédi® “educat e, engage and
become active | ocWHDagdHRiles, 2014, p.RBh e ctigrnmengl!” o I{:
citize ¥ i's used frequentlwithin WE Charity promotional materialThis is
problematic, as the discourse of global citizémshsoft global citizenshipin particular
-is diverse and tends to overl ook the Nortdt
towards the South and avoids contextualizing the root causes of global poverty and
distribution of oppressive powdn WE Charity s pr o mo t i specichlly mat er i al
discourses of global citizenship manifest themselves in-séont fundraising
campaigning, youth leadership camps, ethical consumerism, and overseas volunteer
opportuniies. Through these programs, WE Cheaoiffersa variety of ways in which
youth are expected to embrace global citizenship and enact social chasgeh, this
research isn inquiryinto how global dizenship is being framed by WE Charignd
how this framework- while maintainingoppress/e knowledge in some wayamnd
supportingmarginalized knowledgm other ways- contributes tahe discourses of its

youth participants.

6 Students participating under the global citizenship framework are generally classified as global citizens.
7 Soft global citizenship is a popular approach to GCE coined by Vanessa Andreotti (2006). It is an
approach based on moral and humanitarian grounds, universalism, awareness-raising, fundraising, and
imposed change (p. 46-48). | will be examining this in detail later on in the research.
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1.30verview of the Research
UsingWE Charity promotional online matel, this thesisill employ critical
discourse analysend document analysis explore the methods used thye
organizatiorto engage students in global citizenshiwill consider the scope in which
WE Charitycreates spaces for youth to engage in critical understandings of global
inequaities by examining the discursive language and activities used by the organization
to enact social changé.will collect data fromWE.org, with a specific focus on
identifying and problematizing/E  C h a emiphagis’ os (lthe global citizen(2) the
SauthernOther, and (3 benevolencel will investigate how WE Charitframes the
concept of a globatitizen, which is a contested tefrequently associated with Northern
youth exercising theiprivilege in the Global Southwill alsoexplore how th&outhern
Other is positioned in relation to therthernw | unt eer, and whet her t
discursive language promoteteas ofNorthern heroism and Southern exoticjsand
finally, I will inquireinto the extenttovhi ch benevol elice and “feel
campaigning/volunteering masks critical understandings of global iligegiavithin WE
Charity s gmmnang Thesethreediscursive practicelselp to frame popular
perceptions of GCE and are connoted with specific images of what it means to be a
global citizenas well as specific images of the Global South and the means through
which substantive social change can be realized. My researaxplitire howthese
discourses- the blurred boundaries of GCthe colonial framing of the Global South

andWE Charity s e i\ prhbangvolent ideologieshaveimplicationsfor how



Northern youth understandh e Nor t h’ s r ol e i nbamai nt aining
inequalities.

There are two bodies of knowledge that will inform my thinking: global
citizenship education and postcolonial thediyave selectethe models ofoft and
critical global citizenship as outlined by Vanessa Andreotti §20@ndDavid Jefferess
(2008)work on global citizenship educatiom inform my thinking | have chosen to
frame the task of examining this discursive languaifjieinvpostcolonial perspectivéxsy
paying particular attentiont® a i d ’ swofk broOfighalismMore specifically, | will
explore how development is undedahrough postcolonial theory, and juxtapadisis
understanding against WE Chatitgrogmamming in the Global Soutbonsideringhe
extent to which they are reproducing postcolonial notnke global citizenship
education, postcolonial theory is @&ely contested and varied terhhwilluseS ai d ' s
(1977)work to frame my inquiryand focus specifically otine postcolonial Other

representations of the North/South paradigng developmenh the Global South

1.4Research Questions
The areas of inquiry | have identified are informedHhmsy followingfive research
guestionseachinterconnected:
1. How doesWE C h a framing/of the global citizeattempt tanfluencehow
their youthapproactglobal citizenshigducatior?
2. How does WE Charity’ s fattemptianfilgence theirt he So

participants perceptions of gl obal cit



3. What are the implications of benevolence as discursive practice on WE Charity
youth’”s engagement in GCE?

4. What are the regimes alith (Foucault, 1980) withilWE C h apragrang ' s
pedagogies and how do these truths dictate how youth are expected to tackle
global issues?

5. Whatassumegbower relationships inform and shape difiécial rhetoric ofWE

Charity?

1.5Purpose of the Research
On the idea that truth is politicdlacNaughton (2005) write§, such a posi t i
inevitably risky—people who take this position risk alienating others and beiegaatd
f rom t he.nvih tiligtypelotresearch, there exists a fine balance between
avoiding unwanted paternalistic attitudes among students, while at the same time,
avoiding cynicism towards GCE (TalloncGregor, 2014, p. 1410). As a teacheisi
a struggldor meto speak aboutopic with Northernstudents from a critical mindset
without disabling their compassion towards injustod global inequality. Adefferess
(2012) illustrates, many teachers are wary to criticize global citizenship education
because c'issunt hwiclrli tsii | ence dil9)clofterworederon gl ob
aboutthe risks associated with challengihg use obenevolencevithin the field of
global citizenship educatioglobal citizenshighas been an integral part of my life for
over a deade. It is difficult to challenge and dismantle a pedagamce held as a
universal truth: the truth that social justice and equity for the Global South can be

achieved through the benevote of charitable individuals frothe Global North.



Although te unsettling nature of this projdts created a tensibetween myast
experiences and my currgregdagogical beliefd,remain committed to the idea that
teacher consciousness needs to be expanded in the areas of critical and soft global
citizenship education.

The purpose of my research is to determine the oversigdEiICharity &CE
programs that promote oppressiveatiursesind asymmetrical power relatigisam
also challenging the common perception that global citizenship is unquestionably good.
This research is unique in the sense that it employs a review of the discursive
constructions found oWE Charity webste through discourse analysis and postcolonial
frameworks, with a specific focus on the use of benevolence and Othering within their
promotional materialTo date, there has been little critical research thanskely
reviews WE Charit\s practices witim the perimeters d&CE. Jefferess (2012) hasken
a critical look at the ME to WErand, focusing on the commercialization of development
within the organizabn. He acknowledges that the ME to WEand does not engage
students in critical analysis of global economic and social relationship8)(pwhich
aligns with my own research. Jefferess (2012) acknowledges thatg@harity
franchise is presented as a lifestyle, where compassion fors@déljast as important as
the happiness and fulfillment of the Northern youth/consumé&3jpThe closest
research to my own is from DeCaro (n.d.), wholesgs the use of rhetoric in WE
Charity s di s c ur s i3y 8he seacntigalirbetpecalahalysis to exploraow
the term global citizen is used to attract youth to the organization, and focuses
specifically on consumerism withWE Charity overseas travel, arestablishinghe

perimeterof being a global citizen. DeCr o * s ¢ r i dligneweh myawm,zahdy s i s
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am continuing her research by focusing on the follovairegas which she does not

address in detail: the soft andtiwal dimensions of GCE, these of benevolence WE

Charity s di scur sive pract i cvatsinthe&lohl Northe pr oces
/Global South paradigm. | am also framing my research in postcolonial theory, whereas
DeCaro (n.d.) frames her reseasdtelywithin global citizenship pedagogy (p). | am

drawing most of my inspiration fromeCaro and Jedfr e s s ’'| analgsesind amc a

filling agapby juxtaposingpostcolonial theory against the soft GCE practices/Bf

Charity.

Global citizenship education iiscreasingly becoming jariority in schools (Allan
& Charles, 201pp. 29, and this projeds a way irto thinking critically aboutts
pedagogyAs a secondary teachérecognizehe need tadismantle a pedagogy thaas
such an influence omow studentsnd educatorsome to know Others and the world
around themWith WE Charityin particulay educators play a large roletime delivery of
ther prograns and the discourses that accompirfyLikewise,students-themain
ambassadors of WE Charisyprogramming- represenaind reflecthesediscourse$®oth
at home and abroadhs suchhis project is an inquiry into raising teaclaerd student
consciousness in the area of GCE. | do not wish to persuade edacatstsidentt
abandon discourses benevolence and charitygther | would like toencourage a

consideration towards talgrup a critical perspective dr) the meansieeded to be a

8 For instance, teachers can bring students on international volunteer trips (Me to We/School and Group
Volunteer Trips, 2016, n.p.), they can use WE Charity’s educator resources in the classroom (We
Charity/Educator Resources, 2016, n.p.), and they can help students implement many of the
organization’s awareness-raising campaigns (WE Charity/Campaigns, 2016, n.p.).
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global citizen 2) how the Other is positioned within GCE programs, and 3) the use of
benevolence ithese programs
Truth is political(Foucault, 1980p.107103), and | have a desire to make
choices as an educator between the truths that honor my commitment to social justice and
equity and those truths which do not. As at jpaternational volunteet once held the
idea that benevolence was needed for youth to embrace social justice and global
citizenship. | now question whether internationdtigused benevolence does more harm
than godal, by simply reinforcing asymmetrical power relations between the North and
the South. | also question the ethical impacts of how yfmdhsed NGOs- WE Charity
in particular— choose to represent the Globaluth. AsSaid (1977)writes
How does one represent otéernculatulrtesre
useful one, or does it always get involved either incaifgratulation (when one
discusses one®nn) or hostility and aggression (when one discusses the "other")?
(p. 325).
In other wordsthe wayWE Charitychooses to represent the Global South may perhaps
promotefeelings of cultural superiority amongst its Northern youthpackingthe
oversight 8WE Charity s p r elgpw thex@obal South is represented, how the
volunteers are positioned in relationthe Global South, and how global issues can be
tackled and solved can perhaps make room fmoremarginalizecknowledgeto
emergethusoffering alternative approaches to global citizenship educafianore
critical understanding of how power operates in the popular discourse of GCE can
perhaps reframe how young peopted educatoranderstand and participateits

development in the future.
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1.6 Summary othe Chapters
In this chapter, | opened with an artifact | wrote as &rimational volunteer in
Kenya in order to both contextualize the origins of this project and position myself within
this research. | provided an overview of how haad at a place of unsettling confluence
as a global citizer working my waythrough my own experiences a global citizeand
formulating critical questions regarding ttemsions causing my uneaseurthermore, |
provided an overview of WE Charitythe object of my analysisandlaid out a plan for
my research, which includes a critical dismantling ef tho r g a nframiagtofitten * s
Northern global citizen and the Southern Other, as welf #ee rhetoric obenevolence
usedwithin their online pranotional material.
In Chapter Twol examinepostcolonial theory and global citizenship education.
provide an overview of selectegsearch surrounding human development, benevolence,
the global citizen andhe Southern Otherframinghow current liteature fits withinthe
parameters of my research projéotparticular, | draw upon Edwaslai d* s (197 7)
theorizations oDrientalismand Vanessa Andreotti’'s (2006)
of GCE in order to establish theundarie®f this inquiry.
In Chapter Three, | examirteetwo research methodologiased in this research
Critical discourse analysis and document analysis. | specifically exgoier and
language within the Gla NorthSouth paradigm and outliree spedic methods | use
to critically dismantle theliscoursesisedinWE Chari ty’'s online prom
In Chapter Fourl explore the concept of a global citizen ais itelated to WE
Charity s pr ogr ams inxestiatephowathte toriganisal framels the concept

of a global citizen, andxpose thémplicationsof this framing orhow youthare to
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understand theiote in solving global inequalitie$ explore how the shift away frothe
victimization ofthe Global South towards thrempowermenof theglobal citizenhasnot
changedhe colonial undertong within development practices, and | make visible the
hidden relations of power found within the global citiz@lobal South dichotomy.
Resistant discour ses ofasdvEvedkd, dluminatipggthe gl ob a
possibilityfor marginalized knowledge to emerge amid the benevolence.

In Chapter Fivel inquire intohow theSoutherrOther is represented withiWE
Charity s o n | i aise untoeexr Hows WE Charity uses narrativepah (bell hooks,
1990)within their promotonal material- anguishing the stories of the Other while
privileging those of the Northern volunteers, further cementing colonial approaches to
development. | reveal how WE Charity denies the Other any secebddrmagency or
power in order to justify intervention within the South, and in doingedations of
power are revealed to be more complex than originladyght: aithority and poweare
exposed as fluid, shifting constantly between the organization, its global citizens and the
Other.

In Chapter Six| explore the concept of benevolencetaslates to WE Charity s
programs in the Global South, and reveal the four regimes of truth which dictate how the
organi zation approaches devel opment . Il al s
soft and critical GCE practicesd reveal how this impadtish ei r parti ci pant s
understanding of global poverty and inequity. | tie #malysis into the larger context of
charity and international volunteerism within the GCE paradigm.

Chapter Seven concludbg revisiting the initial themesnd questiong/hich

framed my researcimithe earlier chaptersdiscussvhetherorganizations like WE
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Charitywill inescap#ly internalize and reproduce colonial discourses, and whether or
not practices, such as international volunteering, have the potential to be reframed in
order tooffer youth and educators deeper untimndingsof global poverty andnore

equitable outlookon GCE practices
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2.0 CHAPTER TWODISCOURSES OF GLOBAL CITIZENSHIP EDUCATION AND
POSTCOLONIAL THEORY

In this dhapter, | examinenvo bodies of knowledgwhich framemy inquiry:
postcolonial theory and global citizenship educatidoegin with an investigation of

postcolonial theory before moving onto an examination of global citizenship education.

2.1 Postcoloral Theory and th®evelopment irthe South

| have chosen to frame the task of examining the discursive langasadédyWwE
Charitywithin postcolonial perspectives. Thisctionoutlines the basic principles of
postcolonial theory, in addition to examining the key issues of this obstaough a
postcolonial lensglobal binariesdevelopmentvithin the Global Southand theSouthern

Other.

2.1.1 Global Binaries

The Northernworld has historically divided itself and the rest of the world into
binaries. Although the terms have varietomS a i d ' sOrient/Qcfidént to the
Wor | d B ainckmegighincome economie@Vorld Bank/About/Country and
Lending Groups, n.d., par]) —the trend of creating these global dichotomies has
persisted, and continues to persist, in GCE discoutsdismantling of the power of
these dichotomies is fundamental to understanding the relationship between these
countries caught in the divide and to understanding theiebldiscourse threaded
within. As Said (1994) contendsere,” s 0 st r o n gdeived dreethet and pe

geographical and cultural boundaries between the West and its nonwestern peripheries

that we may consi der td8eltssemphrtantto aclnoniledge a b s o
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the fluidness of these binaries, despite their (artificial) appearas concrete, inert
geographies in this project.

In 1969, thePearson Commission Report Partners in Developfnent
problematized thenultitude ofdevelopmentliscourses being used to categorize
countries based on their ability to meet the needs af thimens emphasizing the lack
of a “fir m elopedeanddevelopiegecounti®/olf-Phillips, 1987 p.

1317. In an attempt to narrow the discursive figliky toyed with discourses such as

“ripor , " *badckavma aed ” “ dwingdhel ryd edveevl eol poepde, ”

r e c i pbeferefimally’settling onthe developed/developing binaiyolf-Phillips,
1987,p. 1317).Since then, competing and evolving discourse have emergexindthe
same time, the term Third Workrst World was gainingn popularity (Berger, 1994, p.
259)— but thetermsestablished in the report are still ugedayin mainstream Northern
discourses around developmeTite developed/developing bingwgints the world in
broad strokes- dividing nations with robust economies and infrastructure from ttade
do not. Important to this research are the mearengbedded within such a division:
where the lack of capital in the developing world (Begum, 2001, ps$d)taposed
against the affluence of the developed waltlés against this backdrop of vulnerability
thatmore developed natiomggve funds and resourcesless developednes An
alternative to the developed/developing binary is the North/Souttiediwwhere the
Global South (o6outh refers tothosedeveloping countriekcatedin the Southern

Hemisphere (UNDP/Sout8outh Cooperatigm.d., p.1) and theGlobal North (oNorth)

9 A commission formed at the request of the World Bank, and charged with the task of investigating “the
previous 20 years of development assistance, assess[ing] the results, and mak[ing] recommendations for
the future” (The World Bank/Documents and Reports/The Pearson Commission/2013/para. 1).
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refers to developed countries located in the Northern HemisphEnés classification
not only accounts for geography, lbat differences in cultural and social identity,
customs, knowledge, value systems and ideologies.
Despite the ease at which thesm®veclassificationsare threaded withithe
rhetoric of developm, it is important to notéhatunifying entire sections of the world
undercategoriesike developed/developing or North/Sowgimplifies the divese
identities of individualsSaid (1977notes the importance of recognizing these inventions
of false collective identitie@. xxviii), and | acknowledge that thuse of theseeductive
termsstreamlines complex reaés, identities and historiess/Aaid (1977famously
notesthe Orient(the South)s merely imaginatived. 2) —a Northern cre&n based on a
combination of images formed through scholarly text and Northern imagination.
However, many have acceptir basic distinction betwe&iorth andSouth(and
developed/developing) o hel p e x p leariespepitsenbveld socidt e t h
descriptions, and political accounts conce
destiny, and so dn(Said, 1977p.2). The problemSaid (1977notes, is that the use of
these terms leado further polarizgon between nations “ t he @mesenoré al bec
Oriental, the Westd®r ner more Western” (p.
We can problematize these discursive binaries even futieiCharity for
instancepy ses t he ter ms ‘develapiegrcoue v idobdespribedie and
locations where they work. The idea that thesationsare underdevelopeatteates a

binary: for exampl e, d”i f( FH a&ietVithéreewWeChu n e rechd v

10 Although the North/South binary is a popular term amongst those who reject the
developing/developed dichotomy, Weiss (2009) argues that many North-South designations make little
geographical sense, including Australia and New Zealand’s ‘North’ status (p. 272).
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Work/Haiti, 2016, para. b, t han Canada —implyingthat@nadadsav el op e
model whichHaiti should aspire to become. This binary thlisws Haitians (or
KenyansNicaraguand-cuadoriansetc) to be seen as inferior: Haitian society is
separated from Canadian society and vidag less developellorrison(1995)notes
that we (the North) have naively categori z
America during the | ast few centuries ‘ mod
distinction between the social formations and so called primitive or traditional sot 1 e s ”
(p. 25). This binary perhaps makéegpassible for incidences generally synonymous with
the Global Soutkinaccessibility to education and clean water, poor health, and high
unemploymentto be understood as problems occurring woald complegly unlike
our own:a world where poverty, disease, and a neetN@thernintervention are the
norm.

Additionally, representations of the Nor8duthor developed/developing
developmenpresemnanother problem: the privileging of Northern knowledge over
Southern knowledgevhich naturalizes understandings of whyt@@ countries are
considered developexhdwhy others are consideretvelopng. Battiste(2013) in
referencingCanadian Aborigina, speaks othe depiction of Indigenous peoples
member siomkel &@ss tr awiherenaidcyglepmmusrieesdul t ur e
progressan economic and moraluglii ng t o enabl e3lt Fr@misucha apac.i
perspectivedeficiencies of indigenous cultuaad knowledgeare juxtaposed against the
modernityof mainstreanCanadian culturand knowledgeSimilar comparisasican be
made between the Global North and Global SoAghBattiste (2013) argueshce the

North became&onvinced of the virtuand truth of its institutions and valyeésset out to
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convert all othesocieties with whichit came into contadp. 30). Meaning thatsince
colonization Northern knowledge has been exported and positioned as a universal truth,
andhas thus becommaturalized. Southern knowledg&ecognized as having only local
value—is turned into fragmented concepts of culture buried in Eurocentric discourses.
Spivak(1990) classifies this process of naturalizing Northern values and interests as
“worl ding of the West as wa#l)ylhmedardd as cited
development, this assumptipnoduces a discoursghere Northern

values/knowledge/instituti@nserve as a reference point to be measured against and

strive towards.

In this research, | will be classifying North America and Europe as the Global
North (or North) and the countries where ti¢E C h a rrdgranys’ogerate as the
Global South(or South. | recognize that these termsnd the geographical and cultural
components of eachare a human construction, and | recognize that these classifications
are not representative of every individual living in these geographic locdtiaes.
acknavledge that the use of this binary also reduces the possibility for ovienap:
instancejn this research, |1 do not say that a country is simultaneously a little bit North or
a little bit South (Eckl & Weber, 2007, #). |alsoreject thedevelopingdeveloped
binary— despite itavidespread use in maimeam discourseof developmentas it
assumea hierarchy between countries. Tdevelopedieveloping relationship can be
seen as replacing thelonizerkolonized relationship wherethe developing country
attempts to catch up with the North ahddeveloped country believes in its supremacy.

The developed/developing paradigmdlsgnor es the role of col oni
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of the wealth of what ,jaswelcaathdradedfthehe * Fi r st
international di vision of | abor and expl oi
of this wealth” (“A#.Aldorweghnthis framework, @dverinth® 1 0, p.
Global Souths “constructed as a lack of resoes, service and markets, and of
education.. rather than a | ack of control o
p.1017).From such a perspectivepuntrieswithin the Global Soutlare responsible for

their developingstatus and countries withithe Global North are released from their

complicity in maintainingmperialist systems of development.

2.1.2Postcolonial hieory
I. Defining Postcolonial fieory

Since the 1980s, postcolonial theory has been emerging as a means of reclaiming
historicalprocesses and repositioning/supporting individuals who have been historically
forced into the margins (Hudson & Melber, 20141 The field observes the
multifaceted, diverse, and powladen circumstances of nations and cultures around the
world, andinterrogates the historic and current colonial and imperialist practices that are
threaded withinPostcolonialism itselfhoweverjs a widely contested territ.is perhaps
best tostartbydaf ni ng t h eant ecromso nMzdbhsit €009) ‘explains that
‘ p ocartbe framed as both the time period directly after colonialization (the temporal
aftermath) and the reality that cultures, discourses and critiques continue to be influenced
by colonialism (the critical aftermath) (®2). Meaning that many countriesthe North
and the South includedcontinue to reel from the effects of colonialism to this ddyus

postcolonial theoristare not only interested in past practices of colonia{fem
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examplejmperialism) but also irhow these practices manifest themselvebénpresent
day (international volunteerisjn‘ Colonialism on the other handefers tothe
“historical process whereby the “West’' att
cul tur al di f f er e ANees (Ghartti, 203Bp. L6E As oefteratechby * n o n
Said (1977)during colonization, colonial powefss aw t he Ograplecelt as a ¢
and cultural, political, demographical, sociological, and histereailtity over whose
destiny they believed themse2Rly.EeGlohal have t
North, during periods of colonization within the Global South, would
cortrol/replace/eradicate existing systems, ideologies and customs already established by
its peoplesHence postolonialismis, in part,a process of Eurocentrism that continues to
paint aparticularimage of the world, in which certain knowled@glee knowledge of the
North)is valued and @er knowledgdthe knowledge of the Soutts) marginalized.At
its simplest level, postcolonial theagyplores how the colonizing culture distorts the
experience and realitied the cobnized, seekingp understad the political, social,
culturaland psychological operations of colonialist and-antonialist ideologies
(Tyson, 2006, p.418At a more complex level, gostcolonial theorist Robert Young
(2003)describes hergaostcolonial theorydisturbs the ordeof the world. It threatens
privilege and power, [and it] refuses to acknowledge the superiority of the western
culturmes” (p.

Notably,Smith (199%) r emi nds u s stllats, stil degireys anc | i s m
is reforming itself imgperialismiathdpbsywasofepoan 20) . A
extension ofturopearpowerbeyond their own boundaries (Ha&ltNegri, 2000, pxii-

xiv), imperialismpresentlytakes on a different eaningoutside of military control
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Today, imperialism manifestitself discretelywithin educationglcultural and economic
spheres-andwhereas mper i ali sm”s most valuable tool
capitalism (Haque &kter, 2013, p. 101)n this sense, while a Southern nation may be

i ndependent and s oV atsesangmnic syistam ancteitspoliyical i n r e
policy is dir ecNkamahfl966,mi).tMaaaingdhatt akhougletlie (

Global South remains sovereign, transnational corporatoasgovernmentare

wielding power andnaintainingan unequal balance of capital, trexerting imperial

control.In short Northern imperialism continues to maintain a strong hold on the Global

South, btiin a much more subtle wayhis subtlety, | argue, allowisr colonialism to

maneuver itself into educational spheras particular, mainstream practices of GCE.

il. Orientalism
Edward Said is responsible for estahing the foundations for pastlonialism in
his bookOrientalism(1977)—a work which addresses the power relationships between
the Oriental Other and ti@ccident As such, my research is foundedhin certain
component®f his theoretical workSaid (1977 established that Orientalism is a biased
system ofNorthernknowledge about and authority over the Orient (p197).1n short,
Said (1977 describes Orientalism :as
The corporate instit ut +dealingfwilritbyneakiigi ng wi
staements about it, authorignviews of it, describing iteaching it, settling it,
ruling over it: in short, Orientalisnsia Western style for dominating,

restructuring, anddving authority over the Oriep. 3).
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Said theorizethat the North s t & to doelmine Arab, Chinese and Japanese cultures
into a singde entity (Oriental) homogenizes and degenerdtevalue of these separate
cultures (Nayar, 2019 p. 15). he North by positively separating itself from this
homogenous mass, could justify it@ty, economic, and philanthropic intervention
(Tyson, 2006, p. 421Bhabba (1994) highlighthis tendency among nationsdmaw

these imaginary boundaribstween/among cultures:

The trarsnational dimension of culturalansformation- migration, diaspora,

displacement, relocaticnmakesthe process of cultural translation a quoeax

form of signification. Thenatural(ized), unifying discourse of nation, peoples, or

authentic folk tradition, those embedded myths of cultures partigyleaihnot be

readily referenced. The great, though unsgjfladvantage of this positias that

it makes you increasingly aware of the construction of culture anishtiention

of tradition (p.247).

From this perspectiveulture cannot be dekd in aml of itself, but insteadust be
understoodvithin the boundarie®f its constructionOrientalismacknowledges this
cultural construction of the Other.

Initially, Said arguments dealt with the relations of power between the West and
the East, but higridings have been largefpplied to the North anBouth paradigm of
postcolonial studiesSaid (1977describes how thHorth positionsitself as superior to
the SouththeOccident s “r ati onal , devel oped, humane,
aberrantunder e | o p e d , p.300).Thes parhapeXplaiqs the prevalence of
discourses that favor accounts of poverty and disease from which the Global South needs

to be ‘rescued’ |, rat her than ones t hat con
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to maintain oppression of the Global Souwdhthis point, it is important to note a
preval ent c rQriéntalsm &andhio1998Faagued that Saathid his focus
on the oppressed Orient/superior Occident binaryuhagentionallycreated anothe
stereotype: t he *“ Francthissperspddevs, tieonhereedatksthep . 7 8)
agency to challenge the colonial relationship between the North and the Beslie
thisarguabld i mi t ati on, Said’s work adds depth an
framework to approach the imperialist nature of GCE practices.

Postcolonial theorjnvestigates the current troubling relationships betwiken
North and theSouth.l will be focusirg specifically onliese relationshipg\ concern of
postcolonialism is the “epistemic violence
European cul tural supremacy in the subjuga
coloni al and n ¢Htia, ddumln & lasler, 2010 npt 24 3Meanihg,
postcolonialismaddresses the ethicsrigpresentations @he power relationships
between the Global North and South, and challenges the existing assumptions present in
these relationship&aid (1977per haps expl ains this best, wl
relationship between the Occident and the Orient is a relationship of power, of
domination, of varying de5yHegemenicpracticas compl e

within GCE play off this hierarchal relationship, begging critical analysis.

iii. Criticisms of Postcolonial Theory
Postcolonial theory is not withotis criticisms Colonialism has a broad meaning,
and the umbrella use of thenehas attracted some criticism. As Dimitriadis and

McCarthy (2001) note here:
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[T]he term has a kind of elasticity that makes it all but meaningless, indexing, as

it so easily can, all kinds of struggles for all kinds of independence against all

kinds of domimtion in and around all parts of theé(p. 6)
From this perspective, postcolonial theory can take on many different meanings, and
lendsitself to many different interpretationAdditionally, o st col oni al t heory
linguistic currency is the English language, followed by other European languages (Irobi,
2008, n.p). Meaning that, in order to contribute to academic research on postcolonial
theory, a researcher must be able to speak the laagfidige Global Northlrobi (2008)
furthers hs point by explaining howorthernacaderna “evaluates and validates the
usefulness, efficiency a n[dlorthemnparamatery, o f ... t
languages, methodologies and critical yardstatkef which are culturally situated and
determined” (n.p). Il n other words, anyone
in scholarlydiscussions of posttmialismmust do so within the parameters of Northern
knowledge.

| am thus aware of the hypagy of my research project: | am criticizing the
colonial nature of GCE, one that imposes its language, customs, knowledge and values on
the Global South, when | myself am writing in the framework of Northern academia, in
the tongue of the colonizeFyson(2006) reminds us that we should be apprehensive of
postcol oni al t h etself,grbeing intergeted solely kyortheme d ”

positiors of privilege (p. 426)As Ahmad argueshe postcolonial field lends itself

exclusively to intellectualswhl e i mperi ali sm and its effect
others] to | abor below the I|Iiving standard
1998, p. 56).
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Although | have no choice but to write in the domifiaégemonic language, and utilize
Northern ideas of propacholarshipthis reality highlighd an underlying problem of
postcolonial theoryit is, by its very nature, a Northern construction of knowledge, being
imposed on the Global South.
Chibber (2014)likewise highlights another problem witlhpostcolonial theoryin
the sense that seeks to undermine varioteslities:
The reality of capitalist constraints, regardlessudfure; the reality of human
nature; the centralityf@ertain universal asgtionson the part of the oppressed,
which issue fronthis human nature; the need &dostract, universal concepts that
are valid across cultas; the necessity of rationadasoned discourse, efp.
623).
In other wordspostcolonial theorygnores the reality that certain societies in the Global
South strive towardsmiilar aspirations as the North, and seek knowledge within the
peri meters of ®“r at i oMeaningthahtide Northssisnetheed di s co
Global South is coerced intkevelopment as a result of Northern dominance, rather than
a desie to develop on their own accoiihis type of assumption denies Southern agency.
As for why postcolonial theory continues to persist in Northern scholadssjpte its
challengesSaid (P94 r emi nds wus that the past cannot

Past and present inform each other, each i

2.1.3GCE,HumanDevebpmentandPostcolonial Tieory
In the context of this research, | will confront the hidden standards of colonization

that continue to reverberate from the past within the GCE framework, including:
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a) The positioning of the Northern savior against the exotic Other.
b) The favoring of Nthern knowledge over Southern knowledge.
c) The extent tavhich Northern volunteers learn about their own role in maintaining
global inequalities.
e) How development is framed and approached.

Within GCE, Northern youth are asked to explore ahdllengassues of the
Global South(poverty, environmental degradation, clean water access, etc.), as well as
volunteeroverseas and participate variousfundraising campaign# postcolonial
approach to GCE thus becomes a tool which educators and studends tamlismantle
the colonial undertones inherent in the pedagogy, as well as to reconstruct more mutually
beneficial relationships between the Global North and the Global Swuthandhi
(2998) notesher@ost col oni ali sm “holds out the poss
and, therefore, out of the historical imbalances and cultural inequalities produced by the
col oni al e n clovll explere GCE (nqre fullyL1&te8 Qn.in the research.

A key component of5CE and posblonialism is the idea ¢dfumandevelopment.
Human development is a concept within the field of international developraent
incorporates multiplaspects of anindv i d u a-being fromreedlth and education to
economic and @itical freedom (World Bank/What is Developmentd., p. 711).
Particularly,itt s about “expanding the richness of
richness of the economy in which human bei

ReportsAbout HumarDevelopment, n.d., para). XGenerally, thelominant discourses of

1 International development is not an easy concept to define. Including both economic and social
development, it encompasses many issues such as “humanitarian and foreign aid, poverty alleviation, the
rule of law and governance, food and water security, capacity building, healthcare and education, women
and children’s rights, disaster preparedness, infrastructure, and sustainability” (Greiman, 2001, p. 8).
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humandevelopmerif are put into practicby theNorth and, as McEwan (2009) notes,

traditional ideas of developmesgethe process occurringinplee s cthel | ed

‘“devel opinowdh!l doWe sgth’e” Intgednnardy tountries from

theNorth (among which Canada is prominertlong with their respective governments,

NGOs, private charities, individuals, and companripartake inboth human and

internationaldevelopment projectall around the wadd.® The idea is that the North will

help‘develop the Global Soutk-through education, healthcare and infrastructuséth

the hope that these developments will alleviate poverty, diseasaradetdevelopment
Development discourses have historically been fraimedove the Global South

towards the Northern image of modernitythe postWorld War Il period, theories of

modernization emerged in the Global North (Higgott, 1980, p. 29), and narratives of

scienceand empirical reasotilominated development discourfereliance on science

and empiricismit was reasoned, woufdcilitatethe transformation of societies from

traditional to modern and, in various accounts of modernization theory, traditions of the

Global South came to be seen as “hindrances

2016, p.37). The traditional (noiNorthern) cultures and customs of indigenous societies

were framed negatively next to the complexity of modern society, and came to be

positioned as obstacles beovercome on the path to development (Bernstein, 1979, p.

146). Development research, pertaining to the Global South, focused mainly on

12| will be referring to ‘human development’ as ‘development’ for the remainder of this research.

13 For instance, the Canadian Red Cross donated over $15 million in support of development programs
overseas (Canadian Red Cross/Annual Report 2014-2015, 2015, p. 16); a multitude of Canadian
organizations send thousands of Canadian volunteers overseas on numerous development projects (see:
Youth Challenge International, CARE Canada, Canada World Youth, and World University Service of
Canada); during the 2013-2014 fiscal year, the Canadian Government invested a total of $4.6 billion in
development assistance (Global Affairs Canada/Development, n.d., para. 1).
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universalizing Northern histories, values,
local narraitves, indigenous sources of knowledge, and social, historical, and cultural
particul ar it i39)sThesd Emeemtric apprdaBhksaitempted to create a
universal path to development "to which the colonial people could be steered by a
procesf guidance and diffusion” (Nabudere, 1997, p. 209). Beginning in the later
1990s, many development agencies and international organizations adopted more
inclusionary approaches to developmepones that did not silence voices from the
Global South-in response to criticisms of the exclusionary nature of mainstream
development norms and practices (Saari, 20139p.However, despite the inclusionary
language, there continues to be much criticism regarding the colonial nature of
development projects imé Global South (Andreotti, 2006; f&Ess, 2012Smithb,
1999.

Development within the GCE paradigsftenhighlights the lack of Northern
characteristics in the Global Soutttack of education, lack of clean water, lack of health
care facilities, lack of employment opportunities, lack of infrastructuviile at the
same time, creating spomsiblefa the Sodth ir tieasame wdye “ N
that it was believed that the white men had the burden of civilizinguiite peoples in
col oni al ti mes"”5).[nHis sensaeveldpment isuidér&ood as a
civilizing mission—the North educatate South in an attempt to helgwotheir
development problemswith the assumption beirthatcountries in the Global South
lack the attributes offte North (Andreotti, 2006, f») andthatNorthern
values/resources/infrastructure/furvddl enhancethe lives of thos living in the South

Such an assumption is supported by Northern views about how human society should
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progress and Northern notions of culture, development, society and class. The

globalization of Northern knowledge and culture constantya f f i r ms iewwbfe Nor t
itself as t he asddegitimate knowledge (Sthj\199%, ip.@3¢ dnthis

has created a discursive space in which development norms, knowledge, and practices are

defined by the Global North.

Development wthin mainstreanGCE practices, it seemss framed by the
following threepostcolonialassumptions:

Human history i@bouthuman development and progreSsith (199@) notes
that such a position assumesdtlivat opmeine t.it &
earliest phase of human development is regarded as primitive, simple and emotional. As
societies develop, they become |l ess primit
become more compl e 20). mnmadiition ohiseideasmofrsacietiecii  ( p .
the Global South having their own systems of order have been historically dismissed in
popul ar Northern discourse through a serie
human, they were not civilized enough to have systemgvikee not literate, their
| anguages and modes of t hoamd)tFromehise 1 nadeq
perspective, development projects in the Global Setitie construction of a classroom,
the implementation of a micifiinancing enterprise, or Erigh-language delivery are
seen as humanizing initiatives that draw the primitive Other from inertia into
enlightenment. In this sense, developmeahdNorthernknowledge-is represented as

somethingoeter and connotestagher ordeof thinking.
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Devel opment i s 0 doDesehopnientdiscdursesBadveo b a | Nor

historicallymaintained a strong Eurocentric coaad this continues to persist in GCE
initiatives Development is generally told from the perspective of the Global North:
“Having beenmmersed in the Western academy which claims theory as thoroughly
Western, which has constructed all the rules by which the indigenous world has been
theorized, indigenous voices have been overwhelmingly siler{&exaith, 1999, p. 29).

From this perspente, development wittn GCEis doneby Northern institutions because
knowledge of the Global Soutk theorized and created biprthern academia, religious
groups, governments and international organizatiNasratives of developmef(free

the Children2016; Youh Challenge International, 2016; Oxfam Canada, 201éxld

Vision, 2016; Care Canad2)16)are flooded with Northern accountshaiw it shaild

be done, what it looks likevhere it needs to happen and why particular forms of
development worketer than others. Rarely, it seems, are Southern narratives prominent
in these development discoursesceptwhen they are framed with a certain sense of
hopelessness and despainus, development is driven by the assumption that the process
can be toldn one coheremarrative and that only Northerners can tackle/discuss/oversee

the truest sense of development.

Development can be achieved through volunteer placements, charity appeals, and
Amaki ng a oxeitherk.¥outk-focasedorganizations, [IR&E Charity
developslick marketing campaigngromisingyouththat they have the ability to make
significant contributiostowards eradicating poverty in the Global South through

volunteerwork and fundraisingThrough theserganizations, tsidents raise money at
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home-through bakeales, car washeandselling consumer goodsand the funds are

sent overseas to facilitate various development projects in the Global South. Students also
can choose to volunteer overseath theseorganization®n numerous development
projects—ranging anywhere from the construction of asskroom to overseeirgalth

based workshops in rural communiti#sesetypes of approaches to development,

however, only encourage students to ®on the ways that they can positively contribute

to change, rather than encouraging youth to consider their complicitgintaining

global inequalities and povertgoncerns have been raised regarding students who may

be experiencing superficial and gihistic understandings of ti@lobal Soutithrough

these forms of development t hey may be “l ocked into ' way
influenced by several factors including.. t
di fference’ through).Ashapiaah” (OD&8BHIocon2ehd
‘save’ the children by dumping free grain
farmers out of businesswho can compete with free?you may, indeed, be doing more

har m t ha 70y Hootltern vo{upteerenter communities in the Global South

armed with goodwill in their back pockets. No matter how shrouded their actions are with
Northernbiases and values, or how damaging their charity may be, their intentions are

al ways justified as being *good.’ Devel opm

particularly i f people Iliving in the GI| oba

andundevel oped (sava2ges)” (Smith, 1999, p.

Imperialism and colonialismthrough which the North came to see, name, and

knowthe Global Soutk continue to persist within the discursive language of
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developmentWithin certainGCE organizations- WE Charity in particular—the

language surrounding development seems generally centered around charity campaigning
and international volunteeringgain, this provides the impetus for why my research will
focuson thispositioning ofcampaigningand internatioal volunteering withirWWE

Charity s f rrlaahdevelopment, anghy it will seek to makeisible how these
development practices recreate postcolonial normsl now examine the objective of

WE Charity’s goodwill: The Southern Other.

2.1.4 TheSoutherrOther
The concept of th8outherrOther is a term often used within postcolonial theory
when refering to the North/South paradigm, and provides a framework fogairitj
how the Other has been repented or excluded from various accounts arftiern
discourseln its most basic formhe SoutherrOtheris often used talistingush people
of theNorth from nonEuropeangKapuscinski, 2008p. 13). The representation of the
Other withinNortherndiscourse has historically been onerdgériority and exoticism-
beingmade into an object to be observed, édacontrolled and directedh addition to
this, expressionsf primitiveness andavageryhavealsobeenembedded into its
meaning Tyson (2006) furthers thigointby explaining how the awareness of Bther
has led to the ideaoftOher i ng: we end up judging all *“w
human: it divides the world between “us” (
“ s aera(p.¥420).Kapuscing i (2008) reiterates this poin
and peoples include a belief that only we are human, the members of our clan, our

society, and that Othersall Othersscar e subhuman, or83nThis human
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argument is reflected yaid (1977) who writes that “no matter
Oriental can escape the fences placed around him, he is first an Oriental, second a human
being, and | ast 102)dndividualsanthe Globalé&outh ddve  ( p .
historicallybeen dehumaned against the lo&drop of Northern imperialism seen not
as people, but as problems to be solved by colonial po®eaid, (1977p.207).The
Global South-its exotcness and its strangenests always made inferior to the
Europea equivalent$aid, 1977, p.72), andts peoplesreconstructedsindividuals to
be owned and managed by t h¢theNavelnotujteag ust be
humanas we aré Sdid, 1977p.108).The term subaltern is often linked to the
marginalized of the Solt Spivakproblematizes the representations of the Other within
Northern discourse in her highly influentie®88essay,Can the Subaltern Speakfi her
work, sherecognizes the subaltern as a group of people who are rendered voiceless, and
have no agency to speak for themselves (Spivak, Landry & MacLean, 139@) g-or
Spivak, the exclusion of a subaltern voice in Northern discourse is due to an undermining
of subaltern agency by Northern powéf®wever, other researchers have proposed that
the subaltern is not voiceless, and that Northern powerssirapdy chosen not to listen
Davidson (2001) holds that the subaltern can indeed speak, and that "subatscan
be heard and recognized through careful attentiveness to surviving documentation” (p.
172).Thus, if we assume that the Other is witeless, one has to wonder abine
conditions under which the subaltern voice may be heard and recognized.

In the context of this researdram using postcolonial theory to explore h@¥ie
Charity frames the Othenm relation to its Northern volunteenglany Northern N®s—

including WE Charity-tend to position the Other into a particular narratheetimeless
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narrative that both romanticizes and highlights deficiencies of the marginalizeds

nothing new, as cultures have al ways been
arebums, for the benefit o®Gad1&p.67pWitai ver , th
GCE, the Other is positioned in a way thatessitatemtervention fronthe North.

Narratives from the gstcolonial Oher often speak of sufferingeed and oppression.

Drawing from kell ho o k s ’ ) obs&ér@aBof that colonial powersigttizestories of the

violated,the voice of the Other is often framed with a cert@inse ohopelessness and

despair’ Tel | me your story. Only dolyspeak speak
from that space in the margin thga sign of deprivain, a wound, aanfulfilled

longng. Onl y s pe 209. Naroativesof thia imagined Other become

juxtaposed against the Eurotec frameworks that privilegborthernvoluntee” s st or i e
and angwhes those of the Global Soufhiere (1979 r emi nds us t hat as
oppressed remain unaware of the causes ofcheim di t i on, t hey fatalis
t heir ex p64h Maaring that theé continued focus on aaves of pain only

further marginalize those affected by poverty and injustige . within this space of

collective despair that NGOs, lIREE Charity,extend their influencen order to

help/redirect/develop the Other

2.2 Global Citizenshigeducation and Development in the South

The second body of knowledgédve chosen texamireis global citizenship
education. This section outlines the basic definition of global citizenship education and
explores the idea of the global citizen. Additidpal will focus specificaly on the key

distinction withinGCE relevant to this research: soft global citizenship education and
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critical gl obal citizenship education. I
of regimes of truth, and explorewdadhese truthslictate ways in whiclCE gets enacted

within the classroom.

2.2.1Defining Global Citizenshigeducation

Students participating WE Charity s p r o gactavithimihexfigamework of
global citizenshigeducationA changing globalandscape- refugee displacement,
environmental degradation, and growing global inequaktigiaces demands on
educators to m®meculturally andinstructionallycompetent in addressing issues of
globalization, racism, diversity, and social justi€be pedagogy ihusbecoming
increasingly popular in schools across Can&dbavi, 2010p. 1) as educators and
studentslike attempt to extend their influence and benevolence beyondotbreiers into
the Global SouthDriven by ideologies of cosmoptanism, benevolence, and social
justice, global citizenship education aims to instill ideas of peace and sustainability, as
well as enhance the academic achievement and problem solving skills of the next
generationDespite its blooming popularifjAllen & Charles, 2015; Nabavi, 201Ghere
is no consistent definition of global citizenship, leading to many competing ideas
dilemmas and contradictioms regards to how the pedagogy actually manifests itself in
the classroonRegardless ahis, there seents beaconsensus that a global citizen is
one who extends their responsibilities beyond their commukgtguch, tiis hoped that
exposure to global citizenship education will help students develop the ability to
challenge injustice and inequalities, as well as to appreciate and respect human diversity.

In addition to the competing discourses surrounding global cgidp, the pedagogy also
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encompasses a binary: global citizenship is not available for everyone, but only for those
who have the ability to act for others and have access to certain knowledge.

Citizenship education is a fundamental component to eduahpoticy across
Canada. This emphasis is influenced by the longstanding view that public schooling
Should attempt to “train citizens in the w
Nabavi (2010) notes that fluating demographics in Canadahgave o mpt ed a “r en
interest and commitment to citizenship edu
events have “fuel | ed-makers cuait¢ulunodeeeloperséind or i st s
pedagogues to articulate apfdpAseuahcthbbals t o ci t
citizenship educatiohuilds onto this pedagogy by shifting its focus targarnational
level. Allan and Charles (2015) illustrate the global reality of this trend: within many
Western countries, in addition to Canada, curriculauch@nts have emerged to
announce “gl obmlcredsecat i oin e mapadritieoforal out | o
education (p. 26). Within these documents, students have become the agents of change:
they are seen as the group responsible for maintaining social justice and human rights.
Hebert and Sears (2001), in a discussion regarding citizeegtgation, provide a
justification for why citizenship is so impaurit:

Citizenship is about who (sic) we are, how we live together, and what kind of

people our children are to become. As such, it is a normative concept meaning

that it stems from a morabmt of view. There are many competing proposals

about what is necessary for good citizenshipeffettive citizenship education

(p. 3).
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Similar to citizenship educatipthereexistsno unambiguous diaition of global
citizenshipeducationit remainsa contested concept and is multifaceted in the way it is
understoogdand is subject to a wide range of interpretatitmdeed, he languagesed to

describe global citizenshijangedrom vaguemoral framework® fwe ‘all belong to a

gl obal ¢ o morapolitidal framewotksthat enforce human rights and

international law(lbrahim, 2005, p178).The aim for GCE is seen bgingclosely

intertwined with development, andtal in reducing poverty, promotingelfare and

improvingthe quality of life for everyone independent of where they are livingajor

argument in support of global citizenship education is that it enables young people to
“understand principles of | uabdiverssteandhnd equ a
gl obal c hange?” 179).lLikewisehGuon(2014) €iisfs Bhat the ultimate

objectiveof GCEi s t o “buil d a sense of belonging w
common humanity, and nurture a feeling of global solidarity, ideatityresponsibility

that generates actions that are not2.only b
In the classroom specifically, ideas of global citizenshgmifestthemselves across

many substantive areadanguage learning, environmengabareness, crossultural

engagement, world history, literature and technological competency (Schattle, 2008, p.

73).In each of these areas, the discourse is vast and composed of various elements,

leading to its ambiguous nature within the secondargicasm.

Important to the ideas of thissearchl have framedjlobal citizenshipvithin the

following four thematicareas
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The idea of GCE involving a sense of individual responsib8ityne definitions
of global citizenshigmphasize the individualement: Guo (2014) describes it as an
“approach to |living in which principles of
applied to everyday local actions and complex global problems are addressed on an
i ndi vi du &). This &raniofstiouglalpgns with Dower (2003), who sees global
citizenship as “a powerful way, I n which m
and by so doing become energi zedl3and c¢ommi
Likewise,0' By me (200 3) glabdl @tigen iaboattunderganding hoa
our everyday lives are bound up within a wider recognition of our roles as individuals
living on a single globép. 123).Indeed, many researchers argue that students are living
in a world where their decisionsdactions can affect others on a global scale and thus
they should be made aware of this interconnectedness (Bdargan, 2008, p285).
I n this context, each i “dariodaydegisonsttaat | i f e ha
connect the global with tHecal, and vice verSsqUNESCO, 2014, pl4). In this sense,
global citizenship places responsibility on the individual to become aware of how their

daily actions/inactions conbiute to larger global problems.

The idea of GCE involving direct concernfor social justice and human rights
within the framework of human moralityhis is perhaps the most universal idea
associated with GCEAccording to Ibrahim (2005), significant component of
responsible global citizenship is the principle of social jugpc&78).His views are
shared by Toh (1996), who argues that gl ob

and commitment to societal justice for marginalizealigs, grassroots empowerment,
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nonviolent and authentic democracy, environmental care, and-$onth relations

based on principles of e darWtnge (1999¢hsekeg ct and
principle of social justice i regard tagylobalcitiz e n s h i penswre@thasthe®

collective arrangements to which we give our assent do not secure the better life of some

at the expense of a much worsefl e f o r ol dthermwsrds, uQider.the 6GE.

pedagogy, an awareness of our global interconnectedness is crucial to ensuring human

rights are respecteBecoming a global citizen depends upon the conscious cultivation of

a global “concern foradhae weolfatT e@Bfundlel c
Further, nany argue (Dower, 2002; Noddings, 2005) that global citizenship means to

take responsibility for all citizens in the world and accept a moral obligation to address

issues of social inequalities and injusticas ¢ited in DeCaro, n.d., ). From this

perspective, GCE entails a component of morality, in which individuals promote the

welfare of othersDeCaro (n.d.), in her research, notes the prevalenogooél rhetoric

within WE Charityas a way to entreat yith to act on global issues (p. 4). Indeedyer

(2002) argues thathen someone aims they are a global citizenh ey ar e maki ng
kind of moral c¢claim about the nat Mang and s

ideas of GCE- soft GCE in paticular—encompass thislement of morality

The idea of GCE involving international awarenessother component ajlobal
citizenship is a recognition of international issues. Global citizenship education is about
understanding “the nature of global issues
with power and resources can be influenced to act in a globallyrespob | e way”

(Ibrahim, 2005, 178). In this sense, global citizenship also entailsaanckenowledge
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aboutthe world: students need to be given opportunities to engage with current literature
and experts, and extend their own understanding of how thdsad gisues are framed by
social, economic and political contex&milarly, Davieg(2008), in a study on global
citizenshipandpeace education, emphasizes the importance of global citizens having
knowledge of world current events, economics and intemaitirelations (p4). This

idea ties into the general consensus that, to be a global citizen, one must extend their

responsibilities beyond their own personal and national borders.

The idea of GCE involving a call to actidn addition to breaking dowbarriers
of indifference, global citizenship can also promote social inclusion and solidaurity
solidarity can transform to readiness to take action in support of others (Vodopivec, 2012,
p.61).Si mi Il arly, Guo (2014) recognizes that gl
with a broad understanding of humanity, the planet, and the impact of our decisions on
bot h2).lhpt his sense, rather than jdost being
goodery”, global <citizenship education mea
influence policies at the international level in order to ensure human rights are recognized
and enforced. In this definition, empathy and awareness of social injustigatsenough:
there nust also be motivation to act. Global citizenship needs to go beyond international
awareness, and move towards an enactmeesspbnsibilities to ensutbe rights of each

personare being met
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In addition to these four thematiceasa s , Shultz's (2007) thre
conceptualizing global citizenshipa neoliberal approach, a radical approach, and a
transformational approachwill alsoinform my thinking:

The Neoliberal approacihis approach to global citizenship celebsate“ t h e
domi nance of a single gl obal mar ket and th
(Shultz, 2007, p249).This approach views NGO assistance as helpful in the facilitation
of neoliberal developmenuith charitableassistance being delivered gipbetrotting
Northern workers and volunteers who bring
devel opment ” Z5@.NWiuhinthis partiQudrovgrsion @f global citizenship,
individuals who are able to successfully participate in the glolaketplace are praised,

“at the expense of acknowl edhpiNorthandthes ues of
Sout haro,(n.B.e®. From this perspective, Northern global citizens are meant to
understand their privil’egeasdd Secigal oposiucice
(Shultz, 2007, p. 252}jheyare not encouraged to critical reflect on how this positioning
contributes to social inequalitidsstead, global citizens are encouraged to participate in
charitable donations in order to ease'the uf f er i ng” of those indiywv
2007, p252).

The Radical pproachThi s approach to gl obal Citi ze
globalizationas an accelerated modeVgestern imperialism that usesonomic power
for dominatioi ( S h u | t229). In 8h0rQ this apgroach makes visible the impact
of globalization in perpetuating global inequalitaasd challenges the structures that
reinforce “the hegemony 02007epc2b3)Foomisuchag | o b al

perspective, global citizenacknowledges the role of globalization as an oppressive
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force forthe majorityof t he wor |l d’ s popul ati on. Il n addi
citizens accept the responsibility to challengeglobalinstitutionswhich lead to this
oppression of the Global South (Shultz, 2007249). This approach is concerned with
power relations and rejects the naturalization of Northern positions of privilege (Shultz,
2007, p252).
The Transformational Approackrom this position, globalization is understood
as “cultwural, social, environmental, and p
249). Within this perspective, the global citizen seeks to enQ#wgrsbased on the idea
of a shared common human{Shultz, 2007, p254). kindamental to this approach is the
idea that global citizens are connectethtbividuals on a global scabnd belong to an
inclusive community (Shultz, 200p@, 255). Eradicating povertyvhile fostering
inclusive relabnshipsamong all individualsrégardless of geograpHhmcation or social
positioning) isa priority inthe transformational approach to global citizenship. This
perspective is grounded i n t Bhltz®@lp. ef t hat

255).

Despite its ambiguous nature, global citizenship remains an appealing construct
frequently used as a means to engage students in acts of benevolence and astivism
well as critical thinkingIn addition tothe four thematic areas outlined above and
Shulz’ s (2007) model $willdé focgding dnawlo bodiestofi zens hi p,
knowledg as outlined by Andreotti (20D&ritical global citizenship and soft global

citizenship Before exploring thesé will unpack the idea of a global citizen.
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2.2.2Global Citizens

Students participating under the global citizenship framework are generally
classified as global citizen&reek and Latin roots of the term citizen refer to a resident
of a community, who possesses specific rights and privileges wbadmpany
association to that community (Karlberg, 2008310). Today, the boundaries of
citizenship have expanded beyond one’'s per
perspective-the global citizer- although not yet as a legal constr(ldNESCO, 2014,
p. 14). The idea of the global citizen is becoming a significant discucsimeepthrough
which, it is believed, a more peaceful and just global social order may be achieved
(Karlberg, 2008, p310).In one sense, being a global citizen encompasses aarssar
ofhuman interconnectedness: to be a gl obal
allows one to see the experience of the local community as interconnected with the
experiences of others ar ourahghanetad Gousinl d. 7 (
(2012) define the global <citizen as “an ac
debates, green issues, s dl.lLikewisejOxfamt i ce, wor
defines a global citizen as a psasensenf who i
their role as a world citizen, respects and values diversity, has an understanding of how
t he worl d wda&Mkrgan 2008, p284k Ikedaexplains that students
embodying ideas of gl obal <citinrimagsalivep have
empathy that reaches beyond one’s i mmedi at
suffering i rasatadsSclaiket2008,p.26% Ie ather wordsbeing a
global citizenmeans adopting the elements of global citizenship education and putting

them into practiceHowever, there is another element of being a global citizen that in
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entrenched in power relationships and hieraramgny definitions of global citizenry

and glolal citizenship education mean that not everyone can actually be a global
citizen.Jefferess (2008) defines tgmbal citizen througlan et hi cs of bei ng:
citizen is one who “Stands Up and Speaks”
(p. 27). The global citizen- often the Northern student spearheading the fundraising

campaign-i s somehow natwurally endowed with th
Ot her” (Jef 28pSpieak £003) AllastraBes how individuals living imet
Global North are encouraged to believe that they live icdipg&alof the world,that they
have the responsibility to help the rest o
the worl d ar e 623).Theteunlglobal cinzensinumates'a pgwpr.
dynamic: someone is the global citizen, while someone else needs to be Beivga
global citizen implies a certain status in the werlohe which gives privilegandthe
ability to actto those inthe Global North.
The master naative of GCEpresents a constant binaryravesversushave
n o t{ obusversushem and of the modern North and developing SoWk Charityhas
woven many binaries throughout its online promotional nmetei common binary
being the global citizemersus the beneficiaryrhe organization frequently gents an
image of the Northern youths the philanthropic globaltizen (Me to We/About Us/Our
Impact 2016, para.-8). As reiterated throughout their marketing material, many of their
programsaimd provide a “blueprint toiriazeesa QW
Day/Files 2014 p. 1). The idea of a global citizen creates a binary between those people

who can be global citizens and those people who ¢afhts point is echoed by

Jefferesf 2008) , who argues that the idea of t he
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positioning within unequal relations of power and an ethical distinction between those
who help and those who areneed of beingé& | p e @7). Méaping, there are those
who are capable of acting in a responsible wag North) and those waiting for helthé
South) (Vodopivec, 2012, p8). In other words, we have privileged students who get to
discuss/evaluate/tackle the evilpmiverty, while students in developing nateget to do
little. I ndeed, the very idea of global citizel
particular kind of community marked by its difference from others: insiders and
outsiders; those who belong and those who do not; those who have rajkit®senwho
do not” (Je R9).&heersbtem is thd Mis hinarp creates a hierarchy of
value between Northern students and Sout he
inrelaton t o t he deftihceiré nmc i(dpgmdIBYH-ot edieploO\WE
Charitycalls for its youth to become empowdrthrough social actiorfr(ee the
Children/Who We Are/About 2016 para. 3. This anpowerment, however, requires
Othersto have deficiencies, antl@ving one side to exercise their yitege on the other
reinforces this global citizen/beneficiary binary. The risk is that this practice can lead to
attitudes of superiority amongst youth from the North (Tallon, 2012),pmaking it
easy for teachers and students in North America anopEuo look uporsouthern
nations as the Othand— atone extreme- think of them as failed versioms the Global
North.
Whet her or not definitions of gl obal Ci
“of fering empat hy” nature that some peaplp tan leglobbly i t s v
citizens and some people cannot. In the context of this research, a global citizen is a

student from the Global North; I will be exploring how Northern youth are positioned in
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relation to he Global South, anithe extat to which WE Charity s di scur si ve | a

gives agency to the Global South comparison to the global citizen.

2.2.3Soft Global Citizenshifeducation

Different understandings of what constitutes good global citizenship have given
rise to differem conceptions ofjlobal citizenship educatiolhe construct of the global
citizen—and global citizenship educatieris seen as having botlpalitical and moral
dimension. Whereas the former addresses the root inequalities of power distribution in a
global contex{and places responsibility on the individyahe latteembraces the use of
images and slogans that emphasize the need to bedb@rieand compassionate
Andreotti (2006) haslassified this moral dimension as soft global citizenship education.
Soft GCE is an approach based on moral and humanitarian grounds, universalism,
awarenessaising and fundraising, imposed change, and cal@ssumpbns (Andreotti,
2006, p46-48)— building off the idea that individuals are morajlyst, empathetic and
charitable;i n t his | ight, gl obal citizenship educ
mind” (O Sull i van, 18).Inde&d, Mamy Noghern NGDs , 200 7,
includingWE Charity—who work in development, tend to frame the Global South to
singular ideas embedded in grand narratofdsenevolence and charityike Andreotti,
Brunell (2013) also recognizes this formsofit globalcitizenship, whichhe says hinges
upon “developing a sense of 'niml9alikewise,spons:i
Dower (2008) argues that someone who accepts global citizenship is making the claim
that “all human b estatug and thaa weehava morzakrespoasibitity mo r a

toward one another in thidaipal moral domain/ sphereortha onal codlpuni t y”
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Individuals who adopt soft global citizenship see donations of time, expertise and
resources as solutions to gidlpoverty and mising awareness abagibbal issues and
promoting campaigns are seereffective strategies\ global citizen who adopts soft
GCE seesltangehappeningnost effectivelythrough Northern interventigmeaning

that improvement happens when the Nastpresent in the Global South in some
capacity or anothemhrough the enactment of soft GCE, participants can expect to
achieve a greater awareness of global issues and greater motivationg fntetptti,
2006, p.46-48). In other words, if studentse engaged in volunteerism or fundraising,
they will be more apt to embr acedreitdiage i de al
popular enduring philanthropic practic&eft global citiznship getenacted in many
ways;for my researchl will be looking at two methodsf soft global citizenship
commonly used bWE Charityto engage students in acts of global citizenship: charity
fundraisingand international volunteeringn overview of the history and impact of
Northern benevolence istegral to understanding these two acts of soft GCE, and | will

address this below.

I. The Idea of Bnevolence
Framed by the parable of the Good Samaritan and the monastic charities of the
Middle Ages, Christian discourses of benevolence have long pegchBlorthern society.
Although initial acts of charity were perhaps more about securing personal salvation for
the giver (Gorsky, 1996, p. 2B3he rhetoric of helping hdsecome much more focused
on alleviating poverty and promoting social justice. Such generegigely given by

individual people, educational institutions and organizatioaéows for engagement in
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direct acts of compassion and connection to otherleeApcording to Beirhoff (1987)
altruistic acts have been defined as involving particular components including:
a) an intention to help another person; b) that the act is initiated by the helper
voluntarily; and c) that it is performed without expeaatof reward from
external sources (..as ci®b8)d i n Radley &
However, as Nutt (201 3%orewprdsithe tharitableugivey “ doi ng
providing meaning to their own life, offering a respite from materialism, and fosgering
sense of belonging and purposel(6). Additionally, Benson and Catt (1978) note that
people are more likely to give when those in need make an appeal that leaves the giver
“feeling good”, r at he Radtep&Kanndde ¥05.687). gui | ty
Charity also encompasses the idea of choice: its validity depends on the scope it provides
for individuals to choose whether or not to giRadlley &Kennedy, 1995, 687), and

whether or not to receive

In regards to GCE, the idea of benevale is often referred to as humanitarianism
or international aidThe modern (Northern) humanitarian system can, for most intents
and purposes, identify its conceptual and institutional roots in the nineteenth century
(Davey, Borton, & Foley, 2013, p). Thetime periodafter theFirst and #cond World
Warsin particularmarkedthe beginning of a period 6tinprecedented international
concern for the protect i omd2)oWihimthesepostwari ght s
frameworksmanyaid groups were established (Oxfam, Save the Children, World Vision
and CARE), framing the current model of the independent NGO (Nutt, 2001, p.110).

These NGOs soon began encouraging citizens of Europe and North America to exercise
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their social responsiliy in response to various human rights injustices occurring across

the globe. Such ideas of benevolence, social responsibility, and humanitarian aid are
anchored, as Nutt (2011) reminds ul85). to “t
This is whatmotivates individuals of the North to give, and it is a combinatfdhese

elements of altruism doing good to help others/the Other and doing godeklp

oneseltwhich have shaped the way GCE is being enacted in the Global South. In

addition to ths, charitable development work is also influenced by the concept of
cosmopolitanism: the ideology that all humans are connected through a shared sense of
morality. Cosmopolitanism is connected with the idea of universalism and with the

“di ssol udrieemceo fi dtid fa wuni ver s @ll4l4dwhol e” ( Koc
Cosmopolitanism, Appiah (2006) contends, requires that we value particular human lives
and that every human being has an obligat:i
2008, p. 30):itconstitt es “an obligation to the Other
(Jefferess, 2008, B2). This sense of obligation towards humanity could be considered a

driving force behind international volunteerism and charitable campaigning: helping

others, regardless differences.

In the context of this research, benevolence is used as a method by NGOs to
engage students in fundraisiogmpaignsnd volunteerism. These campaigns can range
from a simple bake sale for a Ugandan orphanage, a vow of silence to promote universal
human rights and sending used clothing to distant places, to more massive events like
Wor | d Vi s uré&aminesor \B/EDay.Fstudents raise funds and awareness for a

particular Global Soutlssueand send the charitable donations back to the NGOs in the
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hopes that these donations will make a difference. Groupgik€harityare required
to compete for charitable donatiomerh individuals, schools and organizations in a
market saturated with liksninded NGOs. This focus on charitable campaigrimdnich
include flashy, attractive and marketable -afiefundraisers- can makat difficult to
approach global citizenship educat from a critical mindset. Often, NGOs are praised
for theirbenevolencerather than challenged on how their work may promote a power
imbalance between the North and Global South: as Jefferess (2008) notes, the notion of
aid retains the Other as an atijef benevolence (p.28). The Northern studentis in a
privileged position to help the Other, and the recipient of the chatiity Global South
is often unable to reciprocate.
Charitable giving is about constructing and sustaining relationbkipgeen the
recipient and the charity through which the donation is made (Radley & Kennedy, 1995,
p. 705). The power imbalances created by charitable giving has the potential to construct
a potentially negative relationship between the donor and theaetigbovernments of
countries in the Global Southwanting to achieve development ideals set out by the
Global North— accept foreign aid in order to help improve their infrastructure (Begum,
2001,p51) . I n many cases, t liveonthepghrtofthedonomt gi v
countries or agerbci)es"As( BNwugum,( 2200101, ppo.i gna
aid can be manipulated to prop up corrupt, oppressive regimes or become a form of
political and cultural imperialismis notevenindebate( p. 109) . From t hi s
aid maintains unequal power dynamics between the North and the-Seutforcing an

often patronizing and paternalistic relationship reminiscent of past colonial relations.
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The benevolence offered by NGOs through theetbpment process is meant to
help end global inequalities and social injustices. This is problematic however, as the
delivery of aid establishes conditions of power and inequality between the Global South
and the North. Students and organizatiebgnto n  “ s ha me | ¢sstha deal i s m’
Children/Who We Are/Our Tean2016, para. Yland good Samaritanismmayimpose
Northern values, knowledge, and charity onto the Global South without questioning how
these acts are framedthin colonial undertones. Smegaandwaghid (2010) highlight
this chall enge: it is difficult, i f not im
that can be shared by all or at | east many
is threaded with ideas of how deveioent should look how education is delivered,
how clean water is accessed, how unemployment should be tackheldthese ideas are
based on Northern values, customs and knowledge systems. The Global South is thus
expected to uncritically accept benevale and adopt the norms established by the

North.

iii. Charity Fundraising
Both students and educators alike participate in glolbatlysed charitable
campaigns in attempt to promote ideas of social responsibility and benevolence. The idea,
as explainedby&r | berg (2010), is that i1 f students
social justice and equality, of caring and compassion, of humanitarianism...then [they] are
likely to perceive the world in those ways, to act accordingly, and to support and
participae in corresponding social institutions (p. 311). Likewise, Ibrahim (2005)

highlights the need for teachers to provide opportunities for youth to actively participate
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in schoolbased activities and projects related to global civil society9p). One way

this compassion manifests itself is through charitablerfisithg on international issues

WE Charity(2015), for instance, hosts an annual We Are Silent campaign to raise

awareness for “the millions of giantittke ar oun

denial of theirright o education” (Free the Children/ W

Vow, 2015, para.)L The orgaization—under t h etakeadilasteamdsoon

ot her s ¢ anrgds studénts to stdp’talking for a single &&grid Vision

Canadas currently encouraging Canadian youth to go on water walks in order to raise

awareness on clean water shortages in the Global South. During the water walk, youth are

encouraged to “fill some ol d pydhosedwingt | es o

[thelwal k” (Worl d Vision Youth Canadal/ Water W

Wor | d V3D Hourd-amminge campaign“Go Hungry to Help Hungry Kids- has

students raise funds for the organization, and plan a celebratory event wheigapds

do not eat for thirty hour@Vorld Vision/Thirty Hour Faming2014, para. 1 Oxfam

Canadaosts a similar campaign called Hungry4Change, where students fast for a period

of time and raise funds, all oweradgatet he or ga

poverty and promot e g e nOxfenm CapadagHurigryd€hagge d h u m

2015, para. )1 Plan Canadaffers educators Poverty Toolkits to help students learn about

‘“world poverty’” and plan fundraisers for t
The above campaigns are justified as being both beneficial to students and those

recipients living in the Global Southlowever, concerns have been raised regarding

students who may be experiencing superficial and simplistic understandingsGidiad

Souht hrough these acts of benevolence: they
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are influenced by sever al factors includin
di fference’ t hr ou g h9). Addigonallyt thyese béndvalént o n , 2012
campaign& r e s e e n a sshoottermgimpidtid selutions lmased on small
financi al or time sacrifices” and gener all
(Tallon, 2014, p. 1409Nutt (2011)a r g u e s e ryth afthumartitdrian assistance and
aid.. is that there is a simple linear rela
l'ives” (p.118). Funds raised from a bake s
send the false message to students kteat €fforts have solved the systemic problem of
poverty. Nutt (2011) further explains that
inequalities to simple messages designed t
much as one child whose future is in oarmn d s 136)(Ag Jefferess (2008) reiterates,
charitable acts of humanitarian aid may be
transform the situation whB4Bomhsoduces t he
perspective, while atdiving helps Northern students feel goo,doeslittle to provide
any meaningful undstanding of global inequality

Criticismsof aid appealsoutinelyhighlight theproblemof surface campaigning:
they arerelatively ineffective at promoting meaningfylbbal citizenshipeducationUrry
(2000) notes that:

The most people want is to be a part of a small community concerned about the

plight of the Amazonian rainforest, the war in Bosnia, the famine in Ethiopia, but

not cognitively to understand the nature of sereénts or what might be seriously

done to elimnate then{p.18%£182).

55



In this sense,Igbal citizens- undersoft GCE-want to partake in feel good

campaigning and feel responsible for changing/saving the world, but do not want to

engage in problersolving global inequities beyond a surface leVallon and

McGregor (2014), in their research regarding the emotional consequences of

devel opment education, argue that “the emo
oneoff solutions to global poverty and offeeachers an easy option of closure for a

t o pi @&409).(nptead of exposing the systemic issues surrounding inequality and
poverty, these simplistc modes of chari tgftcam we'swé tf umdmraa
can forget about theinmindset (Tallor& McGregor, 2014, p. 1409T.hey go on to

further explain that much of what passes for development education is simply surface
awareness of issues, with “minimal attenti
under st aallah & Magsreor, 2014p. 1409).In other words, a charitable

fundraiser for an overseas issue may give students the impression they are tackling
development issues on a deep level, when in realitynifietive does nogo beyond

surface campaigningryan (2011) argues that critical tking, which should

accompany discussions of inequality and social injustice, has been reduced to the

charitable side, resulting Bn approach to learning about development issues that is little
more than “fundrai si ng LikeWisedMcGloskgy (2001 havi ng
argues that ®“cosmetic engagementittermpuldich deve
mobilization and di3®)alpesessurfade camgasgrowhitec o me s ™ (
offering attractive feel goodpproaches to GCEdo not acknowldge or engage with the
complexities oppower inequalities, nor do theypgage in any deeper analysis of

development practices.
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Another prevalent criticism to charity appeals is the useps$ationalisnn
campaigning effortsSensationalism of th&lobal Southcomes from the attempt to raise
awareness about issues regarding human rights violations, poverty, injustice, and
inequality. Much of this stems from tllevelopment sectgNGOs) asit* appeal s
emotions in its marketing and education matedabise awareness and funds for its

wor k” (Tal | o014,&. 1MD6)GNGOg im attemipPsolicit funds for their

programming, portray the recipients of
interest .. among au drwisekmwe & careamut thapyightrofo t
‘“distant others’”” (Tall on & Mc Gr-efrgnthe,

trivialization of hunger in awarenesaising campaign@ike the 30 Hour Famind)
usingimages of povertgtricken childrer(aphenomenon otherwesknown as poverty
pornogr@hy). Educatorswho gather resouaes from NGO and media sourcemy
unintentionally usémagesof emaciatedsouthernersr photographs of Morthern person
holding a groumf sadlooking colored childrer- stripping thesepeopleof ther dignity

in order to elicit a shock factdéor studentsBy placing an impoverigd child on a poster

(in an attempt to raise awarenésshe publicy vi ct i ms ar e rgbbedafuced;

agency, of theirrighttohaveght s, t o be i ncluded i n6l).he

c ha

fi

ot he

2014

g

Nutt (2011) further explains thractice: it depicts the Othars “ passi ve reci pi

charity who are perpetually waiting for outsiders to change the circumstances of their
I i ves”.Instpad of &xpo8ing the systematic causes of poverty, these techniques

may only serve to further oppress the margeealiand perpetuate paternalism.
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Iv. Internatioral Volunteering

Perhaps oneep above the charity paradigm #ne international volunteer
opportunities made available to studentssaé approacheso global citizenshipThese
opportunities are experiences “that seek t
engagement overseas and the devel oprBent of
p. 535). They provide opportunities to develop mutual understanding across cultures and
create shared aspirations for social justice (Crabtree, 2008, 29). A more robust definition
by Bambe and Pike (2013) state that these volunteer opportuaiteestuctured
academic experiences in which students

(a) Farticipate in organized service activity that addresses identified community

needs; (b) learn from direct interaction and cragsural dialogue with others;

and (c) reflect on the experience in suahag as to gain further understanding of

course content, a deeper understanding of global anecinteral issues, a

broader appreciation of the host country and the discipline, and an enhanced sense

of their own responsibilities as citizens, locally ghabally (p. 536).
International volunteering, including gap y@aograms for higtschool graduates, have
grown in popularity over recent years (Crabtree, 2008, p. 18). These dearnuiag trips
givestudentstc ount ry exper i e nhems:yduth can intgractgaodaehd f or
to orphaned children, they can build a school, or they can work with locals to create
development projects for a rural communitythe Global Southvolunteering-
especially inthe Global Soutk-is generally highly praed and admired in Western
societies, as "“adol es c e n-sosial attitudes tham youtinst e er s

who do not vol unt #28)rThe tipRusually begig Jomestcdlg as p .
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students and educators raise thousands of dollauppmd their volunteer trip. They

generally last anywhere from a week to an entire summer or semester (Crabtree, 2008, p.
19), and most students et home transformeand satisfied with their service. These
crosscultural experiences offer students a #fwo-one combo of travel and philanthropy

in a single trip.

Aproblemisthata i nt ernati onal volunteer’ s pri\
them to be perceived as solutichsending the message that the problems oGlbbal
Southcan be mediated byngkilled Westerners. Although yducome with good
intentions to helpthe majority do not possess the skills (Nutt, 2011, p.139) needed to
improve the systemic problems of poverty and underdevelopiWm@n student
volunteers take on the role of expeegardless of their education or qualifications, this
can be percei ved -camialccomstructioo of ihe wegiernerlaseractally e o
and culturally superi b3)AsiluiratgdbySingbso& Hal | |
(2004), organizations like ¥/ Charityhave been accused of promoting theaitieat
development can be dobg nonskilled volunteettouristswh i ch “ per petuates
simplistic ideal of development, [and] in turn legitimizes the validity of young unskilled
Western labor as a developméns o | u t 68@)nThese ypuph, simply by nature of
their national identity and ability to pay, are given opportunities to exercise their
inexperience in areas full of educated and skilled individuals. They return home with
“iIinternati onxade rdieevred eo,p’'meonperrei ng up a weal tfht

professional opportunities, based on privilege rather than skill.
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It is at this point in which | would like to examine international volunteering
through the lens of praxis and critical consciousréss.a zi | i an educator Pa
work helped illiterate individuals from marginalized and silenced communities obtain a
voice and understand their political rights. His wdrke Pedagogy of the Oppressed
describes his ideas on the process of a¢poaxis) and reflection (critical
consciousness): they are inseparable and a disconnect results in either mindless activism
or empty tleorizing:
In dialectical thought, world and action are intimately interdependent. But action
is human only when it is hanerely an occupation but also a preoccupation, that
is, when it is Bt dichotomized from reflectio(Freire, B70, p.53).
I f we apply Freire’'s pedagogic concepts of
practicestheycan be used titlustrateboththe imperialist nature of these initiativassd
a potential for critical inquiryUnder the praxis and critical consciousness paradigm, it is
not the nature of the charity appeal or volunteer work that determines its effectiveness,
but rather the mesngfulness of reflection and understanding of those experiences. This
is illustrated by Diprose (2012)n a discussion on praxis and critical consciousness
within soft GCE:
It aims to develop students’ criimical a
relation to others, as well as historical and structural forces that mediate these
relationships. It raises awareness whilst also encouraging students to see how
change is possible in their own actions, nurturing solidarity and ethical
intervention. Theneasure of success in such an approach is not necessarily what

volunteers achieve within projects, but their experiences of transformed
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consciousness and what enduring impact, if any, this has on attitudes, values and
behavior (p187).
This practice help students become aware of power structures and their influence on
global inequity but not necessarily during the overseas experience. From a postcolonial
perspective, the application of Freire’s p
account for thos living in the Global South. It is based much more on whether the
overseas experience challenged, changed or
perception of development upon their return home (Diprose, p0188). It focuses on
whetherornotthelessos | earned overseas can be applic
lives. Many of the NGOs mentioned in this research include reflective practices in their
volunteer and charity campaigns, but fail to indicate whether the recipients of the charity
partake irthe reflective process as well. However, the process of praxis and critical
consciousness does make visible deeper understandings of why global poverty exists, and
assuchFr ei r e’ s thesdlety®o an emesging methodology of development
edcation called criticaglobalcitizenship education. By combining the development of
critical consciousness with social action, it challenges students and teachers to construct
new meanings and enactments of citizendhip.at this point in which | wildiscuss this

alternative form of GCE.

2.2.4.Critical Global Citizenshifgeducation
In order to understand global issuesmutifacetednetworkof cultural and
material local/global processes dnaimeworksneeds to becrutinizedand unpackedAs

research has shown, a failure to do so may lead to simplistic underssaofdimg world,
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through which GCE initiatives will project Northern myths and beliefs onto the South as
universal truths- reproducingcolonial power relationsAn alternative pproach to soft

GCE has ben offered by Andretti (2006) called critical global citizenship&cation

(p.41).The critical GCEmodel of development education is partially framed around the
concept of critical literacyAndreotti, 2006, p.49) which originates from the

assumption that all knowledge is constructed based on our specific contexts, and is
therefore incomplete because we lack the knowledge constructed in other contexts. If we
engage in the perspectives of the Other,can begin to transfim our perspectives and

identities to think otherwise (Andreotti, 2006 489). In the context of development

education, it is seen as a transformative pedagogy based on critical consciousness and
symbiotic relationships amongst all participants (studectsyols, and NGOs in both the

Global North and Global South) (Costandius et al, 20142§).Critical GCE frames

problems witin the Global Soutlas beingrart ofa much larger structural issoépower

and exploitation. It focuses on the assumptioosygy relations and attitudésat
maintainmarginalization and silence of the South (Andreotti, 2006, p.Sl&h an

approach to GCE recognizes how Northern and Southern elites impose assumptions as
universal, and acknowledges the imperialistic and calamdertones threaded through
traditional ideas of developmernithis model aims to challenge the perceptions and
attitudes of students in the Gl obal North
practices that would engage them in local sosgliés and concepts of racial and cultural

di f f e Aredreattie2006.120) . Whereas soft devel opmen:
campaigns to change structures, donate tim

devel opment educat i oositiog/dorgextarsd paticiyjaeer one’ s o
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changing structures, assumptions, identities, attitudes and power relations in their

cone x t Andreotti, 2006p.47). As Andreotti (2010 st at es, the rol e of
citizenship education is one of decolonization: tovile analyses of how these

inequalities came to exist, and tools to negotiate a future that coulbbeh e rpwi s e’ 7 (
234). CriticalGCE can therefore be used to disassemble post colonialist attitudes often

found within the charity paradigm and interioal volunteerism.

Critical gl obal citizenship education p
what they should think or do, by creating spaces where they are safe to analyze and
experiment with other forms of seeing/thinking and being/relating t@aameo t h e r ”
(Andreotti, 2006, p49). In other words, students participating in critical GCE are
encouraged to analyze how their own social, political and economic position maintains
unequal power relations between the North and the Sohdy. do not partipate in
cookiecutter packageapproaches tglobal citizenship commonly offered to educators
and students by youttocused N®s, which oten dictate how development is daal
offer stepby-step ways ohow to enact chang8tudents are empowered toleet
critically on their own cultural legacies and participate actively in changing assumptions,
attitudes, structures, andwer relations ofraditional ideas of GCE his alternatetruth
—while not wapped up in feel goochmpaigningpvertidealism, ad exotic volunteer
trips to African savannahsis one that may provide students an opportunity to enact the
change they are seeking thgh soft approaches to GCE.

Critical global citizenship education is not without its criticisms. Asl&geand
Cherland (2006) reminds,the¢ r m * cr i t i cal ’ has esisenti all

educational pedagogy and | acks precise mea
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of critical GCE include very divse expectations about what studembuld learrand
how they should approach the pedagaynd she does not provide concrete evidence of
how critical GCE gets enacted in the classroom. Additionalitical global citizenship
education &cksanemotional dimensior a dimensiorcommonly associated withe
campaigning efforts of soft GGEwhich can be a helpful strategy in attracting young
peopleto the paradigmFurther, citical GCE removes thmoral aspect of human
connectednesswhi ch Gray (2002) defines asnga “feel
of ot h4@)~antthe(dgsire to help otheirs orderto improve tha welfare This
feeling of compassion and concéon others Gould(2007)argues, helps establish
relationships ofransnational solidarityencouragindgiumanitarian aidluringtimes of
internationakrises(p. 158).

In the context of this research, my working understandings of global citizenship
education is that it should prepare individuals in the Global North and Global South to
work together through collaborative and-cmercive methodd. will be examining WE
Charity s promotional practices through the 1|e
under the impression that GCE needs to be designed in a way that acknowledges the
complexity, interdependence and inequalibesveen the Global North and Global

South.

2.2.5.Regimes of Tuth
Foucault (1980) describsset s of truths within a giver
(p. 133): he notes that ®“each society has

—thati s, the types of discourse 131). Regimespt s a
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of truth describe those discourses that privilege ideologies of the dominant group, rather
than the ideologies of the marginalized (Smith, 201Q@98). These truths sanctioned
as official knowledge- become reinforced and redefined within a society and generate
specific ways of knowing and maneuvering through the world. In this sense, a regime of
truth is not some absolute truth that can be discovered and accepiéds ather about
“the rules according to which the true and
power are attached t 0l32). methet words & regime oftricha u |l t |,
negotiates which ideologies become authoritative andiwbeécome oppressed,
radicalized, or falsified.

In the context of GCE, there is a body of thinking about internatidvaaltg and
volunteering that ifound within curriculum, NG(romotional material and popular
media Thetexts produced within thesealens—which all exhibit shared language,
concepts and methoddorm the discourse on GCE and have collectively formed a
regime of truth that encourages idealism, humanitarianism and personal empowerment
(see:WE Charity 2015; Oxfam Canada, 2015; Worlds\dn, 2014). These regimes of
truth — through the sanctioning of correct ways to become global citizéasne how
teachers and students understand and practiceaB&governs the desirable ways to
think and feel about the paradigithis is problematicas the pedagogies at the heart of
many GCE programs are based on an ethic of morality and often encourage students from
the North to becomfrward-thinking activists, rather thaaritical thinkers The problem
with these officiallysanctioned regimes triuth is highighted by Ma&laughton (2005),
whonotest hat “ a ¢ ons eauhontaive and afficially sasctiosed wuth

al ways silences alternative truths, margin
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(p. 28). However, as Foucault (1®8argues, we have the choice to privilege certain

truths, and the possibility of choice offers the possibility of disrupting unequitable regime
of truths (p.133). Thus, it is possible to unsettle the officially sanctioned truttigh its
inequitable dkcts— within GCE pedagogy. Disruption to popular discourses within the
pedagogy is already occurring in research (Andreotti, 2010; Andreotti, 2006; Dobson,
2006; Jefferess, 2008; Jefferess, 2012; Murphy, 2011; Smith, 1999; Tallon, 2012;
Vodopivec, 2012)but this research does not seem to be influencing the dominate
discoursegsoft global citizenshipyised byNortherncharities and noigovernmental
organizations working within schools across Candda.

It is unsettling to disrupt a regime of truth becawsenvest in that truth both
emotionally and politically. Indeed, criticizing humanitarianism and charity is risky: to
force people to look through differeténses mean being critical of resilient philanthropic
discourses that nreain the status quo the North These discourses have historically
used charity as a way to improve the welfare of others, especially those individuals living
in the South; by introducing a new regime of trutine truth that international charity is
ineffective and coloniah nature-onecallsi nt o questi on peftheil e’ s u

own sense aoflecency andnhorality X In popularNorthernculture, an individual is

1 The Global North is home to many international NGOs whose mandate is to raise awareness about
poverty and inequality in the Global South. Indeed, as Tallon (2012) argues, information about the Global
South is predominately being supplied to students and teachers through these NGOs (p. 8). Many of these
organizations offer school-based programs — ones that have students volunteering and fundraising —
which are formulated to meet curricular standards. For instance, War Child’s Get Loucprogram provides
lesson plans, educator manuals and study guides on current global issues, all of which are connected to
various provincial curriculums (War Child/Get Loud, 2016, n.p.). A problem, however, is that voices from
the Global South in NGO resources are sometimes muted, misrepresented or missing (Tallon, 2012, p. 10).
The other issue is that many NGO campaigns promote one-off solutions to global poverty and offer
teachers an easy option of closure for a topic (Tallon & McGregor, 2014, p. 1409).

15 Foucault (1992) defines morality as “a set of values and rules of action that are recommended to
individuals through... various prescriptive agencies such has the family... educational institutions,
churches, and so forth” (p. 25).

66



bestowed a particulamoral status througttheir charitable actions, anddismissal othe
practicediscredits themeans by which people achieve thaticular sense of intrinsic
goodnessBecause popular discourse supports the image of the philantNapherne,
a disruption- one that turns thBortherneinto the perpetrator instead of the solution
may be met with resistance and conteripthis research, | will offer possible
alternatives to soft global citizenship educatioat embrace the ideals of critical GCE
which WE Charitycould employ as methods to encourage young peoplenteptualize

their own positioningn the global context.

2.3 Applying the Dscourses t&VE Charity

While | was able to findritical research regarding WE Chatitys posi ti oni ng
global citizen and their emphasis on consumerism as a form of sociasmctiveGro,

n.d; Jefferess, 20}2l was unable to find informatioroncerninghow the organization
uses benevolen@s a form of social activism, their practice of Othering, or the extent to
which their discursive language promotes colonialist attitadesng their global

citizens My research will help fill in this gap by addressing these three issues
specifically, through a postcolonial framework.

As this chapter has shown, not only is postcolonial theory an investigation into the
originsof colonialoppression, but it is also an exploration into the persisting colonial
hierarchies of knowledge and power that continue to influence relations between the
North and South. As such, my research is basgdeassumption that colonialism
continues to extahits power in the present day, althougtoughdifferent meansAs |

unpack WE Charitys popul ar di scour ses, Il will try
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undertones. In addition to this, | will consider the ways the organization uses both soft
and criticalapproaches to GCE in their practices.

Although Andreotti(2006) Jefferes$2012;2008)and DeCardn.d.)are critical
of soft approaches to global citizenship education, they all remain hopeful that the
pedagogy has the potential to offer students aahgomeaningfully participate in acts
of social justiceThis being said, it is also important to recognize that soft GCE is also
appropriate to certain contexts (Andreotti, 200619). Fundraising and @ritablegiving
may asistin encouraging empathy among Northenmdsits in primary andlementary
school.Involvement on an overseas initiative nieyp both Northern and Southern
youthvolunteers gain an understanding of the diversity of people, cultures, values and
ways of lifeacross the globe (UNESCO, 20143g). In the process, both may acquire
positive sefimages, newfound confidence in their own creative abilities and the desire to
collaborate with others across cultural differenéeiditionally, involvement in these
sdt approaches to GCE may also provide opportunities for Northern youth to engage in
more critical perspectives, depending how they choose to analyze these expertences.
challenge is to accept a weightier responsibility than running a local fundraiS€Efo

Charity s d e v el o ponvelunteeripgioVvelseas on poietheir projects; as

Dobson (2006) puts it, it is about acceptingrésponsibilityt hat “ most of us

|l et people starve but al so p aeotti2006, pta).t e
As | will show through my methodology, the challemgabout making visible

oppressive discourses that mask these weightiermegylities with lighter, more feel
goodtactics, and reframing them to promote more equitable andlgejcisi approaches

to GCE.
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3.0CHAPTER THREEDISCOURSE ANALYSIS

In this chapter, | lay ouheplan for my research. Twanderlyingaspects
threadedhroughout this thesarepowerand languageithin the Global North/Global
South paradigml explorethem in the context of qualitative research, and more
specifically, within the framework of critical discourse analysis (CBAJ document
analysis | start byconceptualizing the notion of power, which is an importamicept
within CDA. Then Idefinethe generameaning of discourse, amtaborateonthe
specific aspects of discourse that frarie context of this researdrollowing this,|
define and outlineny methodological choice afitical discourse analysigndreview
howthisis relevant wihin the field of global citizensp educationFinally, | present the
specific methods of my researehsingcritical discourse analysis to carefully and
meditatively unpack the aincompassing and powkaden discourses that lay within
WE Charity s stregadihg how development should be doaed how the Global

North is positioned against the Global South.

3.1 The Notion of Power
For my research, | afnamingmy understandingsf power within Foucauldian
perspectives~oucault(1978) understandsower as a allencompassing force:
Power is everywhere: not because it embraces everything, but because it comes
from everywhere. .. Power is not an inst
It is the name we give to a complex stratedigagion ina particular societ{p.

93).
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Meaning, powers embodied, enacted aimdegratedn all aspects of society, aminot
just possessed layprivileged fewln regards to global citizenship education, this
understanding produces the reality that poweot only enacted by those in the North
over the South in a totalizing waythose in the South are also involved in negotiating its
points of articulationAlthough traditional ideas of GCE allocate power and agency to the
global citizens®F o u ¢ adeastremind uis thétose inthe Global Soutlare not
passive dupes, they also possess agénayhis note, Foucaul1991)also recognizes
that power is not simply a negative and repressive concept; he recognizes it as a
productiveforce in society-this is to say, one that produces meanings, behaviors and
truths
We must cease once and for all to describe the effects of power in negative terms:
it ‘“excludes’™, it ‘represses’, it ‘cens
fact power produes; it produces reality; it produces domains of objects and
rituals of truth. The individual and the knowledge that may be gaineido
belong to this productiofp. 194).
For Foucault, power is bothraductive and productive force;hiasthe ability to generate
change inndividual behavioland in societyas a wholebe itconstructiveor destructive
From this perspective pgver isnot only understood as power over othbérg,as a
relation that can be renegotiatedften through strugg —to put in place different
realities In regards to global citizenship educatitms type of understandingan open
up new ways ofhinking aboutNortherninvolvement in the Global South. Meaning,

traditional GCE appro&es to development in tl8outh— Northern fundraising and

16 WE Charity frequently reminds its participants that global change is their responsibility, and it is “up to
them to lift people out of poverty” (Decaro, n.d., p. 9).
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volunteering- can be reframed tedistributeagency and poweAs a productive force,
power caralso reshapand redefinghe authoritative role of thglobal citizen As such,
for the purposef my research, power isese as botla tool of oppression agairsnd

utility for the Global South.

3.2Defining Discourse

In a practical sense, discourse is the transmission of messegdsl and non
verbal—that are passed along from the sender to the recipient; it is a way to
communicate, create and share knowletiiyjelerlying the ternis the general idea that
languages organized into different arrangements and patterns which people use to
communicate within different domains of social life (Jorgensen & Phillips, 2002, p.
Meaning, the language used witleducational discourseill form different patternshan
thelanguage used withjrior instance, political discourse or scientific discourse.
Discourseconcerns the ways in which language works in our interactions with
individuals and the worlé thus shaping and influencing the political, cultural and social
landsa pe. McEwan (2009) states, “discourse re€
through which the wo d21)dndeedGCi preseribesimeamngn g f ul
to the practicdased on the language used to describe the pedagogy; the different
discouses-humanitarian, environmentalism,ssnopolitanism, and neocolonialism
determine how development gets enackedm this perspective, we can understand
discourse as a particular way of talking about and understanding the Becklise we
are surrounded by discoursew/e participate in them and create thethey both

determine and reflect realit@@n the same notejstoursealsocannot be pinned down to
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one meaning because of its diversity of application (Mills, 2008); panguage is
unstable- its meaning cannot be permanently fixednd is based on the customs,
culture,social contexts, location and individaalwhich it is attachedn addition to this,
no discourse israisolated entity: it isontinuallybeingshapedhrough contact with
other discourses (Jorgensen & Phillips, 2008)pThe discourses within socjaolitical,
economic and cultural spheres are always intersecting, expaardingverlapping;
meaning that people can beabled oconstrained by multiple discourses at any given
point, reacting to them, reflecting them, and at points, demted by them. ue to the
sheer fluidity of its meaning, it is thus difficult bmth confine andrack down the
meaning of discoursén my research, | will be focusing specifically @ne aspect of
discoursethe power embedded within language.
Working withthe ideas of Foucault, who has elaborately researched the
relationship between power and knowledge, Weedon (I&8&yorizesliscourseo be
[W]ays of constituting knowledge, together with the social practioassfof
subjectivityand power relations which inhere in such knowledgesthe
relations between therDiscourses are more than ways of thinking and produci
meaning. They constitutethenat ur e’ of the body, uncon:
mind and emotiondife of the subjectsvhich they seek to gover(p. 108).
In regards to my own research, | am interested in how power operates in the discourse of
global ciizenship education, and have chosen tobuset h Wg®&/amlJ aeger ' s
(2001) definition of discourse: Jaed@001)regards discoursas”the flow of knowledge
—and/or all societal knowledge storethroughout all time, which determines individual

and collective doing and/or formative action that shapes sotidiyy s ex er ci si ng
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(p. 33). This view has been famously framed lyuEault (198) whonotes how truth
andknowledge areindepinned by power dynamics and aeially constructed (1.33).

Discourse negotiatgower between and ang individualsand as Jaeger (2001) notes,
“they contribute to the struct3drLkawge, of t he
Habermas (1977) claims that “I| asogalfercge i s a
It serves to | egitimize relations mf organ
this sense, we must recognize that discourses notrdhignce how we view and

interact with the world, buhey form/reinforce/hid@ower relationsin the context of

GCE,this meansliscourss will impact how we interact with the Othdrow we

approach developmerand how we both challenge and comply with global inequality

With WE Charity theconstruction of knowledge and the power hidden within

presents itselin the texts the organization uses to engage Northern students in GCE.

Since discoursearethe medium used to understand reality and gain knowledge (Pastran,
2014, p46),inquiring intodiscourses ofevebpment within global citizenship education

serveas a starting point to disrupt unequal power dynamics. As such, | acknowledge that
although one can be constrained by a discoorss;an also have agency within ithe

careful examination of patterns wih WE Charity texts mayproblematizepractices of

soft global citizenship educatipmaking room for subjugated knowledge to emefge

more critical understanding of hquower operates withithe organizatiors discursive

practicescan perhaps refram@Ww young people understand and participate in

development in the futurd.is at this point that critical discours@alysis can be used to

analyzetheseoppressivepdaterns
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3.3 Critical Discourse Analysis

There ae multiple approaches to examinidigcourse- including the power
relations found within them and critical discourse analysis is the approach | am
choosing to use in my researtlam interestdin how language operates in oppression
andl accept the idea that language is fundamentahfarcing a hierarchy of valu&o
engage in critical discourse analysigo question a text under the assumption that no text
is impartialor neutral In particular, the methodology takes an inteneshe relationship
between language and power; it is often used as a way to deconstruct meanings of texts in
order to determine power relations and marginalizatioD.i scour se anal ysi s.
identify the knowledge (valid at a certain place at a certain time) of disscamgéor
dispositives, to explore the respective concrete context of knowledge/power and to
subject it to cr33tCritgaldistoursehralysise@DA, i 20@l1l, ' tppe
of discourse analytical research that primarily studies the wayl poei@r abuse,
dominance, and inequality are enacted, reproduced, and resisted by text and talk in the
social and pol i ti cal352.Distduseandlysisisvaalismamtling k, 2
of languageo uncover power reteons, and exposure theseunequal power relations
canthusaid in the implementation of social justides suchHuc ki n (20h@2) stat
main purpose of critical discourse analysis is to understand how people are manipulated
by public discourse and thereby subjected to abuUsesp o we r "Ondephese 1 5 8 ) .
workingsof power are uncovered, steps can be takeardsvmore equitable practices;
the problem is that mainstream discourses are often disguised as fdusahs
illustrated byWodak and Meyer (2001LDA destabilizeshtese naturalized discourses

through the investigation of social inequalities as they expressed, signaled,
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constituted, legitimized and so oy language use )pln this sense, CDA dismantles
meanings within texts and uncové®w power circulates The methodology can show

how public discourse often serves the interests of powerful forces over those of the less
privileged (Huckin, 2002, p. 159). In the contexthis research, discourse analysi$

reveal howtheglobal citizenship programssed byWE Charityserve the interests of

students in the North at the expense of individuals living in the South.

CDA approaches share common aims and principleish the goal of bringing about
change through critical understanding.cArding to van Ok (1993, theaims of CDA
areto help uncovesocial problems caused by inequitable power relationshghs,
people understand the real meaningterfs, and encourageeople to takécorrective
actions after disclosure of any power imbalanoesnequalitieg(p. 252254) In
conjunction with theeaims, van Dijk (1993) outlines various principte#sCDA: it
address social problemsyiews ®ciety and cultur@ashistorical; t dealswith discursive
power relations;tisees tbcourseas represeative ofculture and society; and it @
interpretive and explanatory methodoldg@y252254). These principles have to be used
when using CDA as a reseh methodologyGonsalvez, 2003, .3).

A fundamental component of CDAtise deconstructiomf a text Deconstruction
is a tactic used to dismantle texts in order to reveal power relationphegsmed truths
and contradictions (Mac Naughton, 200558). It acknowledges the connection between
language and powerand through the dismantlind language, it can be used to disrupt

hierarchies. It can help us make sense of how we build and reinforce our worldviews

through our | anguage choices. Alloway (199
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meanings of words or concepts (ideologies, firas, texts) that are normally
unquestioned using ..a form of analysis whi
meanings, contradictions and assumptions underlying our understandingsyaraf wa

knowi ng” ( aMNaughtoni200%, mi7)nWhErewe gatinize the assumptions
embedded within our language, we can begin questioning how these assumptions both

reinforce privilege and maintain oppression.

It is at this point | would like to discuss the role of ideology in discourse theory.
For someheorists, discourse is an umbrella term within which exists a range of different
ideologies, while for otherideologies are manifested through a varietyitiécent
discourses (Mills, 20Q1p. 46). For mymethodologyin particular, deologyis seen aan
importantfeatureof establishing and maintaining unel power relationfNodak &
Meyer,2001, p.10). As ideological assumptions become normalized (made into truths),
they serve to legitimize prevailing social relations and differences of pBaieclough
(1989) argues that “the exercise of power,
through ideology, and more particularly through the ideological workings of language
(p- 2). If dominant ideologies can be dismantléaycan reveal how egting power
relations help to sustain anebroduce the status quéodge, Kress and Jones (1979)
draw attention to the importance of laage inthe study of ideology:
Ideologies are sets of ideas involved in the ordering of experience, making sense
of the world..The systems of i1ideas which
through language. Language supplies the models and categories of thought, and in

part people's exgrsience othe world is through languagp. 81).
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In this sense, it is difficult to separate language from ideology, as ideologies can only be
expressed through languagehether it is verbal or nonverbélanguagealsoreflects

the structure ofthesaeit y i n which it 1 s used. Accordin
who has an interest in relationships of power in modern society, can afford to ignore

| angua3.éis throygh the dismantling of languabatideologies- apparent or
covert—areconveyed. WE Charityfor instanceuses multiple volunteer testimonials in

its online promotional material. These testimonials are asednethod to educate future
volunteersand conveydeas of development, volunteering, the Global Scand

benevolence. These testimonials have the power to frame the volunteers and the Other in
certain contexts, and create a particular ideology around volunteerism in the Global South
and global citizenshipA dismantling of these testimonials, and theoidgies they

embrace/enforces amenable througtritical inquiry.

Within the context of GCE, critical discourse analysis can help identify
oppressive discourses that obstruct and limit our understanding of global citizenship.
Wodak (2001) remindsusaght “every discourse i s historic
that is, it is situated in time and space and that dominance structures are legitimated by
ideol ogi es of B)olntleissénsd, disgousmsalGREservetp maintain
the status qu, which largely maintaisNorthern NGO privilegeand ideologiesiGCE
discoursesrealsosituated in a patular time and spacet he “ cr i ti c al aft el
(McEwan, 2009, p382) — andcertain truthgfor instancethe idea that poverty in the
Southrequires Northern interventipare naturalizedHowever, according to Fairclough

(1989), one can change truthsough changes in discourséor him, this is the view of
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discourse as a creative process, as opposed to the view of discourse as a whyde rei

the actions of the powerful (as cited in Brognolli, 1998%). By dismantling the

discursive framing of GCE, CDA can help in the understanding of how language shapes
the concept of global citizenship. Through determining the oversight in sitigen

education programs that lead to oppressive discourses, more equitable and critically
conscious ideologies can emergehwi the GCE landscape. CDA caat onlyhelp

reveal the underlying motives and narratives that influence the direction VGG E

the school system, bbelp reveal how power operates in the popular discourse of GCE.
Educators can then use that knowledge to help raise teacher consciousness on oppressive
or inequitable practices within GCE and take up a critical perspective irdsegavhere

global citizenship ought to go next.

3.4Document Analysis

A document is a written text (Ahmed, 2010, p.T?).engage in document
analysis is to conduct a form of qualitative analysis in which the researcher interprets and
attempts to give meaning &ext (Gonsalvez, 2013, p.68)extual contentan also be
codedinto themesand | am using this thematic appot withinmy own inquiry The
document analysis method is “used in inves
most commonly written documents, whether in the private oipabl d o mai n” ( Ahn
2010, p.2)Yanow(2007) asserts that:

Document readig can also be part of an observational study or an interview

based project.. They may corroborate obs

may refute them, in which case the rese
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be used to clarify, or perhaps, taatlenge what is being told, a role that the
observational da may also plafp. 411)
Scott (1990) remi ndiestudeddshailt | yogsiumeat esd “ pmu
(p- 34), meaning that texts are not isolated entities which exist outsidscobirseor
meaning In this sense, document analysis is not a mere summary or description of a text,
but rather an investigation of the motivation and purpose of a document within a
particular contextDespte its usefulness iaritical inquiry, Caulley(1983) asserts that
“t hough document analysis is routinely car
potenti al i s 28).Athoaghrye s apmpeas dmd “l1 i teratur
document analysis i s verPyor@i®3moridessoneCaul | ey
useful informatiorregarding the nature of documents in organizations:
a) Documents form a field for research in their own right, and should not be
considered as mere props for action.
b) Documents need to be considered as sityateducts, rather than as fixed and
stable things in the world.
c) Documents are produced in social settings and are always to be regmrded
collective (social) products.
d) Determining how documents are consumed and used in organized settings, that
is, how thg function, should form an important part of any social scientific
research project.
e) In approaching documents as a field for research we should forever keep in mind
the dynamic involved in the relationships between production, consumand

content p. 26).
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Document analysis is fitting for my study GCEas there are numerous documents

(volunteer testimonials, development policies and practices, teaching resources and

country descriptors) that provide a wealth of textual research evidangd= Charity s

online materialAccording toBohnsack, Pfafand Weller (201Q)documentary analysis
isbeingusedincrossul t ur al contexts, “(e)specially |
i nvestigating young people’s experience an
culturalandsocke conomi ¢ s et t i nsgearspectivg docutnénjanalyis om t h
should be very suitable to a research stud

engagement in GCE practices.

Document analysiis not without its challenges, and | want to acknowledge two
areas of criticismDocumentanalysis has had an overlooked history in the social
sciences, reducing its legitimacy within academic circles. As illustkat&dior (2003),
this method is not given the same scholarly weight as more quantitative approaches to
research: sheclasn t hat “in most social scientific =
at the margins of consideration” (p. 4). L
guantitativequalitative hierarchy in research, speaking of the popular assumption that
“guant i arehtisithe guly sceestitc form of education research that can (and
should) be purified by sepa42pQualitagvei t fr om
research i s seen as an i maginary phase of
researchieer on. However, Ahmed (2010) reminds
good as and sometimes even more cost effective than the social sundeygthin

interview or participant observation” (p.
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provide exemlary representations of ideas, intent, and meaning; they can be dismantled
to reveal oversights and hidden power relati@se way to approach document analysis
is through CDA, which focuses specifically on identifying discourses of oppression and
narratve intent. As illustrated in the previous section, CDAhisreforea valuable
research methodology

There isalsoa risk in engaging witdocument analysiwhen researching the
Global South.Tuckand Yang2014)notethat, in social science research, stories of pain
and humiliation are considered the most compelling and authentic, and that researchers

must learn to nedmte these documentsi t h o u t serving up pain s
platter for the settler coloni@lc ade my, whi ch hunger s81250 r av el
Document aalysis of the discursive language used within GG&ws that ibften

recirculateghe pain narrative®f the Global South, as it highlights, uncovers and

republishes images and texts loé tmarginalized and oppresgddick & Yang, 2014, p.

812). As such, tiis important to recognize that narratives and images of pain in social

science research have the power tbumiliate when circulated (Tuck Yang, 2014, p.

811).

| will bring multiple narratives into my research, meaningfully pack them
together, and hopefully arrive at alternative knowledge as to where global citizenship
education ought to goext However, as Tuclknd Yang2014) remindis, social science
researchs” f avroe &@pli ng grounds are Native, wurban,
(p. 813). Although | am deconstructing h&ME Charityuses narratives of pain within

their discursive language, | have to be wary that my inquiry is framed within a field of
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research thatlsa b e e rc o"dewlé€ & Yaidgu201d, p811). | am actively seeking
narratives of pain from an already marginalized, ovezearched, and overéxploited

group of individuals. | recogniz&ie sensitive nature of analyzing these documents, and
undersand that | am in a position of power which allows me access to these documents.

must acknowledge the fine line between seeking patterns within these documents to find
oppressive discourses witiWdE Charity s méwor&, and seeking patterns which

ignorantly pigeonholesnarginalized individuals living in the Global Soutito a
“globalized, homogenous, i mpove3l)lshed syst

outlinehow | approacldocumentanalysis within the framework of CDAext

3.5Research Method

| use critical discourse analysiad document analysis help identify oppressive
discourses used BYE Charitythat obstructinform and limit our understanding of
global citizenshigeducation. tonsider the scope in whi®WE Charitycreates spaces for
youth to engage in critical understandings of global inequalities by examining the
discursive language and activities used by the organization to enact social change. | have
decided to collect data frofWE.org—t h e or g an i sowde dbdistmibuttng ma i n
information regardingts programingWE Charity s websi t ecriticelnds it sel
analysis ashe language it uses to position the North in relation to the South is read,
repeated and used by thousands of educators and st(fteetthe Children/2014
Annual Reportn.d., p.29). | havedecided to use their website beca(iget provides
detailed explanations regarding their development m@2eit thoroughly outlines the

eightcountries where they work in the Global Soy8);it offers a wealth of local and
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international volunteer testimoniakmd(4) its design lends itself asy accessf
multiple photographs and videos.
The website itself is divided into thieree organizationsf the WE franchise: WE
Day, ME to WE andWE Charity Each of these can be accesBed the WE main
homepagel will be analyzingdata fromboth theME to WEandWE Charitypagesin
the ME to WE sectionl will be collecting data from the Trips section, which can be
accessed on the tgbthe WE to MEhomepage. This section breaks down the
development model of the voluetetrips in the Global Soutbffers a multitude of
volunteer testimonials, and provides an overview of the general logistics of the overseas
program. will be paying paitular attention to their trip documentary page, where they
offer multiple documentaries featuring youth and Canadian celebrities volunteering
overseas on their many projeciaid( 1 994) r emi nds themethbdhat st or
colonized people use &ssert their own identity and the existence t hei r own hi ¢
(p. xii), and | will be wusing the voluntee
they are exerting their colonial identity during their time abré@adheWE Charity
section, | wil be collecting data from the following threebsectioa (1) About Us (2)
WE Movementand(3) WE Villages Each of these can be acaesat the top of th&VE
Charityhomepage. Will be specificallycollecting data from the subsections that outline
t he or gani ztheir degetopnennbdelstiie @auntry descriptors, and their use
of charity.l acknowledge that the content on their website is susceftilleange, ant
constantly evolving as the organization develops and changes itsrpsdgihis thesis

is intended to provide a snapshot of the most recent material u¥eg K3harity

17 Notably, while in the midst of my research, WE Charity did a complete overhaul of their webpage layout
and organizational structure in July 2016.
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In regardto the process of discourse analykisaveread through the material
multiple times, looking for deeper patter@sdrus, Huckin, & Clary.emon 2012, p.
119, and organizethe data into the folloimg three thematic areas: (thje global
citizen, (2) representations of tifeoutherrnOther, and (3)benevolence as discursive
practice | analyzedhe data with a specific focus on identifying and problemativig
C h a r entpgasison these three themkalso paidparticular attention to the extetat
which the discoursawithin these threéhematicareas wereeproducing postcolonial
norms.| continuel adding material to each thermagtil no new information emergeand
each theme containetibstantiatiata'® | investigatel how (1) WE Charityframesthe
concept of a global citizeand how they are positioned in relation to the Global South
(2) how the organization frames the South, and whether their discursive language
promotes Northerheroism and Southern exoticism; andt(8 extent of Wwich
benevolence and feel goodmpaigning/volunteering masks critical understandings of
global inequalities withitheir proggamming.

My analysisoMWE Charity s f r ami ng o f wagduidedbythe ci t i zen
aforementioned thematic are&saddition to the five overarching resdaguestions |
outlined in my introduction, érearethe specific questionthatinformedmy reading
within each othese themes:

I. The Theme othe Global Citizen
1. How does WE Charity frame the concept of a global citizen?

2. How does this framing influence WEh ar i t y’' s perceptions of

181t is important to clarify that | was open to creating new themes, as well as subthemes, depending on
what my investigation had yielded.
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Has the evolution of discursive sloganeerfgom the victimized Other to the

empowered global citizenchanged the colonial undertones within development

narratives?

How does power operate within WE Chay ' s

di scur s

i ve constr

global citizen? What power relationships inform and shape the rhetoric of the

benevolent global citizen as a solution to global inequality?

The Theme of the Exotic Other

. How i s

Ot herness

framudesavi t hi

How is the postcolonial Otheepresented by WE Charity?

How doe

perceptions of global citizenship education?

To what

S

this representation

extent i s

The Theme oBenevolence

Wh at ar

e

the regi mes

n WE Char.i

of t he Ot h

WE Char it yzaten?Ot her gi

of truth

(Foucaul 't

pedagogies and how do these truths dictate how youth peetex to tackle

global issues?

How is benevolence (soft global citizenship) beemgcted by WE Charity?

Il n what

ways does

citizenship practices?

WE Charity’s promotio

What are the implications of benevolence as discursive practice on WE Charity

yout h’ s

engagement
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When | left Ethiopiaandthen Kenya a few years later, | had no idea of my
complicity in colonial discourses which privileged my own social positioning in the
world. | was surrounded by language that praised my involvement in international
development, and | truly believed that mgrk was carving agth towards social justice.
Upon return from the Global South, | endorsed attat my work hadheen impactful,
and passed this along to my family, friends, students and colledigdesd, iwas in
control ofthe knowledge | collé¢ed, classified and then represented in various ways back
to my own community at hom&loulardL e onar d (2012) writes, “Ii
privilege of oppressors everywhere to claim monopoly on-madking, be it through
imperialist historymaking, attempt# control language, or projection of their shadows
upon those t he$2). mieedgfiwe @dognizestiat NOrtheotunteers
monopolize trutkimaking— they maintain the master narrativadgheir experiences
then we must recognize thatettruths of the Southern countries will be marginalized.
Li kewi se, Morales (1998) writes that “one
is to control the story of who t-heenad,ol oni z
2012, p. 834)l believed that my host communities were impoverished and held many
deficiencies- alongsideheir exotic and romantic componehtsad imagined and
admired-and | actively sought out narratives of pais. | questionthe intentions éhind
the agency | hatelt as a volunteet,am slowly un@acking the layers of oppression
once endorsedNow, in lieu of activism] feel that | am carving owt path of critique
towards arrent Eurocentric practices within thbal citizenship framework thus

honoring thecommitment to social justice | hashce made as an international volunteer
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myself. Although such a critique is risky and disruptive, | have to believe that we can
engage owgelves and oustudents in social justice practicesnays which areritically
conscious and ethicalnce we recognize how certain GCE pedagogies have constructed
a white savior view of the world, we can begin dismantling these structures in order to act

more equitably.
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4.0 CHAPTER FOUR: THE GLOBAICITIZEN

Clichés of the Northern philanthropist venturing into the heart of the Global South
have long permeated Northern imagination. As such, a considerable body of literature
at times contradictory, at times complementahas developed regarding ttiscourses
surrounding who this Northerner is and the role they are expected to assume (Andreotti,
2010; Barker et. al, 2014; WE Charity, 2015; Jefferess, 2012; Oxfam, 2015; Simpson,
2005; Simpson, 2004; World Vision, 2015). The discursive evolution glige used to
describe the Northerner in the Southirst as an explorer, a colonizer, and a savior; then
as a humanitarian, a helper, and a global citizestablishes the parameters of how
human development is approached: at one extreme, the Nortbleamnges, improves,
educates and saves; at the other extreme, the Northerner learns from, collaborates and
becomes empowered. Within these roles, Northerners have historically been given a
narrative authority over the South: how the Global South is thescand categorized
how it is collected, classified and then represented back to the N@shs on the
shoulders of the Northern traveler. Within this, the Northerner paints an image of the
South, positioning themselves as the central figure in tiratnee and telling the story of

the Other through a particular lens. Indeed, the story of development and

humanitariani sm has become primari8.y “abou

Today, being one of these helpersr what current discoursésave br anded ‘gl o

c i t i —zeetailsmore than just extending benevolence into the Global South. Now, the
Northerner is sent on two simultaneous journeys: an outward journey of cultural and
geographic exposure and an inward journey ofesghloration The image of the

benevolent savior has largehput by no means entirelybeen replaced by the
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empowered Northerner. These two images, among others, continue to be integral to
gl obal <citizenship narratives,atvasmadd t hi s i s

overseas programs.

| am particularly interested in examining a pedagogical term commonly used in
WE Charity discourse the global citizer-in order to reveal how the use of this term
influences their parti caqualgynMy<riticalunguirygsr st an d i
informed by the following questions:
1. How does WE Charity frame the concept of a global citizen?
2. How does this framing influence WE Char
3. Has the evolution of discursive sloganeerfgom the victimized Other to the
empowered global citizerchanged the colonial undertones within development
narratives?
4. How does power operate within WE Charit
global citizen? What power relationships inform and st rhetoric of the
benevolent global citizen as a solution to global inequality?
| begin by examining the construction of the figure of the global citizen within WE
Charity’”s promoti onal mahematicicenstructions olithep a c k f
global citizen found throughout WE Charity discourse. Within this, | argue that WE
Charity's framing of a global citizen refl
Northernerga) are empowered in relation to the deficiencies of the Ofiecan
consume prepackaged experiences of the Global So(ghare given narrative authority;

(d) claim deep understandings about the Global South(eande volunteerism as a
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means to travel. Drawing fro@a i d ' sOrientalsi) Vekplore the implicationghis
framing has on WE Charity’s perceptions of
organi zation’s programs release gl obal cit
colonial systems of development. | then explore how the shift away from discourses
victimizing the Global South and recent focus on the empowered individual has not

changed the colonial undertones entrenched in development practices: in short, evolved
sloganeering, becoming a member of the WE community, and working alongside the

Global Soth has not transformed the relationship between the historically colonized and

the historically colonizing. To conclude, | explore the relations of power operating within

WE Charity discourses and the forces informing the rhetoric of the global citizan wit

the GCE paradigm. In this chapter, | search specifically for discourses that reflect

colonialism. Dawes (2000) notes that:

[B]y making the constitutive force of discourse visible and thus revisable, power
shifts dramati cal Igwtojmadine hotvtoeeposiiob j ect ] ¢
themselves, realign themselves and use the power of discourse they have to
disrupt those of its effects they wish to resist (p. 180).

With this in mind, | intend to illuminate
texts, in order to shift the power structures established by the organization which give

authority to their global citizens.

41WE Charity’ s Friizen ng of a Gl obal C
A global citizen is an individual who identifies with both their local and global

community (Jefferess, 2008, 7). Beyond this, the parameters of what it means to be a
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global citizen are blurred. WE Charity, in particular, currently provides no active

definition of a global citizen within their online promotional material. Howeve&y t

periodically use the term when referencing their staff members and volunteers, describing
themselves as a “movement of informed and
shift the world” (Free the 3Clhkewisdtheyn/ 2014 A
reference the term again when speaking of
day, we work with youth from every corner of the world to empower the next generation

of gl obal citizens” (Free t H38).D&pitethedaclke n/ 201
of parameters contextwualizing what it mean
discursive language presents the idea that a global citizen is someone who has the agency
to change the worl d: “[ WE Char itotcyahgethes par t
world. WE invite you to join a community of people who are making the world a better

pl ace” (Free the Children, 2016, para. 3).
this statement implies that the global citizen, first and forermsoatNorthern citizen.

From this perspective, the global citizen is also seen as a philanthropic individual

endowed with the responsibility to enact change on others (Others). Although WE
Charity does not directly defibhé@dewhampit m
their development modélthat it means to combat poverty, and all the problems

unemployment, lack of healthcare, lack of clean water, lack of infrastructure, lack of
education-that arise as a result of this poverty. Such a fratagcreated a discursive

space in which WE Charity’s norms, knowl ed

this image of the global citizen. The boundanéthis image reveal themselves through

9 WE Charity approaches development through theirWMEl | ages model , cl ai ming it
will help break the cycle of poverty (Free the Children/Who We are/About Us, 2016, para. 5).

91



WE Charity’ s diwkiah uwillsaddresthrdughriivg thange®in what

follows.

I. The Global Citizen as a World Traveler andporer

Roddick (2008) makes the claim that gl o
individuals who have the opportunity to | e
55). This sentiment is echoed by Andreotti (2006), who notes that becoming a global
citizen depends on whether or not a person
the global space” (p. 43). WE Chalyinty curr
addition to the volunteer projects, these trips give Northern youth the opportunity to
experience the vibrancy and geography ofoffiplaces. The organization frequently
reminds its potential gl obal tmnginypeens that
passport” (Me to Wel)Youtttheylrofpfser 2@ 1®hampaeg
culture” (Me to We/Youth Trips, 2016, para
the brim” (Me to WeTh&alwesobtravelingtzmMaoteGocatignsa r a .
of f the tourist trail is plentiful through
“experience lush rainforeslt)s,” {(éeplt or &Ved Ne «
Il ndi a” (Me to We),l nadnd,” a0yplé6m n fplea]r at. Me t o
We/Tanzania, 2016, para.l) are geared more towards as$eamsgt wanderer than a
global citizen

Alongside promises of schablildings and orphanage visits, the discourses
surrounding each overseas trip highlights additional promisesagfin-a-lifetime

adventures: “Experience the sighotakinhnd sou
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adventures |l ed by expert | ocal gui des on a
Trips, 2016, On Your Me To We Trip You Will Section). In attzh to schooclbuilding

in the Amazon rainforesvolunteers are told to expactmme r si o n i n an ind
culture on a rainforest adventure” (Me to
Go Section). Further, discourses promote exotic experiences on the Kenya trip, where
volunteers can expect t osifthedeakofthdvash gsi de r
savannah” (Me to We/ Youth Trips, 2016, Whe
Tanzania trip offers a wealth of exotic escapades:
Be among the first: the explorers, the adventurers, the leaders of change. Deep in
Tanzani aoDsstrict, m thg shatows of Mount Kilimanjaro, travel to rural
Maasai communities.. Along the way, soak
culture, whether you' re |l earning Swahil
unforgettable safari (Me to We/Tanzani@18, paral).
The volunteer project itself is presented as a part of the overall trip, and thus the global
citizen is inadvertently also branded as a traveler. Perhaps used to balance the arduous
work of constructing a school or a new water system,dée of trotting around a foreign
country would appeal t o aratherehbnsbénevolent i zen’ s
side.
Al t hough many of WE Charity’s global ci
travelers once they embark on an overseas trip, the detispromote the globetrotting
aspect of a project constructs a particular image of the Global South within the
organization, and puts to question the motivations of the global citizens thembelVes.

unpack these issues below.

93



A Simplified Geography

WE Charity’ s categorization of their gl
problematic in that the language used to describe their voyeur experiences has created a
simple geography of the Global South: one
(Simpson, 2004, ©83) and homogenizes vast geographical/social/cultural areas in order
to be recognizable to a Northern i maginat:i
are presented in a similar manrapstalgic, natural, and ancient destinationaiting
“di scovery” by volunteers: iwarndbotpatesdor , v ol
lead[ing] into the jungle, where the thatched roofs of houses can be sesmy pedlof
t he t r e e sAdult(Thips/Ectiador, 2046, pard) and in India, voluteers can
experience “a sundrenched | alkgdandtwigae mar ke d
fields” AdMdaripd/ledia \®@16, pard.). This simplistic promotional
approach- one that marries global citizenship with alluring geographical constrgetion
i's consistenwi wiotnltePai d'fs anl9 Ori ental’™ spa
European invention, and had been since antiquity a place of romance, exotic beings,
haunting memories and | andscapes,tve emar kab
geographysaid (1977gargues, legitimizes a particular vocabulamxotic, vast,
indigenous-and a “universe of representative dis
under st andi ng..719.Thug, theslanghage eseaditd’ depictthd&llo
South characterizes it as mysterious, unknowable, and as a theatrical stage whose
“audi ence, man afgré¢he Global Natth (8aid{ 197#p </ T). Fartheeing
this point,Said (1977y ecogni zes how “human i detabe, ty i s

but constructed, and occasionally even inventee outg 8aid; 197(p.332). Such
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homogenous descriptors of people and geograpbired on to produce colorful and

recogni zabl e i magery in the | mapgpdubeadni ons o0
appealing backdrop for gl obal citizens to
problematic, as these descriptors polarize the North and the South into binaries of
modern/traditional, changed/unchanged, and complex/simple. In addition to the

s mplified geography, the variety of countr
seem to be firmly fixed into thenalprayerpl i f i e
ceremony” AQuWEipstindia, W46, pard), the Ecuador trip offers

i mmer sion “in @aa” iMMdAadyEempzsEasada, 2016, para. 1),

and volunteers on the Kennyaal tcrriapf tc aonf |beeaardni
We/Adult Trips/Kenya, 2016, par8); asEchtner and Prasad (2003) explain, @litph

the Gl obal South is characterized as extra
|l egendary | ands are characterized by their

simplistic view of the Global Southof its citizens and geograpkymalke it easy for

global citizens to consume, assert their authority, understand and discover.

A Place to Discover

WE Charity also uses expl ospiradfthen di scou
jungl e” ( Melrtip sWe/cAicadlotr , 2 (1l 6,e ag arna .p alt )h "a n
We/Youth Trips, 2016, On Your Me To We Trip You Will Section) to create the
historical image of the Northern explorer travelling through unchartered territory in the
Global South. Such discursive language is reminiscent of coloaialg# | er s’ st or i e

which wer e generally the experiences and
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with indigenous ‘peopl es’ or ‘societies’ w
views” ( $miotlha senk& thedGlobal South is présegmas a canvas for
global citizens to discover, understand and come to know. Continuing an argument first
launched byfedward Saig Cant on and Santos (2009) 1iken
colonial anthropologist to the people and cultures they stud@eWWesterners were to
l earn about , n200). Indeed, travebto thefGlolmhSouth(hgs .always
been fraught with Orientalist undertones: WE Charity volunteers embark on an overseas
trip, experience a foreign culture, and return home witwkedge to share about the
Global South. This is reminiscent of the early explorations of the Orient, in which it
woul d be “reconverted, restructured from t
piecemeal by explorers into lexicographical, bibliographicgadenentalized, and
textualizel Or i ent al i s t,pdeSn\Yokriteer(teStanonies fouhd 7 7
t hroughout WE m@athrialhave ppsitisnedovaluntean Northermerghe
main doservers of the Global SouthsA “ e x p | o r e /fTaZanig, &6, para.1),We
they have fortified the recountirgg their travels as authoritative.

WE Charity expresses its distance from colonial practidesquently totinghat
they are “not about a hand out, IRepottt a hand
2014, p.10). However, they still make referencect@ | o n i hastorica mts:ssimilar
t o Ai me dCesscariirpet’ison of the col oni ahHeadédene v ol
by the pirate, the opportunist, the adventurer and the mer@saited in Nayai2010Db,
p . 11), WE Charity’ s trip descriptor for T
explorers, the adventurers, thald er s o f ¢ h aTmgania, 2Q16)pard). o We /

Such discourses draw upoaexpleasintme&igml of t he
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South, and all the exoticism and adventure that comes along with it. As Simpson (2005)
notes, the historical motivations for travel (to colonize) are not a forgotten legacy, and

can be used to inspire current day travelerd%@) As a result, the construction of these
volunteer experiences draws “direct | inage
by col oni al i s m”457). Bishorp ® oonjure up hdidea of e global

citizen as being likened to a pioneeyeur is rooted in colonial history. Global citizens

do not exist separated from the past, their culture and their privilege: their power, their

social positioning, and their history are all vested in their legacy as colonizers (Smith,

199%, p.7).

A Desre to Travel

WE Charity’s positioning of their gl oba
guestion whether these youth are motivated
desire taravel. On a WE Charitgromotional video for Kenya, a paipant notes her
|l ifelong desire to travelettd ikdnya,r eveevwi’ndg
We/Trip VideosKenya, 2016, 20:15). Indeed, the organization promotes their trips as
of fering gl obal cithatntsr avweWeWnydg totWe Mé qu e n
Trips are Different, 2016, If You Are Going to See the World Section). It seems natural
that globetrotting youth would find a liking in combining a desire to travel with a desire
to help, as it i s a me abeyondithelovahto dtawiny out hs
pl aces from ar sforges 1998)@76)gNomethatess, Sin((AD@I) argues
that many volunteer tourists are motivated more by a desire to travel than by a desire to

help their host communities (as cited in Lyohsale2012, p. 362). His research finds that
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many volunteer tourists are typically mo
the *“self’™ ™’ (Si n, 20009, p . 497) or visiti
lines, Broad (2003) suggedtsat motivations typically associated with volunteering are

al so associated with those of recreational
adventure, and meeting others’™ (p. 64). F
volunteer &road similar to conventional decisions that tourists make in deciding where to

go on vacation.

il. The Global Citizen as &Ving Authority over Others

A statistic on the WE Charity website i
ME to WE Trip participantseport feeling a strong sense of responsibility for the-well
being of people in developing countries wh
Trips, 2016, The Impact of Me to We Trips Section). Such a sense of responsibility aligns
wi th Jef f egumentthat, iif Qafatlal tp bean global citizen requires helping
Others in need (9). From this perspective, the idea of a global citizen insinuates a
power dynamic: someone is the global citizen, while someone essks mo be helped.
Furtheringhispont , Jef feress (2008) reiterates tha
social positioning wi t h27nWithin thigrelationshipéenl at i on
which the North is naturally endowed with the ability to provide for the Segtabal
cti zens are given a certain sense of author
From this perspective, as gl obal citizens,
speak of and for t he silfpf78).rWithmthgis aatfioty,@heyh er s ”

also have the power to control the master narratives of the volunteer experiences. As
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Morales (1998) writes, “one of the first t
the story of who the col oni-keormard,t2012,p.k t hey
834). As WE Charity’s youth assume the res
experience, they may ultimately-aerange and rpresent the stories of the Southern host

communities.

This authority manifests itself primarily within®& Char i ty’' s pr omot i
documentaries for their overseas trips. In this particular video series, the organization
films a volunteer named Michelle as she experiences the local culture and volunteer
projects on three of their overseas trips. While lookinngugh this video series, | looked
for Michelle to assert her authority in the following wafg: offering advice to her host
community;(b) speaking about the hosg¢classamimgmuni ty’
the emotions of the Other; afd) implyinga knowledge and understanding about the
host community. | have highlighted these four authoritative lenses below:

The discourses Michelle uses to describe her host communities become
representative of the entiVEE Charityexperiencebroadand further glidifies the
distinct roles of the North and the SouthSasd (1977wr i t es, “t he f or mer
whereas the latter is written about. For the latter, passivity is the presumed role; for the
former, the power to 0308.&pomesitingsatualdy, and s
Ecuadorian community supported by -WE Char.i
opening to see a community with such isolation and so little resources be so appreciative
and thankfuloivh at t hey di d ripdideedEcuagdiv 016, 26:18ye / T

Whil e Michelle helps construct a school, s
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kids in this community, how the school will change their lives, and the sohall played
i n t hat ” Trip WideodEcaaddN 016, 19:02)n these two cases, Michelle
asserts her authority by assuming the emotions of the Other, and speaking about her host
community’'s ‘1l ack’ . Wh?imrural Kemyagloeeamments: a ‘ wa
|l couldn’t help but thistwaterksoutchimtheir homest he s e
or right in their front yards, and they
day, they could do so much. They could go to school, they could have another job
to provide any alternative income, and even just speoré tme with their
family (Me to We/Trip VideoA<enya, 2016, 5:20).
In this case, Michelle exerts her power by offering suggestions and alternative lifestyles
for these womenmassuming a position to place judgment on whether her host community
requiresintervention and support. Through her suggestions, Michelle has thus positioned
herself as a cultural and societal expert of her host communities, reflective of
Tomlinson’s (1991) argument that the domin
asseri ts discovery of the way of | ife appropr
Further, while visiting one of the WE Charity schools, she observes the female
students: “1 mean they are so passionate t
schoo. A ndnow t o know that | ' m part of helping
able to attend, jushe ans so much t o me/KdnyaMBl6,t1@08We / Tr i [
The discourses used by Michelle have her impose sentiments and judgments onto the

Global Sout (as well as her own role in their happines)us asserting her authority

20 WE Charity gets their volunteers to experience a water walk during their trip: they walk from a water
source to a local community carrying water on their backs/heads, to simulate the experiences of women
living in the community.
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and knowledge to ‘“know’ and ‘understand’ t
effectively silencing the voices or truths of the South. In a similar manner, another
volunteer tetimonial echoemi chel |l e’ s sense of authority:
Taking a water walk in India and spending a day in the life of a woman made me
realize how fortunate | am. What amazed me was how content these people were.
Livinginaworldofmate i al i s m, -bperiefMe to We/Amaron2016.e
Hear from our Travelers Section).
I n this sense, authority is manifested thr
privilege against the deficiencies of the South.
Comments like these reflect how the North comoesee, name and know
indigenous communities in the Global South, and justify intervention as a res8lid
(1994) suggestsf colonial powers, their nar r ati ves, histories, tr
explomt i ons .r e[pweerseelnt ed as t(8ae, 1%, ipxicBypal aut h
controlling the story of these communitieand using discourses which highlight the
lack within these communitesWE Charity’'s youth reaffirm/j
volunteers. This colonial (re)positioning of the GloBalth allows for Northern
observers and volunteers to make sense of

back to the North through the aapt®®.rity of

iii. The Global Citizen being Empowered througgefe
WE Charity’s youth are frequently remin
empower ment and happiness through particip

“Our innovative model i's designed for sust
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everywhere to acbve their fullest potential as active, compassionate and involved
citizens” (Free the Chi |4 Fuether, 2v0ldnteer &choexu a | R
WE Charity’ s sloganeering by claiming that
connectionsandel-tdi scovery” (Me to We/ Youth Volunte
Messages | i ke these are found throughout W

which hosts a plethora of volunteer testimonials accounting for how their lives have

changed by observingtRers, participating on the projects, and playing a role in the

happiness of Other children. On their docu
a Me to We Trip presents you with a | ot of
everythinghat you do.. it’s somehtehirnegs ty oouf tyaokuer Wi

to Wellrip Videos/India, 2016, 12:36). Through its promotional material, WE Charity
promises its global citizens that they will be personally transformed by the experience of

taking part in a volunteer trip to Sierra Leone, Kenya, or Nicaragua. As Jefferess (2012)

reminds us, “the promise isn’'t simply fulf
happiness and ful fil | men2B). Iishort thelglmml i ndi vi du
citizens “learn that children in these pl a
‘“empower ment’ as helpers that is th®. pri ma

The problem is that this promise creates a hierarchy of value betweeeorth
students and Southern students, where “the
deficiencies of t h493) I0ahbrevords,”in o(d& for WEh , 1999,
Charity’ s gl obal citizens to find empowerm

charity, they require Others needing their hethus reaffirming the colonial
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construction of a dichotomy between the giving global citizen and the needy Other
recipient. The self can only be defined in relation to the Other (Jefferess, 2062, p.
andthe compassionate and empowered global citizen is created in relation to the needy
Chinese, Ecuadorian or Kenyan child. On WE
I can honestly say my | ife has been cha
so mud about myself; how | can make better choices when using resources we so
often take for granted, value my education, and continue to help those in need
around tle world and in Canada (Me to Weip Videos/India, 2016, 19:20).
By hi ghl i ght then@obal $oath (brmepresdnting thé differences between
the North and South as “lack’”), a-fulfil me
realization and ful fill ment "15)fWhieinChira, gl oba
Michelle states:
It hi nk one of the most i mpactful mo me nt s
much money they make per year, and what their income is like, and it just sort of
showed you how lucky we aand how grateful we should be (Me to g
Videos/China, 2016, 0:36).
In this sense, the global citizen finds empowerment by juxtaposing their privilege and
| uck against the ‘“lack’” of the Gl obal Sout
interested nature of these types of volunteer projects: Bamber and Pike (2013)
acknowl edge that these experiences provide
behind chaotic, ovestimulated, and fragmented everyday lives that divides their
attention and ovecomplicates their being. It may also mark the beginning of a sgdiritu

journéy0) (pAs Waters (2001) reminds us, “t
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clients, the refugees, but those on the other end of the mercy calculation, the feelings of

t he dodb42s)”. (Mi.chell e notes t hteathy®RBI Chari ty
about what'’'s really i mportaavalonati hg, yaod
(Me to We/Trip Video&Kenya, 2016, 21:07). Here, her comments echo Bamber and

Pi ke’ s (2013) asevingnature a overseasfvoluntbeesnigaced. fn

short, WE Charity’s discourses surrounding
send the message that: (a) the poverty of the South can be used to teach the global citizen
more about themselves; (b) the global citizen will be able tcafgaieciative about their

own social positioning from their encounter with the South; and (c) it could be fun. In

short, the empowerment of the global citizen is reason enough to volunteer abroad, and

empowering the Other is the indirect benefit.

The ida of bettering oneself through overseas volunteerism seems to align with
the notion of voluntourism although WE Charity does not use this term in their
discursive construction of their overseas projects. Voluntourism (or volunteer tourism)
combines trael with voluntary work, appealing to individuals seeking:

A tourist experience that is mutually beneficial, that will contribute not only to

their personal development but also positively and directly to the social, natural

and/or economic environmentswhich they participate (Wearing, 2001,1).
In this sense, voluntourism provides a more mutually valuable form of overseas travel, in
which both the volunteer and the Global South are able to benefit from the experience
(Raymond& Hall, 2008, p530). WECharity, however, does not advertise their pre

packaged volunteer experiences as voluntourism. Simpson (2005) finds a similar
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dynamic in her research: despite discursiyv
argues, these overseas experiences arg ablivating a professional and careerist

persona (p447), in addition to bettering the lives of those living in the Global South. WE
Charity’s contention that t he¢lispuzgilgobal cit
given such strong discursivariguage promoting both the volunteer and travel aspects of

their overseas trips.

iv. The Global Citizen as (Mis)understanding Otheit@es

Overseas volunteerism has been known to potentially provide opportunities to
develop crossultural understandinigetween global citizens and the Global South
(Raymond & Hall 2001, p541). Indeed, WE Charity tells its global citizens that their
overseas travel experience will unlock for them an understanding of different global
cultures. Threaded throughout theitioa material is a plethora of testimonials, trip
overviews, videos, and country descriptors reminding potential participants that they will
gain a more holistic and real understanding of their host country than they could have
gained through more conveonial forms. It has been argued that these experiences
provide a backdrop for crossiltural understanding because of the multiple opportunities
for interaction and exchange between global citizens and the Global Raythdnd &

Hall, 2001, p532). Forea mp | e, on Michelle’s trip to | nc

On this Me to We trip, the | essons |’ ve
real, and | eave so much more of an i mpa
2’WE Charity |l abels voluntourism as “travel which in

We/FAQ/Volunteer Travel, 2016, Areen t 0 We Tr i ps “Voluntourism?” Sect.
although their trips are overseas and have a volunteer component, they differ vastly from most
voluntourism experiences.
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about it anymore or seeing it on T.V, its figtere in front of me (Me to We/Trip

VideodIndia, 2016,6:51).
In this sense, Michelle believes her firsthand experience has given her a better
understanding of the operations of global poverty. In a similar manner, another WE
Charity project descriptaeminds volunteers that these experiences will help them to
cultivate a deeper “understanding of diffe
to We/Adult and Family Volunteer Adventures, 2016, Community Immersion Section).
WE Charity tellsitspartci pants that their trips will *c¢
needs of marginalized communitiesthgobout t he wdWhyMetoWele t o We
Trips are Different, 2016, pard). Such language is reminiscent of the historical image
of the Global Southk exotic, needy, unknowable, mysterious, impenetralaled the
drive of Northern explorers everywhere to capture the essence of the South, package it,
understand it, and bring it back to the North to consusa&l( 1977 p. 166).

Similarly, the language W Charity uses to capture the essence of their overseas

trips—“ exotic flora and fauna” (Me to We/ Nicat
of the most spiritually rich people in the
“moving i nt fgeventthengdrowsnmorefxmrnte < and tropical?”
We/Ecuador, 2015, pard.) ; “sweeping savannahs, dense f

Children/Where We Work/Kenya, 2016, para—Bstablishes an exotic and mysterious
backdrop for global citizens to attempt tq#re and understand. The idea of exoticism

dominates WE Charity discourégand this fascination romanticizes and brands the

22 Exoticism is a term used to describe how the West experiences fascinatizds distant cultures
(Bolaffi, 2003, p. 112).
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Global South as differentoffering an opportunity for global citizens to embark on a

cultural journey of understanding.

WE Charity and its global citizens speak to their abitdyunderstand the Global
Sout h, i n whiouwlhhanderenprk expelience, gdirt empathy,
compassion and understanding fMeto di fferent
We/University and Collag¥olunteer Trips, 2016, pard). The idea that a simple two
week immersion in the Global South provides enough context to understand the complex
histories and conditions of its residents is one that the organization stands by, as they
illustrateontheit r i p t o China: <c¢claiming that the ex
the challengesbal communi ti es f ace” ,20MeActesstoWe/ Tr i |
Clean Water Section). Similarly, a Kenya volunteer notes:

Over the entire trip the most profound ment for me was the culture day when

we got to make chipate with the mamas and go for a water walk. It was moments

like these, moments when | could interact with the community members, that

really made me take a step back and realize what we were doihgwnd

di fferently some people Iive” (Me to We

We Trips Section).
This perceived differenceemphasized time and time again in WE Charity discodrse
opens up opportunities for global citizens to claim understaratiogt the Global South,
simply by equating “seeing” with “understa
Mi chell e notes that ®“for me, | wanted to s

walkingins o meone el s e’ s TripYidees&KényaROdek 0:42)0 HowWéyer,
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as Huffman (2005) notes, “few travelers ar
|l east when t hey wr 84). Eor Rapneondrandédall(2008), areesp or t s ”
cultural understanding is by no means a given outconf8®). It is beyond the scope of

this project to inquire into whether this perceived understanding of the host culture is a

reality, but it cannobeassumed that short term contact with the Other will equate to

deep understanding and respect of thehastma ni t y’' s cul t ur e.

A claim of crosscultural understanding can also confirm cultural stereotypes held
by WE Charity’'s participants. Many famous
accounts of exotic nativesand these unfortunately reveal more aliolte nar r at or ' s
prejudices than about the actual nature of the society they are travelling through
(Huffman, 20®, p.34). Indeed, Simpson (20P&rgues that these volunteer projects can

also be used as an opportunity for people to confirm, rather thatoqui@seviously

conceived ideas regarding the Gl obal Sout h
533). After Michelle completes a water wal
she notes:

Doing that watewalk was a huge eyepener. It was a very seshort walk, and
we only did it one time; and they do it for much longer distances, up to fifteen
times a day. But when you see the work that they go through, to get just that very
very small amount of water, just for their basic needs in a dagally makes you
think (Me to WeTrip VideodIndia, 2016, 6:38).

By embarking on a water walk, Michelle claims that she has a deeper understanding of

the struggles of the Global South. One must also consider the ways in which these
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overseas trips can potenhjateinforce, rather than reduce, stereotypes. Indeed, Griffin
(2004) argues that “the assumption that “s
in the mind of the observer could perhaps
70). Undeniably,lere is potential value for a global citizen to appreciate their own
privileged social positioning through such an exchange, and this may symbolize an
important step away from taking this for granted and recognizing the realities in which
many individuald i v e . However, the issue becomes wh
stereotypical perceptions of the Global South are reinforced on their overseas experience.
For instance, in the testimonials below, WE Charity volunteers make the assumption that
their host commnities are content with themselves (despite their poverty) and content
with the involvement of the Northern volunteers:

What amazed me was how content these people were. Living in a world of

mat er i al i syropenert(Mesdo We/Amazqu2816, Heafrom our

Travelers Section).

We met so many incredible people that were always smiling and cheerful, despite
the challenges they faced (Me to We/Nicaragua, 2016, Hear From Our Travelers

Section).

You'd get off the boattheashore wastiegdoryol,|l t he
with massive smiles on their faces. It was such hard work but we were happy
doing it because you got to see the reaction from not just the kids, but the

community itself (Me to Wkcuador, 2016, Hear From our Travelers Section).
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Such language reinforces the stereotypical image of the South as both lacking and filled

with smiling and happy natives. The portrayal of the hosts as always happy and waiting

to cater to the benevolence of every global citizen, Canton and Santos4&)09)

makes invisible the hardships that individ
i nnate compl exi t Y00yaSuchlasteneotypical enage,gnswvhich( p .

people are presented without a care in the world and waiting to be emgdwyete

authoritative expertise of the global citizen, makes possible the asymmetrical

relationships between former colonizers and colonized.

V. The Global Citizen as addsumer
WE Charity’s gl obal Ci ti z epackagedcutturat o ns um

experiences- much like your average touristand arrive in the Global South with
certain expectations of how their adventure should I8skpreviously mentionedlobal
citizens pay thousands of dollars to volunteer on a FTC project: tdaylkcuador trip
costs $3,095 (Me to WEcuador, 2016, para); the 26day Tanzaniarip costs $3,845
(Me to WdTanzania, 2016, parad; and the 1&lay Indiatrip runs $3,345 (Me to
We/India, 2016, paral).?® As part of this investment, volunteers are given the chance to
“transform” (Free the Chibdecommuhiidxthd Annual
Global South on picturesque, fegbod projects. It is doubtful that a WE Charity
voluntee would pay thousands of dollars to meet wealthy Kenyans, partake-in less
glamorous community projects (latrine building or hagldead cows from local water

sourcey or experience cultures similar to their own. One can assume that these global

23 Although these projects are considered volunteer trips, they differ from conventional volunteer
opportunities in the sense that the participant actually pays for the volunteer experience.
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citizensare expecting to experience jungles, savannahs, smiling indigenous children,
appreciative host communities becoming empowered through Northern intervention, and
just enouglpoverty to ensure the volunteers have a role to fulfiladdition to the

projecs, volunteers also expect to fill their time with more pleasurable and leisurely

pursuits: making bracelets with Kenyan mamas, cooking traditional dishes, meditating
with I ndian monks and playing soccer with
spacewhere global citizens embark on consumable experiences of the-Qliger

commodity which is for sale. So, whether it is the struggling Indian women on water

walks, the smiling Kenyan children, or the dense rainforests of the Amazon, their

travelers knowvhat to expect and how to consume the experience.

A difficulty with equating benevolence as something to be consumed is that, as
Simpson (2004; 2005) suggests, organizations (like WE Chairty) create a simplistic view
of the Ot her s obesoldandconsdimet (aeciteel im Raymond &aHall,
p.532). This is not a new phenomenon however: Smith @989referencing the
coll ection of indigenous cultures, stereot
fantastic” dur i ntgthelengthy histoaylof thte Eumopesan  poi nt s
consumption of the Other (B9). This trading of the Other, Smith (129@rgues, was
and is an industry based on the positional superiority of the North and is more highly
concerned with images and fantasies abde&iQther than any other industry §9). As
mentioned earlier, the need to establish a simple geography of the Global-$aath
that offers prescribed cultural experience
successful consumptienallows for theconsumers (the global citizens) to expect spaces

(slightly impoverished locations set against exotic backdrops) that suit their Northern
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imaginations. In its contemporary form, trading the Other is, for bell hooks (1992), the
“commodi f i cat iSheargods th& this @mmodification:
Has been so successful because it is offered as a new delight, more intense, more
satisfying than normal ways of doing and feeling. Within commodity culture,
ethnicity becomes spice, seasoning that can liven uputhdish that is
mainstream white culture (B66).
bel l hook’”s metaphor fits nicely within th
citizens consume the differences of the Other in order to undergo the satisfaction of a
successful overseas trip. rblagh this lens, the consumption of volunteer projects as
exotic, luxurious adventures with an implied altruistic philosophy, are catered more to

meet the needs of the global citizen than the host community (Benson & Wearing, 2012,

p.243). Thess ent i ments are echoed by Barnet, who
colonialism; really.. the market is geared
communities” (..as cited243n Benson & Wearin

Indeed, certain WE Charity overseas tripsan attempt to appeal to their
volunteer consumers, straddle a blurred line between volunteerism and luxury travel.
Although not outwardly marketed asthe latteyi t h  WE ChamBogany ' s Kenye

Cottages and Tent ed Camp spropettyhdesigoetd with al ci t i

authentic detail and | uxurious comfort~», *
“modern conveniences including flushing to
Bogan-hbasenchefs” and “a nbythausuradinglesi gn pa

24 These experiences are strictly marketed as volunteer experiences.
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l andscape” ( NMps/Kenga, 205/ Ascomntodation Section). Alongside
understanding “the challenges mamas face”
water walk, volunteers can also expect sunrise and sunset safaris. AlthbegkrgdVE

Charity trip offers such luxurié3 these trips use such indulgences to attract a particular
individual (acompassionate consumer) overseas. However, the positioning of certain

projects as luxury volunteer experieneaa which volunteers aretiged in wealth

between projects makes possible asymmetrical power relationships: such an image

impedes social action by barring the possibility of recognizing how the global citizen is
“Implicated in the struct ur @sfferesh a0tl2, pr oduc e
19). Meaning, these types of projects normalize ideas of the global citizen experiencing

l uxury and home comforts, and normad i ze th
“tradi ti onal Adblurtips/Kenya, M@&L6, paod). MéeSaid (1994) makes

note about the Orient, “they are al ways sy
a European equivalent”™ (p. 72). Il n short,
collaborate with their host communitiesvo r ki n g de* acloonmpusnii t y member
to We/Adult TripsIndia, 2016, par&) — their consumption of the more luxurious

volunteer experiences is problemdigcause it reinforces a stereotype (the Northerner is
wealthy and the Southerner is impoverished) that priviléige North at the expense of

the South, and naturalizes and romanticizes power imbalances between these two

locations.

25 These trips are geared more towards university students, adults, families and corporate groups.
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421 mpl i cations of thiYoutlFraming on WE Charit
As discussed earlier, | have framed global citizenship education within the

following four thematic areas: (a) the idea of GCE involving a sense of individual

responsibility; (b) the idea of GCE involving a direct concern for social justice and

human rights, within the framework of human morality; (c) the idea of GCE involving

international awareness; and (d) the idea of GCE involving a call to action. Juxtaposing

WE Charity’ s framing of their gl obal citiz

truths about how the organization perceives the global citizenship paradigm.

The icka of GCE involving a sense of individual responsibiktpm this
perspective, global citizenship is about understanding how our everyday lives are bound
up within a wider recognition of our roles as individuals living on a single globe
( O By me, 123).dr0sBort, glpbal citizens should be able to identity how their
individual actions affect others (Others) on a global scale. WE Charity takes a positive
spin on this understanding and encourages their global citizens to take up an individual
responddbi | ity to “change the world” (Free the
nowhere within WE Charity’s organizational
on how t hei rindyitualbvasimayde dompsicé in sustaining global
inequity. Their global citizens are meant to be proactive (asking themselves: how can |
change the world?), and not critically reflective (instead of: how does this volunteer trip
further marginalize the communities | am supposed to be helping?). This rejection of

critical thinking is made visible when the organization attempts to educate their
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participants on matterd global inequality. Wien explaining the causes of poverty, WE
Charity writes:
Child poverty involves a significant lack of the basics for healthyipblys
mental, emotional and spiritual devel op
fees or supplies, or when they drop out to help earn money for their family,
they‘re |l eft with |ittle chance of || ear
find well-paying jobs and bring finarad stability to their familiesAnd so the
cycle of poverty continues (WBay/Global/Poverty, 2016, para.. 3)
Nowhere does WE Charity state why this lack of resources exists in the first place, nor
does it address the roléiastitutions and structures that perpetuate global inequality
(Shultz, 2007, p. 253). Instead, responsibility is placed on the Global South. Further,
when speaking about the lack of access to clean drinking water, WE Charity states:
Sometimes they swallv deadly bacteria in dirty water from rivers or ponds.
Sometimes their wells are contaminated because they have no safe place to
dispose of waste. Without access to clean water and sanitation facilities, diseases
like cholera, typhoid and dysentery spregickly (We Day/Global/Access to
Clean Water, 2016, pard).
Again, there is no mention of the more systemic causes of these types of conditions in the
Global South- colonialism, globalization, political unrest, uncompensated exclusion
from natural resarces, and unequal appropriation of global wealth (Pogge, 200Z3).
Focus is placed on unclean water, but not on why individuals are forced to drink it in the
first place. For instance, when Michelle g

firstt hing | noticed was that this (Matder i s n
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We/Trip VideogKenya, 2016, 3:20). Instead of exploring how their own lives are

wrapped up in maintaining these global structures of inequality, the colonial nature of

their overseas volunteer trip, or how the global South is enmesh8dichEL977puts it,

i n a “ de3td), these teqirigs f esponsibility are lost among the global
citizens’ desires to Iimprove thagamorees of
|l ocali zed water source to solve the dirty
citizens do not feel personally responsible for the impoverished conditions within the

Global South (responsibility is placed elsewhere), they feel persoasfipnsible for

helping the Global South.

The idea of GCE involving a direct concern for social justice and human rights,
within the framework of human moralif)g Char i ty’ s gl obal <citi ze
with social justice and human rights, and theaus on rightdased issues (education,
healthcare access and clean water access) makes this quite evident. Fundamental to this
perspective, however, is the moral drive behind this concern. Dower (2002) notes that
when someone claims they are a globatcgin, t hey are making *“som
claim about the natur e an d46)slocalgtentothis, our mo
these global citizens accept that they have:

Obligations in principle towards people in any part of the world: for instance,

help[ing] alleviate poverty, work[ing] for international peace, support[ing]

organi zations trying to stop human righ

reducing global warmingdower, 2002p. 146).
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This rhetoric of global citizens as helpers andnde makers, driven by some kind of

moral claim, is prevalent throughout WE Charity discourses. As illustrated earlier,
through WE Charity’s programing, gl obal Ci
(We Day/We Schools, 2016, We We Schools? Sectad initiate this help through

school building, tree planting, and trench digging in the Global South. Global citizens are
encouraged to consume WE Charity’s project
charitable donations based on a personal ettgoodiwill, framed by actions informed

by empathy and compassion (Free the Children/Who We Are/About Us, 201&)para.

and the “power of community” (Free the Chi
rhetoric of morality makes possible the idea th&és in the hands of the Northerner to

improve (save) the lives of many or, by doing nothing, to let these people continue living

in impoverished conditions. This problematic, Andreotti (20Q@laims, because an
emphasi s on c¢cr eatmargalc hamlgieg & tbiacsre dt @ na ac o mr
masks more critical understandings of the political causes of poverty (p.42). From such a
perspective, a global <citizen holds the *“1t

being responsible for changing or saythewolr d * out t her e,p40).( Andr ec

The idea of GCE involving international awarengsfobal citizenship education
i's about understanding “the pniéd) Assech,®WE gl ob
Charity’ s gl oetaléarnahbout glabad pogertyahureger,fchileklabor and
food security using the information provided by the organizatiotheir website (We
Day/Issueddackgrounders, 2016, Global Backgrounders Section). However, the

information provided does not allowdir participants to critically engage with the
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structural causes of global inequalities. For example, when discussing the root causes of
child labor in the Global SouthYE Charitystates:
The underlying causes of child labor are complex. In some casastypcan
force parents to sell their child to a mine or factory owner. In other cases, children
bring their earnings home to &ahatamempl o
Africa, HIV/AIDS has orphaned more than 15 million children, taking them out
of school to care for their siblings, run the household and earn an income in any
way they can (We Schools/Global/Child Labor, 2016, pxa.
Within this explanation, WE Charity isolates the causes of child labor to the Global South
(removing any notion dNorthern complicity). From this perspective, their global
citizens are meant to be aware of social injustices, but only at a surface level. This
cosmetic engagement with social issues is common within development education,
Tallon and McGregor (2014) argue wi t h  “ mi ni mal attention gi
understanding” (p. 1409). This appears to
a deeper approach to global citizenship has been conceptualized by Shultz (2007), as
mentioned earlier, callethé¢ radical global citizen (p.249)an approach to GCE which
challenges the global structures that serve to create deep global inequalty.(p.
Central to this approach is an understandi
povertyandoppkes es most of the world’ s popul ati on
such an approach, global citizens are encouraged to challenge global systems of
oppression, which Shultz (2007) identifies as institutions like the International Monetary

Fund (IMF), the Vérld Bank, and the World Trad@rganization (p.252).WE Charitys
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global citizens are not framed as radical global citizens, and thus are not given the tools

needed to truly understand the structural causes of global inequality.

The idea of GCHEnvolving a call to actionAccording to Vodopivec (2012),
global citizenship encompasses a readiness to take action in support of otB&ysWE
Charity's global <citizens are called into
international wlunteerism, and changing the world. For their participants, it is not just
about solving global inequalities and building schools, but it is also about finding
personal fulfillment, developing leadership skills, globetrotting around the world, and
consuming cultural experiences of the Other. WE Charity paints a very specific idea of
how its global citizens respond to social injustice: on an international trip, volunteers help
t he Gl obal Slouduapm [btyheirro]l |AdllteTape/ikenya, PI6Me t o  We
para5) and “dig[ging] trenches for water sys
plough[ing] farmland orplantfim] cr ops” ( Me derolraWle20l6AA&/ Vol un
Me to We Trips Voluntourism? Section). As Hall (2001) points out:
Justasdiscouse ‘rules in’ certain ways of tal
acceptable and intelligible way to talk or write, or conduct oneself, so also, by
definition, it ‘rules out’, Iimits and
ourselves in relatioto the topic or constructing knowledge about it (p. 72).
By establishing a specific story of the global citizen, WE Charity has inevitably limited
other ways of understanding who this global citizen is (or could be). In short, WE Charity
sees the gloal dtizen as the Northerneralcking within their online discursive material

is the mention of the Southern individual assuming the role of the global citizen. This is
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not surprising, as their programs ofofer ex
a wealthy minority: to WE Charity, the global citizeraisraveler and a consumer. The
Southerrcommunitiesvisited by WE volunteerdy their very nature, are more than

|l i kely unable to answer WE Charitgdfs call s

their economical grasp.

I n short, WE Charity’s framing of their
citizenship education gets enacted within this organization: youth participants can learn
about social injustices and attempt to solve themopblytat a surface level; participants
can feel personally responsible for the lives of Others, but they do not have to feel
personally responsible for being a part of the structures and institutions which negatively
impact the lives of Others; participamtsan parti ci pate in WE Chari
moderate global citizens, but they cannot participate as radical (Shultz, 2007) global
citizens; and global citizenship is best enacted by those from privileged social and
economic positions. | will now exame the power relationships informing the rhetoric of

the global citizen within WE Charity.

4.3The Change in the Discursivéo§aneering
Theovertjuxtaposition of the needy Other against the benevolence of the global
citizen has, for the most part,dmme obsolete in development practices. Early shock
factor images and language (the emaciated and vulnerable child of the South) have been
| argely replaced with more “positive i mage

108). Indeed, WE Charity aafully crafts a specific construction of the Global South,

120



which includes plenty of smiling and happy Southern children (you will not find fly

infested faces and swollen bellies within their promotional material). WE Charity prides
itself on the fact thathey reject the poverty pornography approach to developAemt
approach that relies on discourses of deficiency and dying children to motivate the
sympathies of Northern individuaisand instead focuses on a more positive image of the
Global South: onéhat has children becoming empowered through educétiree the
ChildrenOur Development Model, 2016, Education Section) and global citizens

becoming empowered through agency. With this in mind, the issue now becomes whether
this evolution of discursivd@yaneering- from the victimized Other to the empowered

global citizen- has changed the colonial undertones within development practices.

| argue that, while this obvious rejection of the needy South is notable, the
discursive evolution has not remaléhe colonial subtexts within the organization.
Instead, it has simply further concealed paternalistic development practices. As
mentioned earlier, over the past decade, there has been a shift in how individuals living in
poverty are being representeddevelopment discourses (Shultz, n.d., p. 1); and youth
focused Canadian NGOs, for the most part, have made strides to shift discourse away
from an emphasis on helping victims in desperate countries towards empowering
Northerners to become engaged glob@tens (see: Canada World Youth, 2016; Cuso
International, 2016; Youth Challenge International, 2016; War Child, 2016). Drawing
from Shultz’ s (n.d.) wor k, Il am arguing th
recipient to the empowered global citizenganizations (like WE Charity) have

neglected to transform the colonial relationships that had earlier established the victim
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and Northern savior binary. Although WE Ch
of the global citizen, the organization conts to perpetuate a relationship where there is
a charitable Northern giver helping the needy Southern community:
Il n Haiti, WE Charity offers “help by pr
wells, hand pumps, spring harvesting, piping, and rainwatereat t i on” ( Fr e €

Children/Where We Work/Haiti, 2016, Clean Water and Sanitation Section).

I n Sierra Leone, WE Charity “helps by b
education and providing |ibraries and a
ChildrenWhere We Work/Sierra Leone, 2016, Education Section).
Di scourses of help, such as this, are repe
evident that WE Charity, despite repeated usage of the rhetoric of empowerment,
continues to maintain a givegceiver relationship with the Global South. The final
example below demonstrates how the North is implicated in continuing the dependence
of the Global South on the empowered global citizen:
It starts at home. Domestic programs empower and engage fauthes and
schools to raise awareness and funds for issues affecting families around the
world (We Day/We Act Program Guide, 2013 9).
Here, youth are made to feel empowered to enact change, but the change originates in the
Global North and the globaltizens are in charge of enacting this change. Through this
|l ens, the coloni al rhetoric becomes eviden

Southerner to ‘“empowered’ global <citizen,
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imbalances betweehte Nort h and South and *“justify ¢tF

colonizati on, and ‘civilization’ of the Ea

WE Charity’s discursive | anguage contin
changing the lives of peapliving in the Global South, with the central narrator to this
action being the empowered Northern citizen. Thus, the issue now becomes whether one
can consider WE Charity’s change in discur
demand an ongoing paisining of the Global South as lacking agency: indeed, there
remains an unspoken assumption that those affected by poverty are not able to help
themselves in WE Charity discourse. The focus on the engaged global citizen, rather
than the helpless Southernkas not been helpful in transforming how the majority of the
worl d’s people are viewed and understood w
country descriptors, each location is described first by their deficientigs| agued wi t |
poverty andillnes” ( Free the Children/ Wher2 We Worl
“unsadeyi pped, overcrowded” (Free the Chil
shambles” (Free the Children/ Where We Work
Children/Where We Work/&al China)}-and then by how WE Charity (and its
empowered gl obal citizens) are enacting ch
di scursive sl oganeering of “you can change
Are/About Us 2016, Careers Section) Wwilontinue to reinforce the colonial relationships
if this language is not securely rooted in creating decolonizing relationships between the

North and the South (Shultz,nd.3) . The shift from “i mpover.i
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empower ed gl oobelittle te decolorzze this relatiaship;dt has simply

shifted the lens away from the Southern victim.

4.4 Power within the Global Citizen Discursiveaetices

The discursive constructions of WE Char
economically pwerful volunteers (who have enough wealth to be able to afford such a
trip) with |l ess powerful host communities
in the position of necessitating Northern intervention). As figures of global citizens, WE
C h a r youtly drespresented in relation to the Global South and to people in need. The
very idea that global citizens are defined by the neediness of Others illustrates the
i nherent power relations built within cert
global citizens are often presented interacting with the Other, sometimes in solidarity, or
recounting these interactions with the Other. For example, on one page there is an image
of a smiling volunteer holding hands with two young African children (Me téTvife
Digital Image 2016,n.p.). The image of this Northerner holding hands with these
Southern childrer an image repeated by NGOs time and time agatages their
relationship as a shared and meaningful bond, covering over the power relations inherent
in the “historically repeated i mage of the
bl ack chil d” 83) mdeédegloleakcizens gaintheir, povger based on
their ability to reach the Otherbuilding authority and legitimacy and impating the

Global South.

124



The ensuing power dynamic created through this relationship is multifaceted and
constantly shifting. Yet the discursive co
promotional material consistently place power in the hands of tixalgtitizens.

Gramsci (1971) argues that dominant groups are able to preserve their power because

they successfully use cultural channels to drive the consent of both privileged and

mar ginalized groups (..as <citedhagbaCat on &
citizen education paradigm (and WE Charity), the idea of the global citizen is one such
cultural channel: it is the center from which the construction and preservation of

discourses about Others, geography, and cultures preserve particulagdalaohc

imbalances of power. As shown by this project, the promotional material used by WE

Charity mediate this discursive construction by positioning the global citizen as the
singular narrative. Said (1994dthemr gues th
narratives from forming and emerging, is very important to culture and imperialism, and
constitutes one of the main connections be
Charity's volunteer t es tthedfamliar&ldrtsern a singl e
personality of the global citizenis consistently heard. Their voices, and the narration of

their experiences, continue to paint a particular image of the Global South, and its people
and places, within WE Charityémarratongtheni z at i
gl obal citizens become a part of WE Charit

charged with saying what counts as true” (

The notion of the global citizen as the dominant voice within NSdhth

relations is certainly nothing new: Foucault argues that the past constructs the reality of
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the presentmeeanduso hitsda omregg i s to haase eff e
ctedinMac Naughton, 2005, p. 147). WE Charity’
citizen as an explorer and adventurer are weighed down by the colonial past. It is

impossible to refer to the Northern global citizen using such language without

aknowledging its historical col oni al signi
point, reminds us that the past cannot “be
inform each other, each i mpl i esonizdii@— ot her”

one that positions the Northerner as an explorer who consumes cultural experiences of
the Global Southk-continues to reverberate within this particular GCE framework.
Power within WE Charity’s discursive co
fluctuates. Within each of the three promotional trip videos, Michelle sets up her
authority from the beginning (she is going to the Global South to help change the world)
and at the end of the volunteer trip (she takes credit for having helped buildb§.scho
Embedded in the middle of the discursive experience however, are a number of
contradictions that questions her authority and power over the Global South: she
struggles with the task of carrying water with the Kenyan mamas on the water walks (Me
to Wellrip VideogKenya, 2016, 4:49); she has difficulty during an attempt to bead
bracelets wittskilled Kenyan women (Me to We/Trip Vidg&®nya, 2016, 18:30); she
struggles using a blow gun whileibg taught by a local (Me to We/Trip
VideogEcuador, 2016, 60); and she admits her initial nervousness about enmgpaoki
a trip to India (Me to We/Trip Videdsdia, 2016, 17:56) each of these experiences

weakening the power of her initial authoritative discourse. Culturally, Michelle is outside
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her comfort zom, and her lack of power is acknowledged during these experiences and
redistributed to the Othéf. Foucault writes:

[People] are always in the position of simultaneously undergoing or exercising

this power. They are not only its inert or consenting target; they are also the

elements of its articulation. In other words, individuals are like vehicles of power,

not its ponts of application. (as cited in Gandhi, 1998, p. 14).
Despites the contradictions within her experience, it is very evident throughout the entire
process that Michelle still holds a sense of power within these communities. The degree
of her power fluctuies as she experiences the unfamiliar, but she is still able to assert her
authority as the central voice within the
difficult relationship with truth, the way in which the latter is bound up with an
experi ence that is not bound to i t” (p. 243)
reveals that there are multiple truths attached to the overseas experience, not just that of
the authoritative volunteer. The overseas experience is thus made morexdoyrtpke
weakening of her authoritative discourse.
holds out the possibility of thinking our way through, and therefore, out of the historical
imbalances and cultural inequalities produced by the colonial emcouint ( p. 33) .
Although Michelle continues to maintain the master narrative and her privileged
positioning throughout these promotional documentaries, the shifting of power to the

Othef’ (as her narrative becomes weakened) is quite evident.

261t is important to note that the empowerment of the Global South within WE Charity discourse comes at
the weakening of the global citizen; implying that Other does not hold power until the Northerner releases
it.

2T This shift in power will be explored in the next chapter.
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The singular naative of the global citizen is problematic because, by assuming
the authority of speaking about the South, they pigeonhole complex cultures into
homogenous descriptors. Ssid (1977notes:

Any attempt to force cultures and peoples into separate amttlzreeds or

essences exposes not only the misrepresentations and falsifications that ensure,

but also the way in which understanding is complicit with the power to produce

such things as the370rient” or the * Wes
In an attempt to understabdh e  GI| o b al South, WE Charity’s
over their host communities by reducing multifaceted histories and cultures into
stereotypical i mageisn b kst “itmgadvitliloamgds "h u(tl
Trips/Kenya, 2016, pard. ) he aft of throwinga spearandshbi ng a bl owgun”
We/Adult Trips/Ecuador, 2016, paré.) , and “tr aedmompoinas] pr amer
We/Adult Trips/India, 2016, pard). Through discursive constructions such as these
ones that position the ctamporary volunteer against the traditional backdrop of the
South—-g | obal citizens are given the power of
“advanced.” As Foucault (1980) reiterates,
which the true and false are sepadafind specific effects of power are attached to the
truel’32)p.. WE Charity’'s gl obal citizens posi
particular framework, thus redistributing power and agency from the Global South to
themselves. | will now unpack & underlying forces of power that drive the rhetoric of

WE Charity’s gl obal citizen.
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4.4.1The Forces Informing the Rhetoric of the Glob#lzén

Mi dway t hrough her Kenya trip, Mi chel |l e
were impacted by the chanpgascomh g her e t o nikig\ddeosKkeMa, t o We
2016, 8:00). Narratives of global citizens, like the one above, initiating change by
building schools in Kenya or volunteering in orphanages in China have come to occupy a
moral grounding in our colétive imaginary that is given uncritical praise. However, this
unrelenting support of these global citizens begs critical analysis of their ambitions,
strategies and claims. For this research, it is less about strategizing solutions on the global
c i t i releimtle’Global South, and more about questioning our perceived ideas of how
social justice can be achieved, and the unequitable power relationships which allow these
ideas to pass, as Foucault (1980) puts it, as universal truths. It seems, wittém popu
discursive practices of global citizenship education, that social justice can be achieved
through the benevolence of Northern global citizens. The question then becomes: what
power relationships inform and shape the rhetoric of the benevolent globet @s a

solution to global inequality?

I. Colonialism
One of the most powerful forces informing and shaping the global citizen is
colonialism. Alongside Jefferess (2012) and Andreotti (2006), | argue that an
asymmetrical relationship between the Nortd #re South continues to dominate
mainstream GCE pedagogy due to the presence of colonial power structures. This
relationship is held together by discourses of benevoleace Mi chel | ¢ 6Mme mi nd

partofhelping o bui I d t hi s s Videod&dnya(2016d0:08)avhidNe / Tr i p
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allow the Northern global citizen to exert their authoritative expertise onto the Global

South. Benevolence aside, the very act of arriving in the Global South, evaluating their
host community’ s e xapdeassunang therght and ekpettisetod s hi p s
help better the situation in their host community is problematic in that it reinforces a

colonial structure reflective @ a i d ° sOrientaBsi:%3id (1977y e mi nds us, “t
relationship between Occident and &t is a relationship of power, of domination, of
varying degrees of 5aFucdameptdl te this inéegs@andiagisytie ( p .
idea that this asymmetrical power balance still exists in contemporary society, and the

Global North continuestodeali t h t he Gl obal South by “ maki
authorizing views of it, descri bSaad §974 t, by
p. 3). Juxtaposing a i d ' swotk brio€adhiemporary global citizenship paradigms

makes visible theolonial undertones that maintain a constructed global power structure

which both privileges and harms: as a world traveler, the global citizen assumes the

power to experience the Global South and describe it, categorize it, and make statements
about it, eminiscent of early explorers who would return to the Occident with
compartmentalized fragments of the Orie®aif, 1977p.166). As a consumer, the

global citizen assumes the power to consume the Other through participating on exotic

trips, buying indignous goods, observing stereotypical cultural traditions through a
colonial gaze in ways that suit their Nort
strangeness, its diff Saidel®t/p.72).Asears exoti c se
authoritative figure, the gbal citizen assumes the power to speak about the neediness

and underdevelopment of Others, similar to wBard (1977prought to our attention the

Northern construction of the Or300gAt as “ab
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supposed solutions fmwverty, global citizens assumes the power to develop the Global
South in the mirror image of the North, andSasd (1977p ut i t , “to 1T nstruc

benefit) the Orient in 8he ways of the mod

il. Benevolence

Although colonialisnmoperates discretely within mainstream GCE discourses,
benevolence as a discourse informing the narrative of the global citizekes center
stage: in addition to colonialism, | argue that benevolence acts as a force of power that
informs the rhetorico t he gl obal <citizen as a solutior
rhetoric of power all too easily produces an illusion of benevolence when deployed in an
imper i al s et t jpoxygi). In $h&ra bemeyolerdc® i® advehicle through which
oppressie power operates, as it requires the Global South to always be in a position that
necessitates this benevolence. As Riggs (2
always already predicated on the power to de-s@oes not require the giving up of
power, but rather is reliant upon an imbalance of power to instantiate the categories of
giver and receiver” (p. 8). From such a pe
authoritative power of the global citizen and normalizes the powerlessness of the Global
South. Power is taken away from the Gl obal
the suffering of Others is framed in terms of their benevolence (Jeff@@El p.80); it
becomes about the global <citizen’s compass
the historical conditions of conflict and poverty. Thus, the story of the Global South
becomes about the gl obal citizhecl” s actions

relationship aimed at helping the Other in need.
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iii. Discourse

Another power force shaping the role of the global citizen is the language driving
WE Charity’ s GCE paradigm. As Foucault not
power ™ ( as 2004,tp.edd), andrithe Mscduises informing the rhetoric of the
global citizen certainly serves the interests of powerful forces over those of the less
privileged (Huckin, 2002, p. 159). Smith (1299 r emi nds wus that “[1i]m
hurts, stilldesoso y s and is reforming itself constant
how the power of imperialism operates, one must dismantle the tools that maintain
“cul tur al a nndd hsepnicrei tnueaw & asTuhbigj oungga toi, o n1’9 9(3, p
is little doubt that the discursive constructions of international NGOs, particularly ones
that actively participate in development initiatives in the Global South, are particularly
powerful tools in the subjugation of the Global South. How organizations, like WE
Chaity, choose to discursively represent their Northern participants has the power to
frame the volunteers and the Other in certain contexts, and create a particular ideology
around volunteerism in the Global South and global citizenship. Further, Said (1994
reminds us that “the power to narrate, or
emerging, I s very important to culture and
the positioning of the global citizen within the GCE paradigm allows thermterce
themselves within narratives of developmeste cur i ng t he position t
South as the primary narrative and securing all Other narratives as secondary.

WE Charity’s cultural discourses al so s
brandscape (or brand image), a term referencing how consumers form constructions of

“personal meanings and | ifestyle orientat:
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brand (Sherry, 1998, p. 112). The hegemonic brandscape of WE Charity shapes their

pat i ci pant s’ i dentities by functioning as a
feel through. Although WE Charity participants are free to provide personal testimonials

online and organize local charitable fundraisers under the WE brand, tisegonao

using the ‘“rules’ the organization discret
words, their youth have to “think and feel
constitute the br and Zaynep2004ip.50).dhe discarsivem” ( Tho
sloganeering of WE Charigp er s o n a | empower ment, “be the
“al ongsi de” ¢t pravide@le ramawork Bhich lelp youth create and

articulate their own discursive constructions of their experiencesbidms image is an

extremely powdulf or ce shaping WE Charity’s gl obal
connect with global issues, and constraining them from forming radical or critical

representations of their experiences.

4.5Conclusion
WE C h a routh inwolvemenmt within the organization is significant because
their testimonials and actions are extremely influential in permeating the cultural
landscape of GCE. Although popular constructions of GCE, it seems, operate outside the
direct control of yoth, we must give credit to the potential ability of youth to negotiate
the “soci al construct i 04603 Hame eéxploredfdiscounse m” (S
as | have, it is important to note before concluding that youth are not just passive
recipientsé6 WE Charity’ s discursive practices (£

2016)—we get clues of this through some of the very testimonials they offer. In other
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words, youth- although certainly influenced by discoursesill create experiences that
arenot completely determined by these discoursesrésmarchers and educators
involved with youth participating in GCE practices, paying particular attention to the
identity and practices of these youth can offer a pedagogical space of critique regarding
how these youth are defining, conforming, and challenging their positioning as global
citizens.

Foucault (1997) reminds us about the importance of critical inquiry, by which
“the subject gives himself the rqugshon t o qu
power on its di3ZX)o.urThersowgh ttriuitsh”l gms., WE (
can be read as both conforming to and resisting traditional conceptions of the GCE
paradigm. For instance, one WE Charity volunteer disputes the rhdtbefpdoy
exclaiming that *“Me to We trips [are] not
enabling a young person to becomg b o b a | ci t i/why Méto\(veMleipst o We
Are Different, 2016, 0:08)It is important to note here that WE Charityislaal citizens
may in fact transition in and out of their colonial roles in practice: at times, rejecting the
ideatheyarehelpers* i t ' s not abouteogpdien g /(\Evhede tdoe IVWei n g
We Trips Are Different, 2016, 1:26)while at times, confaning to traditional notions of
benevolence® Me t o We Trips createuhiasitesngvichianeg
to WgWhy Me to We Trips Are Different, 2016, If You Are Going to See the World
Section).Such conflicting discourses function as remindgrhe agency of youth to
critically “participate[e] in and contest]|
them (Saul, 2010, @68); in other words, while global citizens have the power to oppress

the South, they also have the powechallenge tis oppression.
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The idea of the selfless global citizen, venturing into the heart of the Global South
to enact change onto their host community, presents a problematic image: lllich (1968)
argues that good volunt eer soignareghefoympafcr i t i ¢
i nequality that give them the right to i mp
(p. 4). If we embark on an honest evaluation of international volunteering programs, like
the ones WE Charity offers, the colonial undertonesriming this type of travel become
painfully evident. As Jefferess (2012) reminds us, central to the GCE paradigm is the
need to critically dismantle the extent of which the pedagogy continues to preserve
“colonial framewor ks welasnedlbaral sodiaandand di f f e
economic ideology” (p. 19). Void of any cr
global citizens as being outside of these discreetly operating colonial forces, bestowing
them with the designations of world travelers, eonsrs, and changeakers. As such,
development in the Global South continues to be situated as an urgent call to change the
lives of people elsewhere, with the essential player being the global citizen who is
empowered to act. Indeed, WE Charity in pattiaur pri vi l eges their gl
experiences and attitudes over the larger unequitable power relationships that makes
these experiences possible in the first place. It is evident that although they may be global
in their mobil i tcitizensVaek th€ infarmatidn prid soolsgthatomoudd|

equip them with a stronger understanding of global social injustices.

Despite this, it is promising that organizations, like WE Charity, have invested in
the agency of Northern young people, giving thgrpartunities to travel the world and

to think about important social issues. However, such spamess where the role of the
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global citizen is being negotiated, lived and (re)createdcessitate critical inquiry.

Although I believe that engaging studem the global space is commendable, educators
needto reconsider the implications of having global citizens making themselves as

objects of knowledge regarding the Global South. There is power in the way we think and
talk about people, places, andculta s, and thus it is hopeful
citizens might think about with some degree of humilityhow to decenter themselves

from the Northern savior narrative.
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5.0 CHAPTER FIVE: THE OTHER

Stereotypical images of the Southern Other have long permeated the discursive
landscape of Northern imagination: the exotic Other, the unknowable Other, the ethnic
Other, the needy Other, the nonwhite Other. Such a traditional construction continues to
inform Northern perceptions of the South and frames how Others are talked about,
imagined, desired, explored and, inevitably, silenced. It is against such a backdrop in
which the global citizenship paradigm extends its influensenultaneously negotiating,
rejecting and upholding notions of difference between the Self (the North) and the Other
(the South). Recent research (Andreotti, 2006; Canton & Santos, 2009; Echtner & Prasad
2003; Jefferess, 2012; Simpson, 2004), however, has troubled this sensamé€the
littered throughout mainstream GCE discourses and made visible the colonial undertones
— exoticism, neediness, and powerlessragserating discretely within the paradigm.
WE Charity is no exception. The Other maintains a strong presence witbinins
cultural landscape and, despite a rejection of traditional notions of passive charity, the
organization continues to block alternative (decolonized) representations of the South
from emerging.

Before framing my research questions, there are avi@ys in which | must
position myself in this research more concisely. | first became curious about the Other
while living in Ethiopia as an international volunteer. That curiosityeason-was
spurred on, not only by the trip, but by a book | acquivide traveling through Addis
Ababa: Ry s z a r Tihe Shadpwuos ticeiSohsvirk of eonfiction, it tells the
journalist’s story as he travels throughou

colonial rule in the late 1950s. As a foreign espondent for the Polish Press Agency,
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Kapuscinski’'s career was by definition spe
overseas. This led him to create his discourse on Othering. First, on how people
distinguish the Other: by skin color, nationalism, agldyious identity; then how the
encounter develops: cooperation, separatio
many tribes and peoples include a belief that only we are human, the members of our
clan, our society, and that Otherall Otherssar e subhuman, or not hu
(Kapuscinski, 2008, p. 83). Over the years, as | read the book through differentlenses
first as a seHproclaimed wanderlust, and now as a graduate sted€@d pus ci ns ki ' s
accounts have changed in their meaning. At.fthe book represented the exotic and
unfamiliar, and | would read his work to evoke the memories of awels across
Ethiopia and Kenya his words capturing that unedited sense of wonder felt by travelers
experiencing something foreign and unfamiliar.

Now, Kapuscinski’s insights on Othering
patriarchal assumptions and understandings | had held duayinigavels through
Ethiopia (and then through Kenya, as few years latand his words are littered
throughout this chapter. Kapuscinski (2008
look at myself, and which tells me who | am. When | lived in ioyndry | was not aware
that | am a white man and that this could
Kapuscinski, | lacked the postcolonial lens to help me acknowledge my white privilege
and ability to think Otherwise while in Ethiopia. Relevamthis research, | argue that
WE Charity’s participants |l ack a similar ¢
(1998) notes, think their *“way through, an

cultural inequalities produced by the colonmleount er ” (p. 33).
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In this chapter, | draw upon my object of stuethe online profile of WE

Char i t y-tosexplore hoa contemporary forms of global citizenship both reject
and make possible colonial conceptions of the SoutdwDg from Kapuscki s ki * s wor Kk
(2008 I Il nquire into whether WE Charity’'s |
societies or as exotiecultured and traditionat Others. | investigate the narratives of
pain (bell hooks, 1989) f ounrnhlandithe bxtemt WE Ch
of which the organization’s discourses pri
anguishes those of the Global South. After a close reading of their online material, |
identify three reoccurring thematic representations of the Otitieinwthe organization:
the Other as (a) exotic; (b) needing; and (c) a happy and grateful recipient. Further, | tie
this analysis into the broader operations
organizational structure, and the implications thishas onei r par ti ci pant s’
GCE. Inspired by the works &aid (1977)and Kapuscinski (2008), my inquiry will be
driven by the following four questions:

1. How i s Otherness framed within WE Chari

2. How is theSoutherrOther representday WE Charity?

3. How does this representation of the Oth

perceptions of global citizenship education?

4. To what extent is WE Charity’s Other gi
Research has pointed to two kinds of kfexge that can lead to harm of the Other: the
first kind of knowledge is the knowledge about what society defines as normal and

normative (Kumashiro, 2000, B1). In other words, Otherness is contrasted against the
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norm: the impoverished Southerner istaposed against the developed and modern

Northerner (the norm). The second way of thinking is one based on stereotypes and

myths of the Other (Kumashiro, 2000,32). This way of thinking reinforces

misunderstandings about the South: for instance, Suitseare needy, exotic, and

grateful for Northern support and intervention. These two kinds of knowledge, | argue,
inform WE Charity’ s construction of the Ot
of WE Char i t-lookisg far waysctimoogangzaiean shapes the Other at the

center of their texts, and reading that center against the peripherg|Sattd@e4), who

exists on tk margins of the texOf particular interest to me is how these positionings

and silences make possible and imgadedlifferent ways of thinking about the Other

within GCE discourses.

5.1 0Otherness in WE Charity Discourse
i. Defining the Other
My inquiry is concerned with the representations of the Southern Other in WE
Charity discourse, and how this Otherness is rfesantured, experienced, and understood
within their organization. Otherness is not, of course, a new topic. The binary of the self
and the other has been a long withstanding concept of human identity which claims that
the existence of an other allowsfoeth possi bi Il ity and recogniti
me, therefore | ab®7)medther word chisdihaky,makesd 11, p.
possible how an individual understands who they are, by recognizing who they are not.
Levinas (1981) argues thatthefselc annot have a concept of it

am defined as a subjectivity, as a singul a
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exposed to the other. Itis my inescapable and incontrovertible answerability to the other
that makeme an indiv d u a | 192). This juXtgpasition of the self against the Other
is a concept used frequently within postcolonial discussions, and is used to distinguish
people of the North (the self) from people of the South (the Other) (Kapuscinski, 2008, p.
13). With this in mind, when discussing Otherness, | will limit myself to intercultural
relationships between the North and the So
programming operates.

The Other also generally refers to groups of people who lee traditionally
marginalized and oppressed in society (Kumashiro, 20@4)pFor this research,
oppression is conceptualized as the assumptions about and expectations for the Other that
negatively influence how the Other is treated (Kumashiro, 20QY). | am
predominantly concerned with the Northern ways of characterizing the South that justify
and reinforce this oppressive treatment of the Other. These characterizations often focus
on colonial ideas of the South, which include exoticism, nesdjrtependency,
timelessness and a lack of agency. Such ways of valuing, feeling, and thinking about the
South,Said (1977 r gu e s, produce systems of discoul
admini stered, plundered, by which humanity
“human’ and “they’ ar e Sad977pfgGeathatthe 1976, p
postcolonidOther is constructed as an individual to be owned and managed by the
North, just because “by definition "it" 1is
Kapuscinski (2008) echoes these sentiments when he states:

The image of the Other that Europeans had when they set out to conquer the

planet is of a naked savage, a cannibal and pagan, whose humiliation and
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oppression is the scared right and duty of the Europedro is white and

Christian (p22).
Thus, what i©f particular interest to me is how an awareness of the Other often leads to
the idea of Othering: whereas Otherness refers to notions of difference, Othering is when
we end up judging all “who are different a
bet ween “us” (the “civilized”) and *“them”
perceived as possessing a “primitive” beau
exotic ot her)420).(ndepd Bam first BrA&ugh6to oumpatientthe
Northern construction of the Orient as “opr
within the soft GCE paradigm, such a construction enables the Northerner to justify their
presence in the Global South: the impoverished indigenous communitie® eed

governed by the *“ more deva p. b6p)ePdstcolgnialo b a l Ci

scholars call attention to the power imbalances that ensue from this$aurth

relationship, where “the former assumes a
ideol ogi cal position, marginalizing the | att
2003, p. 668).

il. WE Charity’s Other
WE Charity’s Other encompasses all the
countries where the organization works. This Otheresgmted as an individual which
the Northerner is responsible for, and WE Charity participants are frequently asked to
assume this responsibility through volunteer work, ethical consumerism, and activism.

Levinas (1989) speaks about this unbounded andrastpbnsibility for the Other, and he
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explains, my responsibility of the other
r es p o n s i2hBY). Thistconcepti¢nmf responsibility, one which positions the
Northern self in an asymmetrical positionpoivilege against the Southern Other, is one
which has wunderpinned the colonial enterpr
discourses. Their Other is unique in the sense that the organization outwardly rejects
traditional notions of the passive aneedy Southerner:
Our development approach is righitased; conventional programming is most
oftenneedb ased. What ' ' s t hmmsedapprdachraczeptsthé® A r i
communities are active partners in their development; a fixses#s] approach
acceptghat communities are passive recipients of aid (Free the Children/What
We Do/ Where We' ' re Different, 2016, par a
Although the traditional image of the emaciated;ififested African child has,
for the most part, been substituted with more optimisti@ges, a postcolonial-reading
of WE Charity’s material exposes continuin
representations of the Other. Positive imagsmiling children (presumably African)
next to WE Charityinstalled water pumps (Free the Childred1@, Digital Image) and
children standing in front of a school built by WE Charity (Free the Children/Where We
Work/Haiti, 2016, Digital Image}r e peat t hemsel ves throughout
online material. Although meant to demonstrate the empowewhém Other, it also
implicitly demonstrates the inferior positioning of the Other as an aid recipie®aids
(1977)so poignantly reminds us, even if the Other (the Oriental) can escape the labels
pl aced on them, they &aumanbeéirgijanddastagananOr i ent a

Orientladl2”) .(PA.gai n, Kapuscinski (2008) echoe
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make dependenrtthis reaction of Others recurs constantly throughout the history of the

wor |l ®2'3)(.p.Despi t e WE @ibnaottheOWhérasapassivevar d r ej e
recipient of aid, notions of the Other’s d
as | will explore in detail | ater on, WE C

commodification subtly remove an element of theimanness.

Further, the Southern Other in WE Charity discourse is used to make possible a
desired image of the benevolent global citizen (the Self) by using Otherness as an image
of contrast. Zilcosky (200 8)creatggmairdydy when h
upperclass white mer has produced the rest of the world: how it has invented cthers
women, people of colour, andthepedarn or der to craft a certai
10). An informational video on the ME to WE homepage providesxample of the
positioning of the Other in contrast to the global citizen. The video begins by establishing
a distinct binary between the WE Charity global citizen and the Southern Other: the first
frames show multiple (mostly white) Northern individual$ ai mi ng t hat ME 1t c
movementofpep |l e | i ke [ t\ideafitStartefl As6A Book, 200& 0:10),
and continues by stating that their choices and acti@ogially conscious consumerism
and overseas volunteerisatan change the lives ofdividuds in the South (Me to
WeNideo/It Started As A Book, 2016, 1:04). At one point, after an ethical WE Charity
consumer states, “I know that when | buy a
sayigeget ‘Al book Videol/lt Startéiles ABaok, ¥046, 0:52).
Throughout the video, WE Charity participants are shown in action (building a school,

buying a product made by a Kenyan mama, and planting trees), while on the other hand,
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the Other is shown benefiting from the gifts of the orgaton (using a water pump,

sitting in a classroom, and being employed). Near the end, the video goes through

mul tiple frames, showing three different S
presence in their own commwaheti é€ésr Mo wami
“now | can “glo atnmo esntphoowoel rValdolIt Startde As tA BookiVe /

2016, 1:16). This promotional video provides a perfect example of how WE Charity
positions the Other (and maintains Otherness): the Other is the ¢thdeaefit of
Northern benevolence, the Other holds power and agency only when associated with

Northern intervention, and the Other is not the global citizen.

WE Charity’s positioning gives them aut
the OtherSaid (1977) speaking on the authority of travel texts, notes that these texts
describe countries as being:

Colorful, expensive, interesting, and so forth. The idea in either case is that

people, places, and experiences can always be described by adomoichsso

that the book (or text) acquires a greater authority, and use, even than the actuality

it describes (p93).
Li kewise, WE Charity’s discursive | anguage
authority within the GCE paradigm. Below, | maksilile this authority by unpacking
three thematic representations of the Othe
mainly on their country descriptors and videos promoting their overseas trips, including
footage of WE ambassadors Hedley (a Canaatiasic group), Jesse (an MTV host), and

Michelle (a youth volunteer) experiencing India, Kenya and Ecuador respectively.
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I. The Other as Exotic

The production of narratives within WE Charity programming paint the Other as
an exotic individual. Traveler natives have historically contributed to the general
impressions that have informed Northern constructions of the Other (Smith, 1999a, p.
78), and WE Charity certainly contributes to these constructions through their powerful
online discursive strategieBheir narratives- coming from both the organization itself
and from its global citizensseem to depend on essentializing difference and
emphasi zing highly exotic events and pract
commentary regarding his traveétsough the African continent during the 1960s:

Africa was a mystery, wild and primitive, its peoples were passive cavemen and,

topped up with palm trees, the shadow of the jungle, the roar of lions, and the hiss

of snakes, the whole thing presentedenscwhere the white savior could play his

historic role as the Messiah in a pith helmet (as cited in Domoslawski, 2012, p.

110).
One WE Charity volunteer, offering his insights on India, captures the essence of this
i mage of the Soutbhe: I“nldfi al twe rpee otpd ed ebsaccrk h o
tell them.. how spiritually connected to th
an enchanti ng TpplValeogHedldy M india, 450)Wedéed, WE Charity
presents their host countias lush, natural paradises, where Southerners lives are closely
tied to nature: in their descriptor for Ni
rainforests, stunning mountains, lakes and volcanoes, picturesque beaches, and Spanish

c ol oni a(Freetthe @Ghildseh/Where We Work/Nicaragua, 2016, dgr&enya is
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positioned for i1its “beauty and abundant wi
Work/Kenya, 2016, pard. ) ; Hai t i iI's described as “beaut
Children/Where We WorHKaiti, 2016, paral ) ; and Si erra Leone has

resources” (Free the Chil dr en/1WABeagrassiWe Wor

volunteer i n Ghana, mirroring the official
hereissorichahful | of | i fTeif Videdd@egrass in Bhana, 2016, 0:25).
Such depictions reflect a “highly nostal gi

(Echtner & Prasad, 2009, p. 675), by producing host communities as natural and
unt amed, aowaerty™ngby dWE cCharity volunteers.

geography is echoed by WE ambassadors Hedley as they visit a rural village during their

trip to India: “Surresh’”s village was rea
rural”™ (TMp VodWes/ Hedley in India, 16:34).
“old”, for example, rely on t hewhpeethari zat i

former needs to be tamed and modernized by the latter.

bell hooks (199 2)nterswith Othaingss ars clearlly marked” e n c o
as more exciting, mor e 310} laded, &VE antbassadomor e t
Jessespeaks about her upcoming trip to Kenya on a promotional video with a sense of
fear:

| am getting on a plane to Kenya, waémwill be living with a tribal family in a

mud hut .. So they will be welcoming me w

been a vegetarian since | was a small child, and they eventually came back to me

and said "okay, you dmogh’'as hyaovue droi rekatt he
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[ Jesse pauses for dr amat i c thedlaughtered] ... The
goat (Me to WeTrip Videos/Jesse in Kenya, 2016, 1:05).
Within this description of Kenya, her emph
“muhdut ” position her host community as both
drinking its blood) and timeless (for living in a mud hut). Later on, Jesse revives this

sense of fear by saying, my mom tickem convi
wi t h mal ar iTap'Viddoslessd imKewa, 2016, 2:11). Jesse does eventually
experience the goat being slaughtered in her honor durirggdnein the Maasai village:

“ Ad even though | knew it was for food and survival, | could not heiget a little bit

hysterical (Me to We Trip Videos/Jesse in Kenya, 2016, 17t8@00). She cries
throughout the entire process and at one p
bl ood from the goat’'s thmrsagt ) rdoliel "csagnvmertos
We/Trip Videos/Jesse in Kenya, 2016, 17#®@00). Descriptions, like the ones above,

have their roots in colonialismstemming from eighteenttentury travelers who would,

in an attempt to understand the South, interpret the Other botimatsver (with basic

needs) and dangerously unstable (Lane, 200&)p.These travelers would represent the

Ot her back to the North with images of ®“th
doctor, or the 'tattooed and shrunken' head, and stwheh told of savagery and
primitivism” 8 ®henMibhelle isds% naseumpn.Quito, Ecuador, she
sees a shrunken head, and staring®idee d i nt o t he camera, she
shrunken head.. owolfeélaboutteds | (I Me Ktipo wWeh/

Videos/Ecuador, 2016, 1:39). The video montage continues by showing a shrunken sloth

head, a stuffed boa constrictor and a few tarantulas. The focus on these images constructs
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Ecuador as a dangerous and savage place, and such an engpbgsesinds the

threatening nature of the Amazon, where Michelle would soon be volunteering. Echtner

and Prasad (2003) argue that such represen
these areas [to be] distinguished by their tribal featuresgmdundi ct abl e di spo.
(p. 675). Indeed, for Amazonians to be living against the backdrop of such exotic danger

would require them to fulfill a particular image. This image is realized later on in the
documentary, when Michet¢l patsetace (iFsrpainit
paint”) and taught by a | carahdedt @wbugsqMeu s e a

to We/lTrip Videos/Ecuador, 2016, 5:40:22).

Cultural differences are highlighted in
wherethe Other is often shown wearing ethnically distinct clothing and accessories, and
participating in traditional activities. There are a plethora of examples of WE Charity
volunteers being juxtaposed against indigenous traditions and lifestyles: Jesss@ce
traditional Maasieshuka (Me to Wélrip Videos/Jesse in Kenya, 2016, 5:16), she cringes
as she applies hot cow dung to a community home (10:58) and participates in a Massai
women’s chant wearing traditionasasadneadi ng
Ecuadorian Shaman uses traditional medicinberfellow volunteers (Me to We&/ip
Videos/Ecuador, 2016, 17:48). Such images clearly mark the Other as being traditional,
cultured, and ethnic. While one would expect to see these kinds of scen®¢n
Charity trip, one would also expect to see Kenyans and Ecuadorians using cell phones,
driving cars, and using modern amenities. However, such scenes are never shown,

implying — however unintentional it may bethat their host communities are firmixéd
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in the past. The problem is that when WE Charity mentions how Ecuadorians are

“drawing on their cultural heritage to bui
Wor k/ Ecuador, 2016, Empower ment in Action
anestr al knowl edge and cul tur al identity” (

2016, What We Do Section) of Tanzania, such emphasis on the traditional embraces the
myth of the unchanged: it “poduachangeggs t he W

moden—ancient, and advancindecayi ng” ( Cant olf4).& Santos, 2

Perhaps such positioning of the Other can be best explained by imperialist
nostalgia. A term coined by Renato Rosaldo (1989), the concept contends that agents of
colonization— governmenbfficials, missionaries and (we can add here) international
volunteers- often experience a sense of nostalgia for the colonized culture as it was
traditionally (what it looked like preolonization) (p69). Indeed, many WE Charity
volunteers often expss a need to experience the traditional culture of the Other (as was
the case with Jesse living in a mud hut and Michelle donning tribal paint to throw a
spear)-idealizing the simplicity and sense of unchanged purity of their host
communities with a seef nostalgia. For instance, one volunteer reflects on his trip to

Il ndia by commenting, just being wel comed
di fferent rituals they do.. was just so spe
space” ( Meos/Heuley\Wwdndid, 2016, 5:04). Another volunteer notes of his

l ndi an host community, “1 thinkebeliefsandoul d a

val ues” Trip¥ideosiHed®eir India, 2016, 18:40). Further, bell hooks (1992)

contends thaimperialist nostalgia celebrates a continued sense of primitivism within the
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Other (p.369). Indeed, WE Charity volunteers identify their host community members as
embodying the natural essence of their country and many volunteers try to reconstruct
traditional culture by positioning the Other into ancient and timeless roles. When Jesse

sees her homestay for the first time in the Maasai community, she places emphasis on the
mud hut and her bed, whi cKscovesedihooaldddfeup of
to WelTrip Videos/Jesse in Kenya, 2016, 5:00); likewise, there is a two minute video

mont age of her grimacing as she helps appl
feces on her mud hut (10:40). Amid thhoer | ab
[this]; there’ s a | ot of | ove and a feelin
(11:00). Although these authentically indigenous and traditional representations

nostalgically glorify the Other, this positioning also recreates colonial relatigreaer:

by maintaining a sense of primitivesgein the Other by memorializinghe Other into a

frozen past that represents what the Other always was and what the Other still should be

(an indigenous individual living in a tribal mud hut, sleeping on bme)— WE Charity

can justify development in these communities.

Further, nostalgia itself is generally associated with notions of innocence and
recollections of the past; through this lens, Rosaldo (1989) argues, imperialist nostalgia
establishes a ssa of innocence on behalf of the colonizer, allowing the colonial agent to
become an innocent bystander{p), thus softening their postcolonial guilt. WE Charity
volunteers can “honor the value of ancestr

Children/Where We Work/Tanzania, 2016, What We Do Section) of their host
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community, and think that they respect what they themselves have tried to historically

destroy/oppress. Ahmed (2004) explains this sense of innocence below:
The West gives to others grihsofar as it is forgotten what the West has already
taken in its very capacity to give in the first place, [for example] feelings of pain
and suffering which are in part effects of seemmnomic relations of violence and
poverty, are assumed to be aided by the very generosity that is enabled by
such socieeconomic relations. So the West takes, then gives, and in the
movement of giving repeats as well as conceals the takig)p.

Through this process, WE Charity participants are removed fromcibi@iplicity in

maintaining unequal balances of power between the North and the South. Northerners

innocently mourn the loss of what they have changed, irradiated and transformed in the

Other, without considering their own colonial legacy.

il. The Other a®isadvantaged
WE Charity tends to replicate specific stereotypes of the needy and suffering

Other, which contrasts sharply against their pleasant and exotic geographies. Within this
space, WE Charity’s testimoniml s portray t
disadvantaged, although this is often discretely hidden amongst images of smiling natives
and positive “workJ[ing] i n partnership” na
Different, 2016, para.)2Drawing from bell hooks (1989 and Si mpwokn’' s (20
will frame WE Charity’ s Other within two e

my inquiry.
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A Geography of Need

Simpson (2004) points out that volunteer tourism organizations often make
multiple references to the need within host comitnes) as this need is crucial if a
volunteer project is to be worthwhile (p.
p. 686) is found throughout WE Charity’s p
keen to stress the neediness of Haiti, on@ef host countries:

When we arrived [in Los Palais] in 2010, the old school was crumbling.

Classrooms were dark, leaky and overcrowded (Free the Children/Where We

Work/Haiti, 2016, Transforming a Community Section).
Such geographies of need are abl&gitimize statements about the Other, like the ones
here: when describing Kenya, WE Charity st
is especially underfunded” (Free the Child
Section); likewise, in Haititer e i s “a dire shortage of med
Children/Where We Work/Haiti, 2016, Health Section); in rural China, their education

system i s woefully underfunded” (Free the
2016, para3). Similarly, when describg an Ecuadorian community prior to WE
Charity's involvement, the organization st
The school was equipped with plumbing and latrines, but no one was properly
trained in how to use and effectively maintain these services. Students would

develop infedbns regularly and miss school (Free the Children/Where We

Work/Ecuador, 2016, Transforming a Community Section).
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In addition to highlighting the lack within this Ecuadorian community, WE Charity also
points out the inability of the Other to resolve theim neediness, which is found
periodically in WE Charity’s discourses:
Despite hard work and best intentions, the country [Haiti] is far from achieving a
plan for universal education and schools are unsafequlipped, overcrowded,
or, too often, nofexistent (Free the Children/Where We Work/Haiti, 2016,
Education Section).
Li kewise, in WE Charity’s country descript
food have | eft many Kenyans unable to prop
Children/Where We Worklenya, 2016, Agriculture and Food Safety Section). Here, WE
Charity strips away any sense of agency for the Other to lift themselves out of such
spaces of need. Such representations of the needy and dependent Other infantilizes the
Global Southnarrativegpaternally positiorthe Northerner as the rescuethrough the
donation of funds and knowledgédo the infantilized (failed and needy) South (Burman,
1994, p241).
The framing of this geography of need is also evident in the descriptive language
WE Charity uses to describe their host communities. For instance, on their country
descriptor page for Sierra Leone, they use

Children/Where We Work/Sierra Leone, 2016, Clean Water and Sanitation Section) and

“plagupdveith and illness” (Free the Chil d
2016,para2) . To descri be Haiti, they use | angusz:
(Free the Children/Where We Work/Haiti, 2016, p&3., “ pl agued by dead
il Il neses etstie (Ehiel dren/ Where We Wor k/ Hai ti, :
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(Free the Children/Where We Work/Haiti, 2016, p&g3. and “underdevel op
Children/Where We Work/Haiti, 2016, What We Do Section)fiayning poverty using

such evocativlianguage-and framing the Other as “needi:!
described al ways i n B®+WESChaity cah row éstablighCar r |,

justifications for intervention and validate their presence in these communities.

Narratives of Bin

Narratives of the postcolonial Other often speak of suffering, need, and
oppression. Drawing from belll hooks’ (1989
stories of the violated, the voice of the Other is often framed with a certain sense of
hopeles ness and despair: “tell me your story.
resistance. Only speak from that space in the margin that is a sign of deprivation, a
wound, and unful fill ed |[|343).dnderdyWE Chartyy s peak
focuses spefically on narratives of pain throughout their online promotional material,
speaking of and for the suffering Other elsewhere.

I n describing Kenya, WE Charity writes,
reaching their fifth hére WetWodk/Kenya, 2016, paae3);t he C
in describing Haiti’'s failed agricultural
mal nouri shed, [and] vulnerable to disease”
2016, Agriculture and Food Security Section); priortBWChar i ty’ s i nvol ve
Sierra Leone, its “Ipeiolpdet  werre Istivegygl(hge
Children/Where We Work/Sierra Leone, 2016, Transforming a Community Section); in

rur al China, many students “ rmoustrektogdtte a | o
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class” (Free the Children/ Wh3g8&imilarWe Wor k/ Ru
di scourses of the suffering foreign Other
descriptors.

WE Charity prides itself on promoting the Other as an enepesvand happy
individual, and notably rejects the poverty pornography approach to advertising its
devel opment programming. However, on the p
India, the white savior/suffering Other binary becomes blatantly palpalda:ergering
a rural Indian community one that has yet to enter a partnership with WE Chatitg
group notices that many of the children ar
immediately bring out first aid kits, and in the video montageftilmws, the group
members administer medical attention to many of Hiemen (Me to Welrip
Videos/Hedley in India, 14:38). Various frames show dirty children crying, injured and
for the first time— not smiling. It turns into a very dramatic scewéh Hedley—
bandaging the children’”s | i mbs,-asgumng ng t he
the role of the white savior. Following th
working with these kids, and putting BaAds onto knees and ioks on the school, took
away that sense of helplessness because | was watching it takingt pesady; does
wor k” ( Mep Videos/Hedldy in India, 16:05). Such an approaeimd such
language- carves a space for WE Charity to alleviate thisesuify. As Chouliaraki
(2010) argues, such imagery of suffering m
(i magined) alleviation of her suffering by
empathy towards the gr a@p L12)l]|wH expldreghiser  ( Ch

imagined gratitude in more detail below.
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iii. The Other as the Happy and Gratefekipient

Against the pristine and culturallyntouched backdrop of the Amazon rainforest
and Kenyan savannah, resides the suffering and gr&dfer who, it seems, is always
happy. The i mage of the “ poo688)ibregeatdsdappy” O
throughout WE Charity discourse: i n Kenya,
friendly *Jambo’ at peopl WeWaklKenya 2016, ( Fr e e
Empowerment in Action Section); on their homepage, laughing and smiling (presumably
African) children drink from a WE Charity water pump (Free the Children, 2016,
Together We Change the World Image); in one promotional video, a Suoertlspeaks
about having WE Charity volunteers visit h
kids, my community members and staff .. we a
school. We feel so happy to welco2@e t hem”

Not surprisingly, WE GCHulofhappy,friendlpans mot i o

hospitable Others is reflected in the discourses of its global citizens. As Jesse sits in her

mud hut, she becomes refl ecti vethertoeafou have
every night and its so amazing because the
raises their voices. | 't s s omappiregsandust t hi

peace” (TMeVideos/Je¥ge ih Kenya, 2016, 12:10). Laterons he not es, *
was so amazing to me because here are these kids who have nothing, who barely have
enough to eat every day, and herethaye cel ebr at i TrigVideosflesse ( Me t
in Kenya, 2016, 12:25). Likewise, a Hedley group member makesabotut a young

Indian boy:
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It s heartwarming to know that a boy th
video games or isn’t upset that he does
friends. And he’'s just otmmschoobndleami t h t he

(Me to We/TripVideos/Hedley in India, 2016, 8:24).

A problem with these last two testimonials, as Simps004Yargues, is that these
volunteers believe that their host communities donmat being poorg. 688), and that

they are, in facthappy in spite of their poverty. Whether or not this is traed there is

no evidence of Jesse or Hedley asking these children about their emotional wellbeing
such an assumed image of happiness may allow for volunteers to relieve themselves of
some potolonial guilt.

Discourses romanticizing the emotional state of the Other continue: a Hedley
group member notes that, “people here [in
faces” (ThpevVideos/Hetlley in India, 2016, 6:00). Similarly, upasiting a
rural Ecuadorian community supported by WE Charity, Michelle makes notes of the
children, “their smiles.. were the perfect
they would soon be filling ( Me Titipd/idebgEtuador, 2016, 10:55). Ruer, a
Degrassi volunteer in Ghana notes, “these
in my whole life 't s br eat hTrig\kdeas/Degrassi(nNbband, 2016We /
0:52). Canton and Santos (200 9)wayalmagpy,e t hat
always eagerly waiting to welcome Western visitors, masks the hardships that residents
of poor er c 0200).indeed sichfa eepgreséntat{omptrivializes the reality of
poverty by suggesting that Northern volunteers can allevatiships, and make the

Other happy, simply through their good intentions.
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Further, although meant to promote more positive images of the Soatther
than the desolate and emaciated Othiye static and flat portrayal of the Other
simplifies their emtional complexity as human beings (Canton & Santos, 2028(Q).
Whereas WE Charity volunteers experience a whole range of emotions and experiences
culture shock, happiness, excitement, anger, empowerment, sadness, and fulfitineent
Other, by comarison, seems to only experience two emotional states: first, they
experience the pain of poverty piéE Charity intervention, and then they experience
happiness postVE Charity intervention. Additionally, creating a space where the Other
is happily waitirg to be served by the Northern volunteer resurrects, as Echtner and
Prasad (2003) argue, “the asymmetrical rel
colonized, relationships often characterized by the power divisions between master and
ser vant "Indgeq discaurges 3urrounding the Other, like the ones above, send the
message that: (a) the Other i1 s always grat
meant to enhance the experience of the WE Charity participant through their positive

nature; andc) they are happy doing it.

To conclude, by framing the Other as needy, exotic and grateful, the organization
can clearly justify their presence in the Global South: By maintaining a sense of
primitiveness in the Otherusing traditional medicine, drking water from parasitical
ponds, and living in mud hutsWE Charity can justify development in these
communities; likewise, by maintaining a sense of neediness of the-Cahrezed for
education, clean water, employment, medicine and fotE Chariy can position

themselves to fill this need; finally, by maintaining a sense of unquestionable gratefulness
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of the Other always welcoming to Northern volunteer8VE Charity can justify

sending youth into these communities, knowing that their partiapaiitfeel safe and

satisfied with their experiences. Thus, this framing has created an urgent and troubling
space-albeit a beautiful spacefor youth to extend their benevolence. In the next

section, | will explore the implications of this framing®E Char i ty’' s percep
GCE, as well as the power structures that fluctuate between the Other and the

organization.

52l mpl i cations of thiYouthFraming on WE Charit

The methods in which WE Charity packages the Other has implications for the
experiences of its youth participants. In this section, | wish to briefly discuss how the
above framing of the Otherexotic, needy and gratefalinform how WE Charity and its
global citizens approach global citizenship. Centrally, | argue that by pasgitre
Ot her into these three frameworks, WE Char
GCE paradigm in which Northern youth naturally assume a position of authority over the
Other. | also argue that such positioning removes an element of humaonetize
Other, allowing WE Charity to approach GCE in a superficial manner.

Bhabha (1990 cont ends that the “objective of
colonized as a population of degenerate ty
establisls y st ems of administration and instructi
fashion, WE Charity tries to conceptualize the Other in highly specific wagedy,
exotic and gratefut in order to justify their involvement in the Global South. Infkag

withSai d’ st Hel®dr7i7gs of “Orientalizing the Orie
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exi st outside the parameters set for them
programming. When Jesse describes Imodw she
hut ” to Wtleip Videos/Jesse in Kenya, 2016, 1:05) or when WE Charity describes
Haiti as being “plagued by deadly waterbor
Work/Haiti, 2016, para3), this conceptualization of the Other makes possible an

imagined third world space within the GCE paradigm. Within this space, the Other

becomes a problem to be solved by colonial powgagl( 1977p.207) and made

inferior to the Northern equivalerdid, 1977p.72). These third world spaces, Simpson
(2004)ar gues, become “defined by needs, which
simple, predominantly requiring the labor and enthusiasmognkn | | ed vol unt ee
686). From such a perspective, WE Charity youth will enter into these spaces with
preconeived constructions of the presumed neediness of the Other and with an entitled
sense of authority to speak for and about it. When Jesse talks about the hygiene practices
of her Kenyan host family, she stasoes (wit
happy to see that this family was washing their hands. Most rural Kenyan families do not
knowtre | mport ance OffipViddosidesse irf Kdmya, PO46, 8\28)/ Here,

against the WE Charitgonstructed backdrop of neediness and primitivenesseJreely

exercises her own authority to speak about the reality of rural Kenyan families. Then,
assuming that her host family would be naturally grateful for her advice, she helps wash

t he chil dr en’ $ripWideasesse (nMenyat 2016 @& Thus, GCE
becomes defined by both the superiority of
and inability of the Other. Such a framing turns GCE into a conceptual space where

Northern youth learabout notfromthe Other.
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Such framing also removes element of humanness from the Other. By
positioning the Other so simplistically, their complexity as human beings becomes
diminished. Photos, sound bites, and videos of the static Other participating on WE
Charity’s projects bposgiotnisaumetdh éeorg & sh eo ojr ggatn
participants: their exoticness can be admired, their neediness can be fixed by a new
school, and their gratefulness allows for volunteers to feel nostalgic about the South and
feel good about t hemebecomes represehthdeby gattsher ' s pr
defined by their neediness and timelessremsd rendered available for use by WE
Charity. Through this lens, the Other is dehumanized. Distant from any social and
political contexts, the focus on the exotic, needy aateful Other avoids, as Burman
(1994) contends, confronting the larger circumstances that give rise to the underlying
causes of poverty (R47). Thus, WE Charity can approach global citizenship from a
superficial angle, focusing instead on a small signdf the Other to avoid addressing

the enormity of the issues at hand.

5.3The Power/lessness of the Other

Power moves in many directions and, as Foucault (1978) reminds us, it comes
from everywhere (p. 93). Although traditional ideas of GCE allocateep and agency to
the gl obal citizen, Foucault’s ideas remin
agency and power to produce change. Indeed, within WE Charity discourse, power shifts
constantly between the or ghemHoweadr,ason’ s gl ob
previously mentioned, power is generally assumed (and strictly cextydly theformer,

asSaid (1997 reveals about the Orient, “they are
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di ametrically inferi ofi2).WE&ChaiyfreGuenthorenendsn e q u i

its participants that gl obal <chalhftge i s t he
peopl e out oafo, npopd) The gmpowérdent©f the Global South within

FTC discourse, it seems, comes at the weakening gtdbal citizerR®, implying that the

Other does not hold power until the Northerner releases it: powerlessness is often

associated with poverty (Smith, 139$.8 9) , and WE Charity’ s di s
clearly positions the Other as impoverisigttison | y when WE Charity *“
families to I|Iift themselves out of poverty
Different, 2016, para3) that the Other is given any semblance of poiNew, in that

regard,|l will explore—i n s pi t e csfatenVgts at Gtaiaingii the rultiplicity

of power within the organization’s discurs
organization attempts to hold onto power, and then show how alternative forms of power

reveal themselves, albeit unintentionathyough their texts.

I. Knowledge about the Other/Knowledge about Development
Northern involvement in the South is a
Northerners] .. use their power to keep them
dominateot her s” (S r84).tWE,Chalitp a@témpts to fpold power over the
Other by positioning themselves as the epicenter of all knowledge concerning the South,

as well as knowledge concerning how to solve their probl8aid.(1977)in speaking of

28 The power of the global citizen, and its subsequent weakening, was explored in Chapter Four.

YFor instance, WE Charity positions rural China as
We Work/Rural China, 2016, Education Section); likewis&s Char ity reminds its part
than half of Ecuador’'s indigenous population I|ives

Work/Ecuador, 2016, para. 3). Similar discourse is found throughout their online material.
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theNort hern knowl edge of the South, contends
power requires more knowledge, and so on in an increasingly profitable dialectic of
information and control” (p. 36) . WE Char i
themselves as hang familiarity about the Other (and their subsequent development).
|l ndeed, Kapuscinski (2008) writes, the “co
whi te, Eur op e aB6):pooaaah bf the éigltvuntreeswiheré they work,
WE Charitydescribpest he country’s geography, infrastr
offering Northernled solutions based on these descriptions (Free the Children/Where We
Work, 2016, Country Descriptor Section). Through such descriptors, WE Charity
becomesthe nexus of knowl edge and p6adel®77p i n] <cr
.27). Nowhere in their discursive material do they explore indigenous knowledge in
detail, instead focusing on detailing (normalizing) their own development model.
Al t houghotrhetyhe voal ue of ancestral knowl edg
Children/Where We Work/Tanzania, 2016, What We Do Section), implicit within this
statement is a hierarchy of knowledge, with Northern knowledge at the top and local
Southern knowledge #te bottom-where development occurs through their WE
Villages Model, with local knowledge fittingithin this framework. AsSaid (1977)
reminds us, “the Orient must be made to pe
of "our" values, civilization 1 nt er eSait, 4977pR8pl s’ (

Despite this, we can see indigenous knowledge (and subsequently, indigenous
power) emanating from within the organizat
WE Charity attenpts to portray these knowledgasbeing static and timeless, somehow

frozen in ti me: |l i ke when Michell e watches
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head”) wusing traditional me di cicalteral c omment
exper i enc eTrip\(idebs/Ecuanlor,\2@&148,7:40); or when she is taught by an
Ecuadorian community member how to use a blow-gtire video montage
foregroundi ng Mi chel domitakcirduanubice(de taWEfipe mpt s a
Videos/Ecuador, 2016, 6:50); or when a group of Degrassi \ed@dsiiccompany

community members in Ghana to collect water from a nearby stream; with one volunteer
commenting, “it’s by no means Videb/Regrassiby our
in Ghana, 2012, 8:20). Here, although WE Charity frames these as exmtic and
primitive experiences, we see the Other’s
Other has knowledge about themselves and their surroundings, and thus they have the
power to seKsustain and thrive in their communities with the resouraaglthve at their

disposal.

il. Constructions of Southern Childhood
The organization also attempts to deny the Other power by their frequent use of
Southern children in their texts. Discours
programming, ands global citizens are constantly speaking about, interacting with, and
improving the lives of this youthful Other:
WE Charity’s country descriptor for Ecu
hours to reach the near es teWsrk/Bceador,” ( Fr e

2016, para2).

165



An Ecuadorian child speaking about WE C
community: “1 have |l earned to | ose my f
aren’t from my community with more conf
Before just the boys were participating.”’

Work/Ecuador, 2016, Empowerment in Action Section).

A tearful volunteer speaking about the
want to just scoop them all up, and take them to a hog@itkdl home, and give
them that kind of chance, but you can’t
up ..whitsxc hwhat we ar eTrigldeos/Degrassidcuador, We /
2016, 14:39).
WE Charity’s discourses rely hesechildény on i m
attaching themselves to the volunteers in nonthreatening ways, do not challenge WE
Charity’s youth about ®“gl obal p 200).eTheiri mbal a
texts are full of depictions of innocent children being cared for byhdortvolunteers
often notably absent of parental presencnd gives the impression of vulnerability,
ulti mately shifting power to the Northerne
“hel p’; "they’” are the hel24l).Téauss the powefless t unat
and dependent child comes to stand as an idiom of powerlessness and dependency for the
entire Global South.
However, we can critically unpack these texts to reveal power emanating from

these Southern children. Against a videmiage of Northern volunteers running with
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Guyanese children on a beach, and spinning them around joyfully, one Degrassi
volunteer comments:
| just love the fact that we can come here and teach them hand games. We can
play soccer with them, we can do thinigdry and get them away from the
pressure to go and help their parents fish, to have to go clean up and smoke fish,
to cook (YouTube/ideo/Degrassi in Ghana, 2012, 14:35).
Such a comment, it seems, relies on the Northern construction of childhoodjsvhich
predicated on the notion that children are dependent and innocent individuals, in need of

protection by family, community 23)nBy carin
superimposing Northern constructions of children onto these Southern childEen,

Charity strips away their agency by making it unacceptable for them to be contributing
members of their household (i.e. helping to clean or cook). But we can use our critical
dispositions to see Otherwise: that these children have the power to be-fzepmye

volunteer states, t hese ki ds are just s ovVjdeod®egrasixci t ed

in Ghana, 2012, 15:12)and the power to be responsible members of their community.

iii. Voice and Agency
Finally, WE Charity attempts to strip power awfeagm the Other by positioning
them as voiceless. For instance, as Jefferess (2012) highlights, their Vow of Silence
campaign urges youth to remain silent for a 24 hour period in order to raise awareness for
children denied of their basic humanrightsdp.) . The organi zation st
deserves to have their voice heard, but issues like lack of access to education drown out

the voices of children around the worl d” (
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2016,para.l). However, aRkoy (2004 ont est s, there is “really
‘voiceless’™. There are only the deliberate
in Jefferess, 201 2, p . 25). The reliance o
Other is a passive victim gbcial injustice (Jefferess, 2012, p. 26). The Other, it seems,
only gains a voice in WE Charity’s promot.i
the organization:
An I ndian woman states: “[WE Charity] i
methodsofagi cul ture, well deepening and the
We/Me to We Trips, 2016, 2:10).
A Haitian community member speaks about the failure of past water projects:
“Lots of water projects which have fail
sudainable way for us to continue to get water from a natural spring (Free the
Children/Where We Work/Haiti/Video, 2016, 1:22).
A Haitian community member comments: *T

light for our community. It is as though we were in the dark and now we see the

' ight for our children and our future”

2016, Health Section).

The Other does indeed speak in WE Charity’

framework of the organizati on
to limit their power to a form of prpackaged empowerment gained athisough

Northern intervention.
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However, we can begin to see power emanating from the Other through their
positioning as resilient individuals withi
impoverished conditions of their communities, WE Charity writes abolgdéherner:

The people of Kono District in eastern

meaning, and their ability to pull through the trauma and destruction of this

count r vy’ -gearlivilwar s temarkable (Free the Children/Where We

Work/Sierra Leone, 2016, Transforming a Community Section).

After Michelle spent some time with the
are so strong and so powerful, it just totally put thingsintp er specti ve f ol

(Me to We/Trip Vided&Kenya, 2016, 4:9).

A Degrassi volunteer comments about the Ecuadorian woman washing her clothes
in a stream: “these women and their chi
like six hours, just toiling and it looked likereay backbr eaki ng wor k
Wel/Trip Videos/Degrassi in Ecuador, 2016, 10:27).
These Northern perspectives on the Other’ s
portrayal of the Southern Other, and | argue here that this is most likely the
organi zation’s intentthr i vTiensgt iammodn i‘aplusl loifn gt ht
t hrough’ (although not out of) poverty are
giving the impression that the Other holds enough power to resiliently (and nostalgically)
survive through poverty (carrying water for kiteters, washing clothes in a stream,

buil ding homes out of cow dung, and drinki
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actually lift themselves out of it. However, a critical reader can unpack these texts and

see the power of the Southern peoples egstiithout Northern intervention. For

instance, below a volunteer makes note of children carrying water on a water walk:
The kids were walking with us, and they were just like, running, with like no
shoes on these r ock yamazindo seethatfMdesto.. j ust
We/Trip Videos/Degrassi in India, 2016, 8:46).

The text is portraying this encounter nostalgically, but in spite of itsel€aweraft a

picture of children-running with no shoes eawho are much more complex than the

de<riptionssuggest. @e carcritically unpack this quote and use it against what WE

Charityintends it to be used f¢Baul,Aug 2016, personal communication)lt#ough the

organization is attempting to evoke Northern nostalgia within such a text, this image of

shoeéss, running children can desmantledfirst, we can begin to inquire aswdy

they are shoeless and question the global political@ug that has helped create the

situation in the first place; further, we can seifiect about our own privilege as

someone (with shoes) who consumes these images and feels good about ourselves for

feeling bad about shoeless children (Saul, 2016, personal communion); finally, we may

realize that these shoeless children can still run happily without shoes and do reot need

volunteer intervening in their communities for their own happiness. Power is fluid, and

this is one source of power of the Southern people. WE Charity might deny them this

power, but the meanings they try to fix about shoeless children in the Globalf&ous

is unstable- and we can use our critical dispositions to see their power regardless.
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My point here is to argue that WE Char.i
reveals the power of the Global Sowutthat the Other has agcyseparatérom the
organi zation’s programming, and that there
for, negotiates and asserts power within their lives. Indeed, Smith (1999a) reminds us that
Ot hers can “empl oy mul tipl edictbiysvaygorr ses, ofr
exercise power [them]sel34gs IWE m@hlatriiplyé swa
themselves are framed within hierarchal power relationships, and as Said (1994) reminds
us, narratives are “the met hmidenttyandtheni zed p
existence of their own history”™ (p. XxXii).
assumed Northern superiority, but a close reading of these texts reveals applications of
power emanating from the Other (Salig 2016, personal commication). You can
see their power even though the text is, in a sense, asking you not to see it. The text
works to fix in place a certain power relation (North over South), but if you look a little
closer, you can see unintentional holes in this attenfpted meaning. Alternative

expressions of power unintentionally bleed out, revealing the fluidly of power.

5.4Conclusion
In the form of some concluding comments, | wish to argue that WE Charity
constructs the Other as a homogenous entity. More bluottyrn the Kenyan or the

Tanzanian, for example, into the needy an
compress a continent of a billion people living in fifgur countries- along with their
complex histories, modern societies, and ersdhesratives- into a simplified and

superficial cliché. Infacaid (1977y ecogni zes this tendency t
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observable detail a generalization and out of every generalization an immutable law about

the Oriental nature, temperament, mantaly , ¢ u s t o 86). Suohran @appyrgaeh” ( p .

one that assumes the authority to define who the Other is, who they are not, and who they
should be-ensures a continuing colonial relationship between the North and the South.
As Fiske (1993) remindsuwd,i scour ses of power rely on *
representations of the world and, more importantly if less explicitly, of themselves in the
worl d” (p. 147 )altholdhelaimingWbe pbressiMendy up
participating and enjoyinthe oppressive systems of relations that dictate the
marginalization of the Global South.

Despite more awareness and understanding of the Other, it is obvious that the

vocabulary used to describe the Global South remains specialized and ethnocentric in

naur e within WE Charity’s discursive pract

language since colonial times can best be explained through differential racialization, a

theory that makes visible the dominoriynt soc

groups [in different ways] at different t
2006, p.375). Perhaps we continue to use such colonial language because it reinforces

our need for the Other to remain unable to govern itself and tipesident on Northern

benevol ence. We have created such a cul tu

paternalistic discourse requires constant reconfirmatitimedd| o bal Sout h’ s ne

saved from itself. When we associate Haiti, for examply descriptive words like

t

r

pl agued with poverty” and “underdevel oped

guidance from more ‘modern’ <civilizations.
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WE Charity promotes a particular image of the Other, an image which in turn
informs the experiences its youth participants. Currently, this image encompasses
homogenous and consumable notions of the Other, making them easy to pigeonhole into
accessible, albeit colonial, ideas of “us”
myself to be an expter of Otherness: other cultures, other ways of thinking, other types
of behavior. | want to come into ascited act w
in Kuprel, 2006, p. 382). We can assume that, like Kapuscinski, WE Charity volunteers
and weget clues of this through some of the testimonials they offer regarding the-Other
want to experience Otherness in order to understand it. The problem is that the simplistic
and homogenous representations of the Other in WE Charity discourse make this
understanding quite superficial. Despite this, although the organization operates within a
space dominated by colonialist discoursésevitably internalizing and (re)producing
these discoursesl remain hopeful that critically engaging with the colonmabhges they
endorse provides a space to (re)negotiate and make visible those tensions and binaries. If
WE Charity is to evolve from simplistic descriptors of the Other, and engage with the
Global South and imagine its people and cultures in more prodactivdecolonizing
ways, then they need to extend their thinking beyond the rhetoric of exoticness and
neediness and onto the very programming they offer. In the next section, | will
deconstruct the rhetoric of benevolence found throughout WE Charity disspur an

attempt to make visible the colonial foundations inherent within their programming.
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CHAPTER SIX: BENEVOLENCE AS A FORM OF GLOBAL CITIZENSHIP

The rhetoric of benevolence, exercised on the individuals of the Global South,
continues to be driving force behind popular GCE practices. Inherent within this force
is the idea that teaching children English, volunteering in an orphanage and installing
water pumps are important steps in helping to combat poverty. However, to approach
development ttough altruistic gifts of time, money and help has an unsavory underbelly,
as such methods can mask deeper understandings of the structural causes and conditions
of poverty, and (re)enforce colonial relations between the North and the South. WE
C h a r intplyasisson lgenevolent ideologies, in particular, begs critical inquiry, as their
programming and influence extends to thousands of Northern youth, encouraging them to
become involved in the Global South through awareness raisingj\gify, international
volunteerism, and ethical consumerism (Free the Children/2014 Annual Report, 2014, p.
29). Their programming seems to remain grounded within one cultural understanding of
how to address povertythrough benevolent Northern youttand this is something |
believe needs to be problematiZ&d.

I n this chapter, I explore the concept
programs in the Global South. To begin, | dismantle the regimes of truth fostering the
benevolent undercurrents within the organi
(2006) models of global citizenship, | then explore the ways WE Charity balances both
soft and critical approaches to global citizenship education within their programs, and
what implications this has f¢l) how Northern youth understand their own complizity

maintaining unequal power relations between the North and the Sou2)drov

30 Recently, WE Charity’s co-founders described their organization as a “massive army for good” (WE/WE
Movement Video, 2016, 0:47).
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Northern youth come to understand and participate in development projects. | argue that
WE Charity’ s f-ewhicharalmabteptirely gfleciva of soft
(berevolent) GCE practicesrelease global citizens from their complicity in maintaining
colonial systems of development. As previously discussed, aid maintains unequal power
dynamics between the North and the Seutiroughout this chapter, | also explo@an
WE Charity establishes their authority through benevolence in the Global South. As Said
(1994) contends, “the rhetoric of power al
when deployed in an i mperi al she foliowingg ” ( p .
four research questions:
1. What are the regimes of truth (Foucaul:'t
pedagogies and how do these truths dictate how youth are expected to tackle
global issues?
2. How is benevolence (soft global citizenship)rizeenacted by WE Charity?
3.l n what ways does WE Charity’'s promotio
citizenship practices?
4. What are the implications of benevolence as discursive practice on WE Charity
youth’s engagement in GCE?
WE Char ity practicdsiae pawerfsic v ai mi ng to “work in p
to We/Why Me to We Trips are Different, 2016, para. 2) with the Global South and
outwardly rejecting traditional notions of passieeipient charity (Free the Children
2014 Annual Report, 2014.10). Indeed, their discourses undoubtedly distance
themselves from the *donate and save a chi

undertones manifest themselves in different wagtbeit discrete ways making it even
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more difficult to examinehte organization through a critical lens. As | have previously

mentioned, humanitarianism and charitafpding informs and shapes the Northern

rhetoric of goodness and morality. To challenge a regime of-trotte that many

Northerners invest in both ennmally and politically—is risky: forcing people to look

through different lenses means being critical of resilient philanthropic discourses which

mai nt a

in the

status quo in the North.

works to maintain thistatus quo, and it is my intention to illuminate how these programs

continue to marginalize and colonize the Global South, with the intent to encourage

young people and educators to conceptualize more decolonized approaches to global

citizenship.

6.1 Regimes of Truth: The Humanitariare®iments

Fou

pol i ti

caul t

cst hat

(1980) reminds us that “ea

tsuythhe types of discours

(p-131). Within GCE, there islaody of thinking which frames correct ways for

organizations, like WE Charity, to engage in global citizenship. Coined by Rosaldo

(1989), these
whit e

confines of
will add here)

“h

u-maral uptiftatheivalue of edeigation, and the¢ s

ma n ' 78)— tperatekenretimegdiscretely, sometimes not) within the

WE Charity’s programming.

b

enevol ence, i nform and

its youth tackle glodassuesBhabha (1983) argues that

productivity

Before

ex ami

of

ni

ng

col oni al power i19).is ¢

WE C h alookingyfor waysbpnewolente c

176

WE

pro



transitionsinandoutoféh or gani zati on’ slwilldeol ogi cal pr a
unpack/problematize these regimes of truth below, to provide context for the discussion

that follows.

I. Moral Uplift

Global citizenship enterprises have long capitalized on appealing to the morality
of its paticipants: global citizenship theorist Nigel Dower (2002) likens the paradigm to
“some kind of mor al claim about the nature
likewise, Dill (2013) contests that current global citizenship practices are mareaabo
“mor al i deal [ and] a vi si on3),dhfin avdésizetto t he go
deconstruct the historical processes which create inequality. By taking up a concern
towards the Other, a Northerner can attain specific moral values like coorpasdi
empathy, respect for differences, tolerance, and justice (Zahabioun et al., 2048, p.
When it comes to global citizenship in particular, these moral values are enacted through
acts of giftgiving, awareness raising and overseas volunteeriamsfreated by WE
Charity specifically as a desire to “make
Children/2014 Annual Report, 2014,3¥). Indeed, De&ro (n.d.), in her research, notes
the prevalence of moral rhetoric within WE Charity as a wagntreat youth to act on
global issues (p. 4). The organization strategically uses moral uplift to encourage
Northern youth to take up a responsibility towards the Otladong the lines of what
Butcher and Smith (20210)I Il'y kjewms ttiof iasbltd el ici

30). Here, WE Charity describes their overseas trips as follows:
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Through hand®n volunteer experience, they [the volunteers] gain empathy,

compassion and understanding foto differ

We/FAQ/Volunteer Travel2014, What are the Benefits Section).

Mirroring the official language of WE Charity, one volunteer states after speaking

with a child | aborer in I ndi a, “ ATt

inside..l knewbtehavtmehbreghabatol coul d

stay the same, and walk away, and not do something to make a déferehis
kid’s | i f €ripVidedsHedtepin INdea/2016, 11:34).
Here, the volunteer articulates a moral obligation toratg#rms of his own sense of
empathy and sadness towards this child. He later goes on to help build a school in a
nearby community, his sorrow dissolvin

Through this framing, a particular sense of morality &atzd, in which Northern youth

er

m

g as

can exercise their privilege on the Other, feeling compassionate and gaining feelings of

empathy. The problem with grounding global citizenship around moral obligations,
Hal ttunen (1995) ar gu ersctually &firnts tharmhorat he °
superiority (moral uplift) of the Northerner, by positioning them as outsiders with the
ability to ‘“save’ their host cl@)nkForther,i t i
Jefferess (2008) argues, through the lemaarfal responsibility, poverty also becomes
“conceived of as natural or outsi3p of
The paradigm becomes more about the compassion of the global citizen towards the
needy Other and less about the reason WhayQther is needy in the first place. This form

of “mor al C 0 N s &Smith, 2005np’ 1) &ll@ms voluriteers to consume
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experiences (i.e. volunteering overseas) in order to construct their identities as moral
global citizens. The volunteer is natplicated in the historical processes that create

inequality, they merely seek to help and shape their moral compasses.

il The Value of (Northern) Education

The second regime of truth informing the official rhetoric of WE Charity is the
value of educatiorilheir development paradigm aligns with many Northern NGOS, who
generally define the meaning of development, Smith (2004) argues, through their
“mar keting, fundr ai si42).dndeed tthe oegdnizatiantplacesia wo r k
strong emphasis on edtica in helping to eradicate poverty in their host communities:

|l f we’'re going to talk seriously about

education. Giving a child an education is the best way to set them up for success

and break the cycle of pog (WE/Our Development Model, 2016, Education

Section).
This construction of poverty as being rooted in a lack of education underlies many of
their development efforts, and WE participants are regularly reminded that they can help
alleviate poverty by,rmong other initiatives, building a school in the Global South. Their
rhetorical appeals regarding the value of education are significant: first, the construction
of a school stands as a tangible and measu
South In a video montage of Michelle and her fellow volunteers building a school in
Kenya, she comments:

l't"s really nice to know that soon thes

here working towards this commoed goal t
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coming to Kenya to buildaschoebnd now | ' ve drmpne i1t ( Me
Videos/Michelle in Kenya, 2016, 19:19).
Problematic within this symbolic representation of development is the idea that the
construction of a school (or thousands of schools) valllieate poverty within the
South3! Although such cosmetic engagement makes for a great photo op, and leaves
volunteers feeling good about their contributions, it does little to help volunteers go
beyond, as Tallon & McGregor (2014) argue, a surface awasanf global issues (p.
1409). Nor does it change the political and economic conditions that lead to illiteracy and
educational absenteeism in the first place. Second, a promotion of Nartfeenced
education (i.e. education happens in a classroamdélivered by a teacher, students sit
in desks, and knowledge is categorized into subjects) moves knowledge from the North to
the South, hence imposing a Northern knowledge system onto Others. This is
problematic, from a postcolonial perspective, aggtbbalization of Northern knowledge
and culture constantly reaffirms the North
legitimate knowledge (Smith, 198%.63). This is perhaps best explained by Helena
NorbergHodge:
There is an assumption that Western education, Western knowledge, is something
that is superior.. there is an idea that
and that these people, however |l ovely t
superior kiowledge (as cited in Schooling The World/People, 2015, People

Section).

31 WE Charity does not just build classrooms; they engage in a more holistic approach to development and
| will explore this in detail shortly. My point here, however, is that their youth participants — without being
provided space to engage with the structural causes of poverty — may come to equate school-building
with successful development.
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Further,ZemaciBer sin (2007) reminds us that educa
determined by those in power, which attempts to construct shared understandings of the
world (p.21). The authority of Northern education becomes imposed onto these

communities and produces a discourse of development where Northern understandings of

education serve as a reference point to be measured against and to strive towards.

iii. The WhiteeMan’s Burd

WE Charity’s programming is al3%%a influe
rhetorical idiom first laid out by Rudyard Kipling in his 1899 poem titlée White
Man's BurdenWhether perceived to be satirical or serighis poem justified
colonialismon the basis that it was the responsibility of the privileged Northerner (the
American) t o s adewl andhadic hiinlfde'r iGotrh e“rh a(ltfhe Phi |
up the White Man's burden / The savage wars of peace / Fill full the mouth of Famine/
Andbi d the sickness cease” (Foster & McChes
certainly distances themselves from similar ideologies, the perpetuation of the white
man’s burden is stildl prevalent within its
between this idiom and GCE in his research:

Humanitarian aid discourses continue to rely upon benevolence in a way that is

reminiscent of the coloni al “whi te man
either a savage to be tamed or eradicated or an urdtetsoul to be educated

and civilized p. 34).

32 This term is more recently referred to as the white savior complex, and | will be using this updated
terminology for the remainder of my research.
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At times, WE Charity’s volunteerism discou

whi t e ma rbestowing upahehe privileged Northerner the responsibility and

moral duty to intervene in the Souilvhen a group of volunteers from the Canadian

television show Degrassi arrive in their Ecuadorian host community, one volunteer looks

upon a communal kitchen pWE Charity intervention:
It s pretty unbelievabl e t Hed(the hi s i s s
camera pans over the roofless, charred
them somthing a little better (Me to Wefip Videos/Degrassi in Ecuador, 2016,

5:15).

Later on, another volunteer comments, *
only coming here to help, but also just to experience what their lives are like. You
know, the girl had to go home and do her homework after [washing clothes]. To
even have the opportunity to have homew
somet hi ngkinddhfatb rwiern gien g t dripVideesiDegrassMe t o \
in Ecuador, 2016, 11:00).
In this particular sense, the global citizen is charged with the duty (the burden) of
bringing Northern ideas of education and opportunities to Southern communities. Rathe
than questioning the systems in place which led to these conditions of poverty, the
volunteers rely upon a discourse of heroisme | pi ng to bring opportu
devel oped’ —andestaighingtaidiehstomy of the privileged Narmlee and
underprivileged Southerner to justify this intervention. It seems that the Kenyans,

Nicaraguans, and Tanzanians are background noise to the Canadian youth and WE
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Charity, whose narratives position themselves as the heroes of the story. Alsamthe

|l ines as Kipling' s white man’'s burden, Hud
constructing t he-whbdevowe thertimetdwardsehe Isetevmernt of s
Othersscas t he “white savi oT).Nexntdthesstonesfpolertyc o mp |l e »
and havenots, the North becomes the paternal figure who will help guide the South out

of chaos.

Iv. Benevolence
WE Charity’s discursive practices easil

humanitarian sentiments. | argue here that benevolencéad be t he organi za
humanitarian sentiment (or regime of truth). Benevolence, Beauchamp (2013) illustrates,
refers to the * mor abrivifuevotbeingalibposedtadttdor act er
benef it o04).hethes Words, pcssairuism towards the Other are closely
related to an essence of morality which, in regards to this research, is upheld and enacted
by the Northern volunteer. Further, to draw from Kohlbetrgl.(1990), benevolence is
enacted “througqhy ttlhoe plreoemmo t @f giorotde rachid pr eve
156). This intention to promote good is threaded throughout the discursive practices of
WE Charity: the organization, it seems, chooses to relate global citizensbi@as a
means through which structl causes of global poverty are unpacked and challenged
but as a demand beinggood owar ds t he Ot her. Hume (1751)
bestow more merit on any person.. [then] ha
benevol &naodVE Chanty. frequently emphasizes the uplifting nature of this

sentiment-and its ability to confer distinction and value onto its participamsits
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promotional material. Values of compassion, kindness and empathy exist all along the
peripheral of thenaster narrative which characterize each testimonial of its global
citizens. For example, one Degrassi volunteer, upon talking with some rural Indian girls,
starts crying:
| started to cry halfway through when w
thegrl s were |ike *what? Why are you c¢cry
that all of us [Canadians] have had the opportunity to go to school and we just
want the exact same thing for them. And then they [the Indian girls] immediately
ran over to me andage me a big hug, like, everyone who was there, all of the
kids ran over to give me a hug.. | mean,
stop crying, atardblesithation (Me® We/Mrip s u ¢ h
Videos/Degrassi in India, 2016, 18:46).
Here, the volunteer expresses her empathy and compassion for her host community.
Immediately after this scene, the documentary counteracts this sense of compassion and
sorrow towards the Other by showing a clip of another volunteer, offering a solution:
Step forward and take some kind of actioa
can do, but we are building a school. So, instead of, you know, standing around or
whatever, |l et’”s build that wsechoeolheand d
them (Me toWe/Trip Videos/Degrassi in India, 2016, 20:05)
Implicit within this dialogue is the idea that solving global inequality is possible through
acts of compassion and benevolence towards the Other. In other words, as Jefferess
(2012) summarizes here,itbece s about “ wh a tate,datmhelwthe t he f

unfortunat¢é @pPp) . Scenes | i ke the one above play
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videos: the benevolent global citizen encounters the needy Other, feels empathetic and
overwhelmed by their neauiss, and then builds a school to make a difference. Certainly,
the organization frames “the social proble
(Jefferess, 2012, R0), and then solves this problem through the benevolence of its
global citizens. As Dowe2Q03) explains here:
A global citizen may also accept an ethic of more extensive benevolence. She
does not merely help those in front of her, she accepts a general responsibility and
seeks out appropriate ways of helping, including helping at a distan@2)(
For the often unskilled and inexperienced youthful global citizen, benevolence and
empathy (along with a little bit of hard labor) is sometimes the only appropriate way they

can ‘“help’” these Southern communities.

These four regimes of truthmor a | uplift, the value of e
burden, and benevoleneall work to inform the discursive practices and programming
of the WE Charity enterprise. Although they can, at times, be read at the center of the text
(the value of educatiors ioutwardly promoted), more often than not, these truths exist
peripherally and can generally only be read subliminally. Practices of benevolence, the
moral uplifting of Northerners and the white savior complex primarily (and discreetly)
manifest themsehgethrough charity fundraising and overseas volunteerism within WE
Charity’s programming. At this point, Il wi
and seek ways that WE Charéitempts to emplognore critical GCE practices within

their promotional raterial.
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62Soft Approaches to GCE in WE Charity’s Pr

Li ke there are five or six people |iving h
on the floor, and the floor is made of cowng and dirt. And its pitch black in there right
now, | couldndot even tell how many p

A WE Charity volunteerafter visiting a rural Indian home
(Me to WeTrip Videos/Degrassi in India, 2016, 8:57)

Comments like the one above illustrate a prevailing paradigm within development
discourses, one that embodies a sense of privilege and is indicative of the way in which
WE Charity’s volunteers sometime engages Ww
is the idea that feelings of empathy, compassion, and doing good can makestioé |
the marginalized Other better. As explained earlier, Andreotti (2006) frames this
approach to development as soft global citizenship educaaomapproach based on
moral and humanitarian grounds, awaren@ssing and fundraising, imposed change,
and colonial assumptions #6-48). Building off the idea that individuals are empathetic
and charitable, this form of gl obal citize
responsibility for gl ol®alhdivigual®vwhéadophsoft ( Br une
global citizenship see donations of time, expertise and resources as potential solutions to
global poverty, and see change happening most effectively when the North is present in
the Global South in some capacity or another. The problem vesie thoft approaches,
Andreotti (2006) argues, is that Northern youth, charged with the motivation to make a
difference through volunteerism and charitable giving, will project their beliefs as
universal and reproduce power relations similar to those an@dltimes (p41). Within
such a framework, GCE becomes more about a moral obligation to humanity, rather than

a political responsibility to negotiate through the structural causes of poverty.
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I argue here that WE Ch aormadypyssftgibalogr amm
citizenship ideologies, with a strong focus on feel good programming and benevolence.
Driven by their discretely operating regimes of truth, WE Charity continues to reproduce
colonial assumptions by fixing highly crafted meanings ekttgoment onto their
practices, which ultimatelyyform the discourses of its participants. Below, | will
deconstruct how their charitable practices and overseas programming emulate soft GCE,
as well as make visible the consequences of such practicdisalbavihighlight the
regimes of truth operating peripherally, paying special attention to how benevolence in
particular provides a “structure of attitu

social anceconomic inequality (Said, 1994, 193).

6.21 Charity Fundraising
I. Gift Giving

Throughout WE Charity’ s online promotio
they hold the power to change the world through consumerism. For instance, when
consumers buy a Me to We product, WE Charity reminds thenththiatpurchase has
“transformed the world” and “transformed a
1) . Headl i ned by tdhe sslYooguarns “tAo BGaataeg' r (WoEr |C
2016, webpage title), consumers can spend their charitable fuisdgesn
internationallyfocused initiatives. Each initiative comes with a photograph of a smiling
Sout herner, happily benefiting from the gi
|l ifetime of good health and chelgfWE when th

Charity/Donation, 2016, International Section); they can purchase the iconic goat, one
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that ®“gives back?”, aintdi eosp efnosr “aa fweomil Idy "o f( WE
CharityDonation, 2016, International Section); consumers can also donate a school Kit,
and by doing so, they wil/ “remove a barri
can |l earn to their fullest potential” (Fre
Child section). Appealing to a morally conscious volunteer, WE Charity iagelli
feeling. As Heath and Potter (2004) contend:

People buy what makes them feel superior, whether by showing that they are

cooler (Nike shoes), better connected (Cuban cigars), better informed-(simigle

Scotch), more discerning (Starbucks espressojalty superior (Body Shop

cosmetics) or just plain richer (Lois Vuitton bags)03).
By purchasing WE Charity’s products, consu
momentarily minimize their culpability with poverty in the Global South, basically
buyingout, Butcher and Smith (2010) argue, the guilt associated with their privilege (p.
33). With such an identity, WE Charity’s ¢
their ethical purchases (and themselves), while the organization can furtherzeapitali
this moral image of their brand. Although a few individuals will benefit from the goat or
school supplies, by viewing GCE as a form of social action through consumption, the
paradigm remains an aftdre-fact solution which ultimately distracts gldhmtizens

from the role that excessive consumption plays in maintaining poverty.

Gift-giving sloganeering like the ones above create further problems: such

initiatives promote the idea that global citizens can solve poverty through simplistic
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actions, lke subscribing to a mailing list or buying a Me to We Rafiki bracéMtith
the latter, WE Charity consumers are told that each bracelet purchase supports a female
entrepreneur in Kenya, “empowering her to
family and hero mmu n i & tp We/Ralki Shop, 2016, para. 1). Altlgbu
employment and gender empowerment are crucial issues to address in the Global South,
the idea that poverty can be lessened through thigigifig paradigm fails to engage
youth with the conditions that produce global inequality in the first plac&é¢Bat al,
2014, p.10). From a more critical perspective, it also situates Northern youth into a
position which perpetuates this inequality; Peter Buffet (July 26, 2013) writes of this
philanthropic colonialism in a New York Times article:
Nearly everyitne someone feels better by doing good, on the other side of the
world, someone else is further locked into a system that will not allow the true
flourishing of his or her nature or the opportunity to live a joyful and fulfilled life
(para.8).
Further, git-giving creates a count@arrative which reflects a relationship of dominance
between the North and the South, where Northerners can establish their authority through
benevolence: charity can unwillingly create dependency (Nutt, 201B/p. as the i
reaffirms the South’s dependency on the No

bet ween those who ar e ‘3*fRalphtWaldceEmerson (@d844) t hos

33 Operating along the peripheral of this assumption is the idea of benevolence (WE Charity’s fourth
regime of truth) as a solution to global poverty — using compassion and empathy towards the Other to
guide one’s consumer choices.

34 Further, operating silently on the margins of these gift-giving initiatives is the white savior complex (“A
Better World is Yours to Give”) — offering a platform for Northerners to swoop in and ‘fix’ the problems of
the South with their money.
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writes about the unwelcome expectations imposed on the receivers of gifts idis 18
essay entitleifts:
We are either glad or sorry at a gift, and both emotions are unbecoming. Some
violence, | think, is done, some degradation borne, when | rejoice or grieve at a
gift. I am sorry when my independence is invaded, or when a gift coomes

such as do not know my spirit, and so the act is not support28)(p.

According to Emerson, t hewogthanddegadesh | enges

person’s will to remain independent. |t
kindnessis never quite received as such: the recipient shoulders the burden of repaying
the gift because their independence becomes jeopardized. According to Mauss (1950),
"the gift is thus something that must be given, that must be received and that is, at the
same time, dangerous to accept"5®). The gift that remains unpaid shifts power away

from the person who accepts it.

il. Local Initiatives
Aside from giftgiving, WE Charity participants can also participate in local
initiatives to help raise awareness for international issues. Currently, the organization
offers five global campaigns for Northerners (We Charity/We at School, 2016, Global
Campmigns Section). In thelWe Bake for Changeampaign, for example, participants

can “apron up with [their] BFFs and hol

devel oping communities” and make the worl

for Charge, 2016, pardl). Although such an initiative provides an outlet for Northerners

to think about their privilege within the global community, it can also promote the idea
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that the underlying causes of poverty are simplistic in nature (since they caklbd ta

by something as simple as a bake sale). Indeed, We Charity endorses this belief, stating in

a promotional video that ®“changing the wor
for Change/ Promotional video, 2@8dghsage 0: 52) .
informed by similar thinking: solving pove
your sweat on with a danceathon, walkathon or sports fundraiser in support of
empowering programs in developing communi:t
paa.1) ] or by donating spare change [“turn vy
families overseas” (WE Chal)lty/ Wee Crerodlkl &€
South is thus simplified (imagined) into something tangible (and solvable) for those

donding the money. You can see this in the oversimplified clichés of poverty within WE

Charity's discourses; they often formul ate
indigenous population |ives in poverty” (F
206,para3) and “nearly half of all children ir

Children/Where We Work/India, 2016, pa#d. Poverty becomes a simple and plausible
image (often supported by a statistic or a number), which can easily be smoothleg ove

the bake sales and walkathons of the Northerner.

6.22 Overseas Volunteerism

WE Charity’s global <citizens are also t
benevolence in an overseas community in th
thea gani zation defines the volunteer exper.i

and seHldiscovery—all working togethertochane t he wor | d” TrjpMe t o We
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2016, paral ) . Potenti al volunteers are told that
change in the communitiedifte y ] vi si t 7 Tripbe2016,par@®)eHorYy o ut h
i nstance, on WE Charity’s India promotiona
We made such a big difference and impact in this community, and those are the
lasting sustainable changdsit are going to stay with them [the Southerner] and
hopefully chang their lives forever (Me to We&fip Videos/India, 2016, 19:08).
l ndeed, WE Charity’ s idea of volunteerism
volunteering involves an aspirationhelp others (Butcher & Smith, 2010,38).
However, WE Charity moves the organization beyond this definition through their
frequent use of t h-ewhsil cohg ainmp‘lciheasn gteh a th eWEw o(
citizens can not only help Others, but tlvay help to reverse the conditions of poverty
through volunteer projects. Indeed, in their 2014 Annual Report, the organization argues
that the ®“spirit of volunteerism” can stop
Report, 2014, @25). Initiatives that send idealistic youth into the Global South to change
the world reveals a few ways how development issues are being conceived in an
organization like WE Charity. | argue here that their overseas discursive practices,
framed by the humanitarian genents, construct the idea that: (a) their volunteers are
world changers; (b) their volunteers need to experience poverty to understand it (slum
tourism); and (c) their volunteers can gain empathy towards the Other by becoming the

Other (going native). Will now explore these three constructions below.
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I. Changing the World
First, WE Charity’s overseas initiative
actually change the wordl Research, however, has revealed that the impacts of
volunteer work orcommunities in the Global South are often assumed, rather than
researched (ATLAS/TRAM, 2008, p. 39). In a highly frank speech delivered to a room

full of soonto-be volunteers in Mexico, Austrian philosopher Ivan lllich (1968) argues

that the only thingMount eer s can do “in a MeS8l8can vill
He argues that “there is no way for [volun
since there is no common gr ou8l8). Meanmg soever

that the distict cultural and social upbringings of Northern volunteers act as a barrier

bet ween themselves and the Global South, m
they intend to do (lllich, 1968,8.20) . Fur t hering on I 1 Ilich"s
andSmith (2010) reason that the funds used by volunteers to travel on these projects
would be better suited to pay a greater am
volunteer coul d e38fIndeddahese shoroterp volunteerdymups, ( p .
Van Engen (2000) argues, almost always “do
better) by people of the couptr t h e yp. 20)i Tis redlity i$ highlighted in a We

Charity documentary following a group of Degrassi volunteers around Relyaring

the process of building a school, the group returns to the community one morning to find

their school almost completed by local builders. The dejected volunteers are discouraged:

35 As this research has shown, this ‘change’ is believed to come from the benevolent actions of
Northerners (the fourth regime of truth informing the organization’s approach to development).

36 Only a portion of this video is found on WE Charity’s website. The complete version is found on their
Free the Children International YouTube channel.
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One upset volunteer notes, “Theedtoocal s

build by hand oursel ves. But , um, it s
PresentsDegrassi in Kenya, 2011, 11:43).
Reduced to moving the construction debris away from the nearly constructed
school, another vol unteelelrs carmemewnp,s ,we NoOEe
up the rest of the rocks. So we're just
a | i t t¥I(Feee timoChitelien/ MTV Preseriiggrassi in Kenya, 2011,
12:10).
When the WE Charity facilitator provides a space for thantelers to express
their frustration, one volunteer maneuv
guess | have a problem with the fact th
we would be able to say t hbaingpauwofbui I t i
what we’' ve don dhe&Hildren/Wi&RresenBEgradsiine e
Kenya, 2011, 12:33).

Here, in spite of WE Charity’s attempts to

exchange (once again) reveals applications of power em@riiadim the South. The

locals are able to complete the school without the help from dejected volunteers, although

the video quickly attempts to hide these alternative expressions of power in the next

frame, when a local Kenyan states:

37 When faced with the prospect of not being able to exercise benevolence, and assume the role of the
white savior, the volunteer becomes frustrated. Such dialogue reveals how these two regimes of truth
frame the experiences and expectations of WE Charity’s participants.
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They’ ve [ tiniy]skea alotoftapirom you guys. So when you just
visit them t hey [Freethe ChilegrenMMIVt her e’ s hope
Presentfdegrassi in Kenya, 2011, 15:35).
Further, although WE Charity stays within their host communities for extended periods
of time (We Charity/Our Development Model, 2016, How WE Villages Work Section),
the frequent comingandgoings of their (generally unskilled) volunteers would, we can
assume here, require nearly constant assistance. Roberts (2004), in highlighting the
difference between longerm and shorsterm volunteers, explains:
It is worthwhile [for the Southerners] to invest a considerable amount of time
inducting [the volunteers]. However, if they are only going to be with them for a
coupl e of mont hs qualiichtions @rrexpérientea ivneay veeh vy ...
not be considered a constructive use of timé2).
Juxtapose this comment against the scene which unfolded above, and one can begin to
see the surface impact of these international volunteers. By positioniNgiherner as
a solution to global povertyteaching English or laying bricksand reducing the
complexities of poverty (for the benefit of the volunteer), the end result becomes almost
tokenistic in nature: where Northern volunteers complete a devettrojectunder
theintonationo f * ¢ h an g i wigch tobleehawe beed cdmpleted (undoubtedly
cheaper, faster, and with less colonial fanfare) by skilled locals. Thus, the volunteer
project may be more f or t heuallyohbngingttheer ' s be

world.
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il. Slum Tourism
You can read about poverty or watch documentaries on it, but seeing it firsthand is very

difficult A WE Charity volunteer in Kenya
(Me to We/Youth Trips, 2016, Hear From Our Travelers Section).

All of asudden, all of this money that you are fundraising becomes a person, and it
becomes a name and a face
A WE Charityvolunteer.
(Me to We/University and College Volunteer Trips Video, 2016, 0:57).
Existing along the per i meisahighlycblonelhe or g
practice called slum tourism (or poverty tourisagn almost unavoidable phenomenon
of the overseas volunteer experience. Through this practice, Northerners tour around
observing poorer communities of the Global South, and undeiptigleged gaze,
poverty becomes framed as a product for their consumption {Meideiros, 2009, p.
586). The attraction to slum tourism is ro
(Frenzeletal.,2012,p.v) and pl ayseo®outthle ahmdckpr iofi It
North. Although WE Charity does not officially offer these types of experiences to its
participants, inseparable from their programming are the encounters between the
volunteer and the impoverished Otf&m which the formea s sumes t he positi
observe, stu®ad 194p8d08p, famd htthé | atter goe:
in need of investigation, [ and$adila7/meed ev

308). For instance, while touring a local Inldicommunity, Hedley watches a group of

girls working alongside a road. One band member comments:

38 These encounters (at least the ones deconstructed in this research) seem to be informed by the white
savior complex; the volunteer’s firsthand experiences with poverty are always followed by a desire to help
‘make a difference’ in the lives of Others.
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't s just really tough to digest. Il > ve
it, but |I’'ve never seen it rthagthey i n fr o
have to work every single day out here, nine hours a day, under the hot sun,
sweating, bending their backs.. When th
be furthering their educatiéh (Me to WeTTrip Videos/Hedley in India, 2016,
9:09).
The wlunteers continue to observe, imagining alternative existences for these children
and expressing their shock at the scene playing out in front of them. As the dejected
group drives away from the girls with sorrowful music playing in the background,
anothe member comments:
They’'ve got beauti ful young women in be
for men with hard hats that are sweatin
they can be enjoying. | want to do something that can make it so thatainée
free’® (Me to WeTlrip Videos/Hedley in India, 2016, 12:00).
This whole encounter, it seems, becomes ab
personal experience through the lives and experiences of the Southern Other. Indeed, the
volunteer, aker observing the child workers, positions himself in the foreground of this
narrative. In this sense, it is about taking the struggle of the ©tneometimes

imagined or embellished struggiend making it about the benevolence of the global

39 Here we see WE Charity’s second regime of truth, the value of Northern education, surface in this
volunteer’s comments.

40 Shouldering the ‘burden’ of helping these child workers, this volunteer’s comments are informed by the
white savior complex — he assumes he can help make a difference in their lives because of his privileged
position as a Northern volunteer.
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citizen.As a r e s u l-timers take hoene moredranothetr slumming in the Third

World than[they]| eave behind” (Kwa, 2007, n.p.).

Similarly, a group of Degrassi volunteers are brought by WE Charity facilitators
to meet a child worker in India. After timeeeting, one volunteer states:
When that little boy saw the way that we reacted [to his situation], he now knows
that the way he is |iving is not nor mal
view*!, and now he feels like hercéight for something (Me to Wetip
Videos/Degrassi in India, 2016, 15:00).
Here, the volunteer’s comments are | oaded
position as a privileged observer, she normalizes her Northern values and experiences,
constructs the Otihaenrt ,a sa n“db gpcekrweprhde.r. adev ( Can
192), and perpetuates thealed inferiority complex onto the chitda term used to
describe how colonized individuals internalize their oppression and see themselves as
colonized peoples (Fanon, 19522 Driving away from the encounter, the group
comes upon a man lying in the middle of the road. As the camera pans over the man in a
thirty-second uninterrupted shot, one volunteer comments:
An interesting thing for me, when we were coming back, wasgeing the guy
lying across the road. And you know, we all got upset, you know. Why is no one
doing anything? | didn"t get off the ca

person. So | think it is very easy to get upset about all the situations aboitind,

41 Here, the oppression of the boy affirms the heroism of the volunteers. She positions herself as the
guiding force behind this child’s potential escape out of poverty, assuming the role of the white savior
(the third regime of truth).

198



you can’t get wupset and expect the next
you*? (Me to We/Trip Videos/Degrassi in India, 2016, 19:33).
At this point, the volunteer maneuvers himself into the colonial position, making
snapshot observations from Ipisvileged position and looking at, as Meschkank (2011)
sardonically highlights, “the poverty and
wi n d o w4Y):Slui purism problematically confines the South into the present
moment, without contextualz i ng or hi storicizing anything
‘“need’ of the community, for the benefit o
to school are shown building roads and working as vendors; families without access to
running water aref®wn walking kilometers to a dirty stagnant water source;
communities that have yet to receive support from WE Charity are shown malnourished
and diseaseidden. Foregrounded against this backdrop is the Northener, extending their
gaze on all the lack amdconfirming (again and agaitf)e stereotypical image of the
needy Other. ASaid (1977y emi nds us, anyone employing Or
name, point to, fix what he is talking or thinking about with a word or phrase, which then
isconsideredditer t o have acquired, Sad 19fip.72eInsi mpl vy
these volunteers’ attempts t—doempatpizewithence (
it, to acknowledge i they may in fact be further positioning the Other into their

traditional role as the deprived and oppressed.

42 The volunteer articulates a desire to help, based on moral grounds (compassion and empathy). Such a
comment reflects WE Charity’s first regime of truth, moral uplift.
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iii. Going Native
WE Charity’s overseas discursive pract.i
can gain empathy towards the Other by beco
motif descfrbmsNOlFrapees”behavior, I n whi ch
rituals and [adopt] the practice of local [Southern] customs such as food, dress and
entertai nment "102). Kor MogHem yolurize@rs Wishingta immerse

themselves wholly in thehost communities, this consumption of the Other is, in the

words of bell hooks (1992), ®“a contemporar
distinctly postmodern slant”™ (p.366). Volu
the Otherbywar i ng col orful fabrics, eating “ethn

beds, while still maintaining their privileged position by freely transitioning in and out of

this cultural appropriation. Intrinsic within this paradigm is the assumption that the

“ e xrgtion into the world of difference, into the body of the Other, will provide a
greater, more intense pleasure than any th
raci al gr oup” B6B)eMoluntebrocarksslectivdlypi@kdwhichp .

indigenous experience they want to experientsarning how to throw a spear instead of
contracting typhoid by drinking stagnant wateand walk away with an assumed

empathetic awareness of the Otfie@n the surface, we might interpret these spaces as
intercultural understanding, but a critical reading quickly reveals the colonial subtexts

within these encounters.

43 Going native is partly informed by WE Charity’s forth regime of truth (benevolence). Inherent within
this paradigm is the belief that compassion and empathy is fostered through the adoption of practices
and traditions of the Other — the idea being that the volunteer can empathize with the Other better by
both living the indigenous lifestyle (eating exotic foods) and undergoing some of their hardships
(partaking in water walks).
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Implicit within the going native paradigm is what Bhabha (1994) describes as
col oni al mi micry: “col oni alecagnizable©Othegr,asas t he
subject of a difference t h&6) Thediscaukenobst t he
mimicry requires the Other to be almost the same as the Northerner, but slightly altered.
Their difference is signified by their exoticnessl dimelessness, which can then be
comfortably slipped into by the volunteer.
volunteers do not generally live with host families during their time abroad, WE Charity
ambassador Jesse resided within a Maasai contyrduming her time in Kenya. Donning
a Maasai shuka, Jesse fully integrates herself into her host community: living in a mud
hut, collecting water, helping with chores
beads. At the end of her trip, sheisgivela a s a i name (‘the Bl essed
her to “bébeomefat memc o mimip Wideosidésse(inWenyat o We /
2016, 19:38). Similarly, when Michelle visits a rural community in Ecuador, she too dons
tribal paint and learns how to throw hungt spears. Normalizing her Northern eating
habits, she spends twenty minutes trying to eat raw bugs:
This entire process of eating the live bug probably took me about twenty minutes.
| [didn’t] even know how to dkeitsgutsmt o t h
and insides squirting al/l over my mout h
When | finally finished the whole live bug, | wasety proud of myself (Me to
We/Trip Videos/Ecuador, 2016, 8:16).
WE Charity participants who do notvoluaste over seas can al so ‘go
purchasing indigenotsispired products, like a Maasai beaded necklace made by a

Kenyan Mama (Me to We/Shop/Maasai Maji NeckiMda asai , 2016, n.p.)
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edition r-udtei s'ameh d kK a br iMaasa) Warriore astthsytend r n by
toheds of gr azi ng Shod LinitedeEditiof Ristic $hoka, A48, n.p.).

WE Charity consumers can thus partake in a colonial catwalk from home, effectively

blurring the line between cultural immersion and cultappropriation.

Each of these above examples rely upon the idea of an accessibly consumable
difference—one that mimics familiarity, but different enough to be sought after by the
Northerner. Problematic within this crossover of the Northerner becahen@ther are a
number of colonial ideologiesthe first being the stereotypical reproduction of the
timeless Other. InthewordsBfhab ha (1983), this discursi Ve
knowledge and identification that vacillates between what is alivagtace’, already
known, and somet hing t ha8). hissstevidbrnéein \WE x i ou s |
Charity’'s framework of the Other, as their
water walks, partaking in the traditional song and dance aimthehe exotic and ethnic
meal. Displays such as these, Urry (2002) argues, are cultural signifiers that become the
leading perception of the South, conceptualized by ethnicity, tradition, and framed by an
idea of “natur al ne slsefnvaupteerisinévér)seen deconhiegahd, t h
modern Other (talking on a cell phone, shopping, or driving a car), leading to a
consumption of difference which results in the framing (stereotyping) of the North as the
norm, and the Other as exotic and strange.

Further, going native can also result in the watering down of Southern culture. It
is understandable that volunteers have a desire to consume diversity (as many
globetrotters do). However, within this consumption, difference can be watered down or

takenout of context through cultural appropriation (Germann Molz, 2012, p. 38). Maasai
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culture, for instance, becomes about whatever visual experiences are consumed by the
volunteers: intricate beadwork, goat’'s bl o
understanding is replaced by a desire to consume/become the Other, perpetuating colonial
views of Otherness, like exoticism. As Beck (2006) argues here:

The glitter of cultural difference fetches a good price. Images of-batimeen

world, of the blackbody, exotic beauty, exotic music, exotic food and so on, are

globally cannibalized, rstaged and consumed as products for mass markets (as

cited in Germann Molz, 2012, B9).
Through this lens, going native is comprised of the craving to consumeadized,
diluted version of the Other, effectively
a process of decont ext G78) Void af any loistofical ( b e | | ho
context, the indigenous backdregenerally framed by WE Charity asproblematic
space needing to be fixed by the Northerammnically becomes desired scenery (albeit

simplified scenery) for the voluntetrnedOther.

6.3The WE Village Approach to Development
The school system became one of the most impedhitles of development strategy,

being presented to the excluded as the answer to all the problems of their

‘'underdevelopment,’ the redeeming genie which could henceforth save their children from
misery and shame, in realjtgchools served other purposes
(Rahnemak Bawtree 1997, p158).

WE Charity’ s overseas involvement is fr

to development. Although most of their projects are enacted and funded by benevolent

global citizens with benevolent ideals, their WE Vilggrogram drives the

organization’s involvement in the South. T
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their second regime of truth, the value of education, and at this point | will now
problematize this foundational building block of their organization

We Villages is a development model that
poverty with holistic and sustainable solutions that work in tandem to transform
communities” (We Charity/ OuwW).Evergfundrhising ment M
campaign ad overseas project is geared towards one of these five primary causes of
poverty (referred to as the Five Pillars). These Five Pillars, each focused on the value of

education, are framed as follows:

The Five Pillars WE Charity’s Rati on
Education “Giving a child an education
success and break the cycl e
Water “ Ch i +dspeeially girls—can only attend school if they have
access to clean water .. So we
sustainable cleanavt er s ol uti ons | i ke
Health Children can only attend school if they and their parents are
healthy.. So we partner with
clinics and vaccination prog
Food “Chil dren can drley atrteemwde !l dc

with communities to provide programs that promote food securi
and improved agriculture, like school gardens and irrigation
projects”

Opportunity “Chil dren can only attend sc
meansand i me t o invest in their
So we teach parents, often mothers, skills such as animal husb
t hat help them generate an i

(We Charity/Our Development Model, 2016, Why These Five Pillars Section)

Each of these pillars are designed to work towards providing a space for

marginalized children to attend school, carried out by-mening Northerner¥.For

4 The curriculum taught in each WE Villages school typically follows the national curriculum of their
respective countries. The organization states that “standardized tests are typically given in the respective
countries where the organization works, and government-determined curriculum coincides with the test”
(WE Charity/Frequently Asked Questions, 2016, What We Do Section).
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many volunteers filmed in the WE Charity videos, the signifier for education becomes the
iconic WE Charity oneroom school house. As one Degrassi volunteer in Kenya
comments while building a school, “this is
kids,you know?” ( FMT¥ @redenit®eg@dsiiinl Kdnyag 2011, 12:59).
However, the orgnization moves beyond this signifier, as WE Charityf@mder Marc
Kielburger states:
It s stildl al | about the concept of edu
realize that we had to mitigate the barriers to education in order to achieve our
goal.We needed to make sure that people had everything possible [employment,
health, food and clean water] so that they could actually send their kids to school
in the first place (We Charity/ Mitigeng the Barriers to Educationidéo, 2016,
0:52)
Problemaitt within their educatiofibased approach to development is the system of
inequality inherent within schooling itself. As Bate (2013) highlightshe current
strudure of mainstream schooliftge | ps t o “preserve class str
rather than sort out everyone according to theirrineen t ¢ a p a298)iKielbutgere s ( p .
himself indirectly acknowledges this while watching child workers alongside a road in
India:
The Free the Ghldren school is literally five minutes up the road, and then these
girls don’t have a chance to go to scho
the Adopt a Village [We Village] model
in Kenya, as soon as that happethen the parents will sacrifice to seneir kids

to school (Me to Wélrip Videos/Hedley in India, 2016, 9:47)
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Although meant to demonstrate the benefits of the WE Villages model, such a comment
reveals the inequality created by establishing exash#sly pockets of schooling among
marginalized communities: some students get to go to school, and some do not. Those
students attending one of WE Charity’s sch
privileges, and those youth living close to (butnottvh i n) one of the org
Villages become further marked (and may be marking themselves) as underdeveloped.
Below, post development theorist Majid Rahnema (1997) reveals the problem with
focusing on schooling as a development model:

Schooling idfirst offered as a scarce commodity reserved for the few. On the

other hand, development does everything to give the school graduates social

prestige and economic rewards. As a result, the commodity creates a need, one

which responds less to the urge tarfethan to a craving to be recognized by the

system (p120).
Rahnema’s remarks are unsettling. Although
for WE Charity schools to turn education into an exclusive commaodity, rather than a
space of learningnay in fact be a possibility. Further, Rahneana Bawtre€1997)
contendthat introducing Northern school systems into the Global Southisrstiidents
"with homeopathic doses of new alienating values, attitudes and goals, [and] drives them
gradually toreject or even despise their own cultural and personal identity5@). The
presence of a school reserved for a select few produces a system of exclusion, where
local forms of knowledge are discredited and a cultural gap between the schooled and the
unghooled is created (Rahne&@awtreg 1997, p159). In the end, those who

graduate from one of WE Charity’s school s
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and opportunities that would have, we can assume here, been absent without their

presence ithe communities. So while | do not doubt that these students' lives will be
forever changed by WE Charity’'s invol vemen
that such efforts will address the broader social, political and economic forces that cause

deepseeded social injustices.

6.4 Critical Approachamemminmg GCE in WE Chari
As | have argued throughout this resear

are informed by soft GCE ideol ogi enpts Not ab

at distancing themselves from this pedagogy, trying to align themselves with what

Andreotti (2006) refers to as critical GCE practices. As explained earlier, this alternative

form of global citizenship frames the problems of the Global South as feihgf a

much larger structural issue of power and exploitation. It focuses on the assumptions,

power relations and attitudes which maintain the marginalization and silence of the South

(Andreotti, 2006, p. 46). Within such a space, youth are encouragedasider their own

complicit roles in global injustices, rather than partake in benevolent acts of kindness.

Transitioning in and out of soft GCE discourses, WE Charity carefully crafts their

language to position themselves as Otherwise. For exampldréeiently use the

sl ogan “sustainable development is not abo

Children/2014 Annual Report, 2014, p0) ; t heir projects are *“I

(We Charity/Our Development Model, 2016, How We Villages Work Se)tibeir host

communities “lift themselves out of povert

2014,p10) ; and the organization “works in par
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Charity/ Why We’'re Different/ What W&EDoO, 20
Charity states that:
OQur goal i's to reach a point where our
any more. Instead, they have the training and tools to thrive for generations. In
ot her words, we’'re in the besWamess of p
Charity/Our Development Model, 2016, How We Villages Work Section).
The organization attempts to decenter themselves from their own narrative. Implicit in
this statement, however, is the idea that
commmni ties will continue to exist in a cycl
argument regarding marginalized communities:
We [the Other] don't need anyone else developing the tools which will help us to
come to terms with who we are. We can anltlda this work. Real power lies
with those who design the tocl# always has. This power is ours §).
Through this lens, WE Charity falls short of critical GCE practices: their development
paradigm assigns authority to the Northerrsupposing tht they have the tools (i.e. the
WE Village model) to enact changeffectively recreating an ongoing colonial

relationship with the South.

Al ongside the organization’s attempts a
WE Charity’ s ecting4$ofh GCE practicesz Fonirstances gne volunteer
reflects:

| come here and, you know, | see the kids and I build the school, but in some

sense | feel very selfish and fake, bec
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there’'s theaotehbuitlding, aysuhool and vyo
and thatwill always be there (Me to We&fips Videos/Degrassi in India, 2016,
10:32)
Here, the volunteer acknowledges his privilege and reveals his apprehension about
volunteering in his host commuypitHowever, his frame of reference locates himself
outside the poverty he is witnessing but still responsible for acting to solve it (and,
notably, not responsibler it). Further, another volunteer mirrors the official language of
the organization:
Oneof the main reasons why | chose Me to We was because | believe in the
hands wup, not the hands out approach, b
savior ; > d much rather be a friend and
community members (Me to Whrip VideogNicaragua, 2016, 1:10)
The volunteer rejects WE Charity’s third r
away from her privileged position. Similarly, another volunteer states:
It s not about the rich pieto’ps er edimli yngalh
gl obal community building effort.. for t
to We Trips, 2016, 1:28)
We can see the volunteers rejecting the colonial undertones of international volunteerism,
and critically challenging their roles a®ithern saviors. Despite this, the volunteers
continue to operate within the framework o
schools, (re)producing the official benevolent rhetoric of the organization, and imposing
Northern forms of knowledge ontbd South. The meanings WE Charity tries to fix

about their critical GCE practices in the Global South is unstable, and we can use our
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critical dispositions to see the inherent soft GCE practices regardless. The language WE
Charity uses is carefullyconsoett ed t o give the il lusion of
themsel ves” out of poverty, but such discu
components of their organizatienin which a Northern institution enters a Southern

community and establisis a microcosmic village which mirrors Northern knowledge of
development, all the while being framed by the good intentions of unskilled Northern

youth. Further, despite efforts to position themselves Otherwise, WE Charity creates
cookiecutter spaces faheir participants to partake in overseas experiences, dictating

how devel opment i s -bystepwagsonleowtenact dhangeiAsg st e
Andreot ti (2006) states, critical gl obal c
telling learners wat they should think or do, by creating spaces where they are safe to

analyze and experiment with other forms of seeing/thinking and being/relating to one

anot hd9). WE Charity participants are undoubtedly denied such critical spaces.

6.5l mpl i cations of Benevolence as Discursive
Based on the organization’ -®cuskd scur si ve

programming, WE Charity’”s youth participan

consideration towards their oveomplicity in maintaining global poverty. At no point

within WE Charity’ s online material does t

responsibility for being, as Larsen (2014)

of t he s(o6).Rathen adeyekpnient is maneuvered into-@eeld actions

(laying bricks or holding a bake sale), rather than any type of critical consideration as to

why “certain people, or institutions, are
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(Jefferss, 2008, B5). Centrally, | argue that this failure to take responsibility for the
legacies of Northern culture is what distances WE Charity from the critical GCE
paradigm. For instance, b&la tearful volunteeholds a crying child:
l't's definitely hard hearing.. hearing t
and thirsty, and you wanna do so much to give them everything you have, but you
can’t and that’s what really hard (YouT
14:50).
Here, the wlunteer observes poverty, but is unable to reflect critically on the larger
(Northern) structures which maintain these conditions of hunger in the South. Indeed,
conditions of global poverty, food security and child labor are explained by the
organizatiorusing simplistic headliners, denying a space for WE patrticipants to critically
engage with the structural causes of global inequalities. For instance, when discussing the
root causes of food insecurity in the Global South, WE Charity states:
Economic baiiers are often the cause of food insecuriyfamily is struggling to
make ends meet and the cost of food is too high. Sometimes, the challenges are
related to a community’s geography.. Nat
an entire s e%cboolsiGlabal/leooddSpcsrity( 2046, pda.
Here, WE Charity isolates the causes of food insecurity to the Global South (removing
any notion of Northern responsibility). This cosmetic engagement with social issues
|l ittered throughionuet nvédE eQhiaarli,t ywist hon* mi ni mal
l earning and understanding” (Tal dlkens & Mc Gr
such engagement to the broader conditions which frame Northern diagnostics of poverty

in the South, claiming:
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Researhers investigating poor health or educational underachievement among
indigenous communities often focus on the community as the sole source of the
problem and, because this is their focus, obviouslydanalyzeor make sense
of the wider social, ecomaic and policy contexts in which communities exist.
Often their research simply affirms their own beliefs9@).
Thus, WE Charity participants are relieved of their postcolonial guilt and are able to
observe hungry children through tddled eyes withait any consideration towards the

social, economic or polital structures that maintaomgoing poverty in the South.

Further, WE Charity’s participants may
emotional experiencesgoing native, observing poverty, ding schools for smiling
children, buying goats and feel justified doing so due to their economic positions of
privilege. Emotion, Orgad and Vella (2012) argue, is a key marketing tool used by NGOs
to attract Northern volunteers (p), and can probleniaally be used as a form of
coercive powerindeed, that people should feel a certain way when they see the Other
living differently or that they should feel compelled to act seems to be assumed by WE
Charity. Associal justicenriter Teju Cole (2012)spoi gnantl y states, *“t
Industrial Complex is not about justice. It is about having a big emotional experience that
vali dates privilege” (Twitter post). Based
research, these big emotional expereesc s eem t o frame the major.i
experiences in the South. First, the privileged Northerner travels overseas wanting to
“make a difference”, as demonstrated bel ow

impact in Nicaragua:
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Theminutest arted | aying bricks or wusing t
really making a difference (Me to WEifip Videos/Nicaragua, 2016, 0:27).
Then, they become emotional after observing or experiencing poverty firsthand. Below,
one tearyeyed volunteer@mments after visiting a rural India village:
They have no idea how we live back home [in Canada]. This is it. This is their
I i f e. @vérythsng they have (Me to Wilip Videos/Degrassi in India,
2016, 10:10).
At some point, they romanticize the ®ttby acknowledging their generos#yn spite of
t h ei r—a$Jessedoés while talking about her trip to Kenya:
These people have nothing andylgave me everything (Me to Weip
Videos/Jesse in Kenya, 21:05).
Finally, they build a school andtuen home changed; this transformation is captured by
the following volunteer as he reflects on his experience in Nicaragua:
One thing that | was hoping to get out
life, but in reality, it was my life that way chged from this journey (Me to
We/Trip Videos/Nicaragua, 2016, 1:25).
Such emotional displays repeat themsel ves
WE Charity, it seems, approaches GCE in a way that makes it acceptable for individuals
toundergoa emoti onal transformative experienc
feelings of empathy and benevolence among their volunteers, and allow them to do things
“in other people’s hospitals and school s
2003 n.p.). Problematic within this approach to GCE is that the volunteer may seek to

empathize and exert benevolence towards the Other primarily for their own emotional
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experience. GCE, as a result, becomes about privilege and feel good experiences, with

little attention paid to the damaging consequent#dgnew form of colonialism.

6.6.Conclusion

WE Charity, it seems, does little to help their participants develop the skills
needed to critically contextualize their privileged social positioning aadoibt causes of
global issues. Instead, the organization focuses on more benevolent programming
advertised as both meaningful and exetintended to empower the lives of Northern
youth and fuel their moral uplift, but consequently reinforcing theendatvior complex
and maneuvering youth into a position of assumed power. WE Charity disputes this
arguing that their overseas trips encourage youth, upon returning home from an overseas
trip, to continue engaging with global issues in meaningful wayst¢Meée/Why Me to
We Trips are Different, 2016, pai@). However, in a study of internatial volunteer
trips, Cermak et al. (2011) found that although youth had the dissonance necessary to
want to make a difference upon returning home, they were unat@deptualize how
to act on that desire (p. 10), which | would argue suggests that the organizers of such
overseas experiences, like WE Charity, do not make it a priority to make visible the
constructions which enable the poverty they would like to addfesusing rather on
fostering benevolence and feel good experiences for youth.

My point here is not to claim that benevolence has no value. | argue that youth
should engage with frameworks of morality, and pedagogies that encourage feelings of
compassio have significant social value. Indeed, Andreotti (2006) contends that such a

soft approach to GCE is “appropriate to
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maj or <9).dlpe’proklem lies with favoring benevolence as the ultimate goal of
global citizenship education. The root of global poverty does not reside exclusively in
how youth feel towards, imagine about and treat the Other, and thus, a heightened moral
compass cannot be the solution. While efforts like building a school or buyingucpro
made by a Kenyan mama do help the Other, they do not, as Kumashiro (2000) argues,
bring about “structural and systemic chang
do not disrupt the process that .Burthef, er ent i
the ability to be benevolent, as Riggs (2004) argues, is always already predicated on the
powertodose-“ it does not require the giving up
imbalance of power to instantiate the categories of giverarde i ver ™ (p. 8) .
benevolence problematically requires the Other to lack a particular sense of agency in
order for the Northerner to engage in a charitable act. Despite this, WE Charity, at least in
their current form, continues to shape how theitipi@ants enact GCE through these
benevolent lenses.

| also argue that WE Charity participants are unable to think critically about the
structures which lead to global poverty because the organization does not give them the
language to do so. Throughouethonline material, their discursive sloganeering only

reflects feel good notions of engagement with the Global Seusing simplistic

headliners |ike “make a difference” (Me to
para3) , “ c hange Chatg/AbaubdUs) 2816, O(rWision Section), and
“make the world a better place”™ (We Charit

discursive practices means that their global citizens will encounter malnourished children

(as we saw with Hedley in lre) or come across poversjricken villages (as we saw
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with Degrassi in Ecuador), and through tebed eyes, they will pick up a shovel, make
grandi ose statements of “making a differen
ground for a new schowithout any consideration towards their own privilege,
colonialism or the asymmetrical power relations that they are recreating. Nor are the
volunteerssbased on the testimonials maabletoavail a
constructritical questons like: How do my Northern assumptions about development
silence this host community’s voice? How d
power over the Other? How am | exercising my privilege by partaking on this volunteer
trip? How does observingpoe r t y from behind ‘“tinted windoc
agency from the Other? How do my volunteer efforts perpetuate the white savior
complex, even though | am working alongside these community members? The challenge
for educators, then, is to create spaneashich youth can engage in critical interrogations
of the structural issues of poverty.

That being s, it may be difficult toengage students in critical thought against
the backdrop of WE Charity’s pr ogriticammi ng.
inquiry can coexist alongside current constructions of the global citizen and the Other,
and whether WE Charity specifically needs to abandon current practices in order to make
room for a more equitable GCE paradigm. In my concluding chaptelt,digguss
whether conscientious engagement between the North and South could in fact exist
within the current par amedteeGEE ppakdigiwih Char i t

general.
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7.0 CONCLUSION
Thereds charity whi ch soliionaSonmetinmeslinsteadtof and a
helping, it actually creates a cycle of dependency, where charity needs more charity.
Sometimes, such charities make us feel guilty, and rely on images of despair. Then
thereds charity that e megawaidsustolidtourseMepi ng T
even further. The best charity betters both the giver and the benefidi@tping us to
connect with the core idea that we all have so much to give with our time, energy,
compassion and heart. And this is what WE Chasigll about.
(WE Charity/About We Charity Video, 2016, 0:15)
Comments like the one above are indicative of the way in which WE Charity
approache&CE  The organization’s discourses tenict
cycle of depeonfde(n‘cwe” )alandhaovuet so much to gi
compassion and heart”) critical GCE pract:i
of traditional charity, but ultimately, the structure of their organization aligns with the
very practices theyra trying to distance themselves from. Despite attempts at critical
global citizenship, their colonial undertones bleed out into the discourses of its global
citizens and into their patriarchal representations of the Other. Benevolence, it seems,
frames tleir current parameters of GCE and gives the illusion that poverty is something
that can be tackled (and solved) by wakaning youth. Unfortunately, from a
postcolonial and critical GCE perspective, such an approach tends to further reinforce the
systemsawhich favor a privileged few and oppress Others.
In this final chapter, | revisit the initial themes which framed my research in the
earlier chapters. Centrally, | inquire into whether the North can ever actually engage with
the South in decolonized andeamingful ways. | outline three suggestions for

organizations, like WE Charity, to consider as they engage youth in GCE practices.

Finally, | encourage future research into how popular GCE discourses might be reframed
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to offer youth and educators deepederstandings of global poverty and more equitable
outlooks on development practices. This chapter will be informed by the lingering
guestion:
1. Isitinevitable that organizations like WE Charity, because they arise in a space
dominated by colonialist disceae, will inescapably internalize and reproduce it?
If I have led you to think that | will be laying out a utopian blueprint which would allow
Northern youth decolonized opportunities to volunteer in the Global South, then | have
failed in the previous clpders at explaining the intrinsic colonial nature ofalierseas
volunteer paradigm. Such a mentalitgne that sees Northern youth as having starring
roles in the development procests degrading to the Global Soutinom a postcolonial
perspective)As Bindra (2008) notes:
For too long we have been misled into thinking many fallacious things: that poor
countries (particularly African ones) cannot make it on their own; that rich
countries owe some historical debt to the poor ones, and must theredpre ke
slipping them some money to alleviate their guilt; that more development money
equals more growth; that development plans can be orchestrated from up and
above and far away; that poverty can be
151).
Tohave WEChai t y’ s yout h e n thender pretenses thahsehodtl o b a |
buil ding will ®“change the world” further p
the South as dependent on Northern nations. Further, the Other becomes background
noise for Canadrmyouth—who do not necessarily have the technical skills or historical

knowledge of their host communitiego exercise their privilege, guilt, or good
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intentions on. However, while | argue that a decolonized volunteer relationship between
Northern yout and the South is not possible under the current conditions of WE
Charity’s framewor k, I do remain hopeful t

further thinking continues to shed light on the hidden colonial agendas of this paradigm.

7.1WE Charity and the GCEd&adigm

The goal of this research was to determ
programs that promote oppressive discourses and asymmetrical power relations, as well
as challenge the common perception that global citizenship pracegspecially those
which send idealistic youth into overseas communitiage unquestionably good.
Further, my goal was to encourage a consideration towards taking up a critical
perspective on (1) the means needed to be a global citizen; (2) how thésOthe
positioned within GCE programs; and (3) the use of benevolence as discursive practice
within these programs. Through critical I n
online material, paying particular attention to its overseas programming andtjmoah
videos documenting the benevolent journeys of its global citiddypsesearch was
guided by the following five overarching questions:fl9 w does WE Chari ty’
of the global citizen influence how their youth approgldbal citizenship edtation?;
2)How does WE Charity’'s framing of the Sout
perceptions of global citizehg education?; (3)Vhat are the implications of
benevolence as discursive practceon WErCha v yout h’ s engagement
What are the regimes of truth (Foucault, 1

and how do these truths dictate how youth are expected to tackle global;i§s)d4tat
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assumed power relationshipsamm and shape the official rleeic of WE Charity?
Approaching my inquiry within postcolonial frameworks, | organized ¢atd my

inquiry into these five questions)to three thematic constructions: (1) the global citizen,
(2) theSoutherrOther and (3) benevolence as discursive practice. | will surnenary

findings below.

I. The Global Citizen

I n regards to WE Charity’ s gl obal citiz
global citizens in a multitude of ways which reflect their social positioning of privilege:
their parti ci pepandssoh theedefigiengies of the @ther; they are given
narrative authority over the Other, making a space where it is acceptable for the unskilled
Northernerto be experts in all matters Other; they are positioned as travelers voyaging
through exotic lands, reminiscent of the early colonial explorations of the South; they are
assumed to have an understanding for their host communities, at times confirming their
pr eexi sting stereotypes of the Other; final
impoverished conditions in order to undergo transformative experiences. In short, WE
Charity privileges their gl obal oowdari zen’s
relationships that make these experiences possible in the first place. Such a framing, |
argued, means that their global citizens may approach global citizenship without
considering their own complicity in maintaining systems of poverty and thusithgy
only engage cosmetically in social issues.
language continues to be situated as a call to action for changing the lives of people living

in the Global South, with the central narrator to this action kbagmpowered
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Northern citizen. Such a focus, | argued, has not been helpful in transforming how the

maj ority of the wodulnderswodwithio WE @harayr e vi ewed

il. The SoutherrOther
The second theme | explored was the constructionof WECheay * s Ot her .

argued that the organization partakes in the process of Othering frequently in their online
material. Within this process, | unpacked three thematic representations of the Other: the
first being the portrayal of the Other as an exotic andless entity. Descriptions of the
Other positioning themselves into ethnic, primitive and cultural roles seem to be used to
justify Northern interventiomito the South and further perpetutite colonial stereotype
of the Southerner; second, the Otlserdpresented as disadvantaged, where geographies
of need and narratives of pain carve a space for WE Charity and its benevolent global
citizens to alleviate this suffering; finally, the Other is portrayeal@sedimensional
grateful recipienbf Northen aid, further perpetuating the myth of the industrial savior
complex and reducing the emotional complexities of the Southerner into static states for
the benefit of the volunteer. Imbedded within these three thematic representations is a
highly colonial @proach to GCE imerent within the organizationyl@iminishing the
Ot her into these highly specific roles, WE
maneuvers their participants into a position of authority over the Other. Within this space
—onewhtc h i s defined -We tCharOttlyéers’ yomueddenter
preconceived constructions of the presumed neediness of the Other and with an entitled

sense of authority to speak for and about it. Such a framing, | argued, also removes an
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elemet of the Other’s humanness, di minishing

further reducing the Other into their colonial roles.

iii. Benevolence as Discursive Practice

The final thematic construction | explo
tofamée t heir participants’ experiences with
organization- despite attempts as distancing themselves from traditional notions of
charity— continue to perpetuate soft GCE practices, which frame the colonial dissour
of its global citizens and its ongoing colonial treatment of the Other. Inspired by Rosaldo
(1989), |l unpacked t he o+ngorluplift, thé valoeof s f our
Northern education, t he whwhicheworiktagathesto bur de n
bestow authority on Northerners and release them from their colonial guilt. | showed how
WE Charity’s overseas progr anpmcessgs,i S entre
including the promotion of slum tourism, the practice of going nativettantelief that
Northern youth can change the world. | made visible the inherent inequality built into
their foundational regime of truth (the value of Northern education), including their
iconic builda-schootin-Kenya program, and argued that establigla'WE Village
among marginalized communities creates pockets of exclusion and promotes Northern
knowledge and education over indigenous, local knowledge. Finally, | highlighted two
key problems emerging from the use of benevolence as discursive pvattiogheir
programming: (1) that their participants may in fact approach GCE without any

consideration towards their own responsibility in inequitable global affairs, and (2) that
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their participants may in fact approach GCE seeking highly emotionaliexpes in the

lives of the marginalized and oppressed.

V. Power

As shown, the three themeshe Other, the global citizen, and benevolence
influence popular perceptions of GCE and are connoted with specific images of what it
means to be a global ciéim, as well as specific images of the Global South, and the
means through which substantive social change can be re&aéukr, in each chapter,
| also explored the fluidity of power as it operates within WE Charity discourses. | argued
that power cortantly shifts between the organization, its global citizens, and the Other;
however, power is often assumed by WE Charity and its privileged participants through
their singular narratives, use of benevolence and constructed positions of privilege.
Indeed their participants do hold power, but unfortunately they do not seek to understand
their own power in maintaining global inequality. Despite this, power exists just as much
with the Other, although the organization denies them this petieir texts askig us
not to see this power. But through a critical lens, we see it emanating along the peripheral
of the master narrative: Southern children being happy without the help of the volunteers,
individuals who have adapted to their environment and are thrigimg their non
Northern knowledge, community members completing development projects without the
help of the Northerner, and Northern volunteers themselves questioning their presence
within their host communities. These discretely operating narratities ones with the

Other as the central playemare important. They show us that there are alternative forms
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of GCE, ones which do not necessarily need a Northerner venturing into the South with

Northern forms of knowledge and development.

7.2Colonialign... No Maat2 er W

At this point | would like to make visible an underlying query which has been
quietly lingering among the parameters of this entire project: Is it inevitable that
organizations like WE Charity, because they arise in a space dominatetbbialist
discourse, will inescapably internalize and reproduce it? Based on the findings of this
research, it is evident that some organizatienst particularly the ones which send
volunteers into the Southreproduce colonial power structures $averal reasons. The
first being that a power imbalance is established before a volunteer project has even
begun, by virtue of the gl obal citizen’ s p
transition in and out of the Southern community.S&&l (1977)reminds us about the
colonialist ideology:

A certain freedom of intercourse was always the Westerner's privilege; because

his was the stronger culture, he could penetrate, he could wrestle with, he could

give shape and meaning to the great [Qagmystery (p45).
Further, within this power imbalance, a binary is created where the server becomes the
“one who knows and who helps a dependent O
(Keith, 2005, p14). As Simpson (2004) argues here:

The processs that allow young westerners to access the financial resources, and

mor al | mperatives, necessary to travel

are the same as the ones that make the reverse process almost impo$§§id)e (p.
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Current constructionsf the GCE volunteer experience do not allow the Southerner to
reciprocate the benevolence bestowed upon them. Finally, the transformation of these
Southern communities into spaces of Northern development and knowledge perpetuates a
colonialist ideology whre, Tyson (2006) points out, the Other may experience shame
towards their own culture, which is positioned as inferior by comparison (p. 421). As
Smith (1999) so poignantly reminds dgrthernersido not exist separate from their past,
their culture andrteir privilege: their power, their social positioning, and their history are
all vested in their legacy as colonizers{p.Thus, | argue, current constructions of soft
GCE-like the ones implemented by WE Charithave created an impossible colonial
loop: where Northern youth impose themselves on impoverish Southern communities
paying thousands of dollars in the proce$singing with them their Northern beliefs
about education and theirtthey-justhavewhatwe-have mentalities, exercising their
power in picturesque fegjood projects with minimal insight towards local indigenous
knowledge, and believing that they, simply by nature of their privilege and desire to be

benevolent, have played an important role in the eradication of global poverty.

But | must regress. To say that it is inevitable for all Northern organizations to
internalize and reproduce colonialist ideologies would do a disservice to theorists like
Friere (1970), whose pedagogical cons@btpraxis and ctical consciousness illuimate
a potential for critical inquiry amongst Northern volunteersF@Qucault, whose
t heorizations reveal that power also produ
(Foucault, 1991, p. 194). Through this lens, power has the ability to generate ichange

individual behavior and in society as a whole. Therefore, although many organizations
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may reproduce colonialist ideologies (like we saw with WE Charity), Foucault reminds

us that they also have the power to change their regimes of truth and proderemdiff

realities. Centrally, although | argue that colonial history frames the experiences of

Northern volunters and that such a history mescapable, | believe that conscientious

discursive engagement between the North and the South is possible. ais &aht

Santos (2009) argue, “we have choices as t
di scourses are always at pl ay, 2031wl we can

now illuminate some of these resistant discourses below.

7.3 Conscientious Bgagement between the North and South in GCE

The findings of this research reveal that while there is discursive evidence of WE
Charity's global <citizens expressing aware
no evidence to suggest that theirtaar experiences with WE Charity have helped
them come to understand the more complex processes connected to the more critical
di mensions of global <citizenship. In short
their conscience and to gloss ovee fhct that foreign debt, imposed economic reforms,
unfair trade policies, corrupt governments, not to mention centuries of slavery and
colonialism, are among the main causes of
is not around whether or not WE Clit, or any similar organization, should engage with
the Global South, but rather how thajendto engage with them. Although | accept that
there is no universal solution to GCE that will serve all contexts, | do believe, based on
the findings of thisesearch, there are specific qualities that would make possible a more

conscientious discursive engagement between the North and the South possible.
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Understanding that this is not a comprehensive list, | will now outline three qualities

below:

An adoptiorof critical GCE practicesA growing concern among researchers is
that “a successful ‘“l earning experience’ [
absolution from the complex, historically implicated locations inhabited by privileged
readeybdr (Ta011, p . 179). What is offered
critical and ethical tools to respond to t
recommendation is that WE Charity, along with other likeminded organizations,tbegin
incorporate aspects of critical global citizenship, as defined by Andreotti (2006), into
their discourses and programming. Although | recognize that Andreotti (2006) herself has
been careful in acknowl edgi ng prdp@ateto® soft g
certaincontextsand can already represent a major s
learning is necessary in other contexts. Within such a space, Andreotti (2006) makes a
very crucial point:

Critical ' iteracyhies nhoutabobdor  theei leia

providing the space for them to refl ect

epistemological and ontological assumptions: how we came to think/be/feel/act

the way we do and the implications of our systems létia local/global terms

in relation to power, social relationships and the distribution of labor and

resources (p49).
With this in mind, | suggest that GCE organizations provide a space for their participants

to critically unpack the implications dh¢ir own regimes of truth and challenge long
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withstanding assumptionsthe humanitarian sentimentavhich work to maintain

oppression and privilege. Charania (2011) offers the following questions related to global

justice, Northern privilege, and silengi of the Southern voice:
How for example, might we engage a whole body of critical scholarship by
Southern activists and scholars to help reformulate or at the very least challenge
our notions of global intervention and assistance?...How does an undergtain
colonialism help us to better understand current trade practices, regulations, and
the production of poverty? Why are so many Northerners and Northern
institutions in a position to ‘“help”™? H
desires to feel gml and innocent? (p. 23)

Global citizens could use these questions to spur more critical explorations in global

affairs, dismantling their own attitudes and assumptions, and hopefully opening up with a

more equitable GCE paradigm. Secondly, an adopfientecal GCE may encourage

discussions as to whether program initiatives enable Southern autonomy, or are

superficial solutions that maintain the re

For instance, rather than encouraging youth to use tlogieynto buy specific

improvements for an overseas community, organizations could get youth to instead

consider how societal structural change may be a more effective solution. Further, a

critical lens may draw attention towards Northern representatidhe @ther the

manner in which need is communicated and how the Global South is represented has the

ability to either patronize or make visible the deficiencies of the system which generates

the need in the first place. Moving forward under the critic@EGaradigm,

organizations may move away from development projects dominated by Northern
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knowledge and strive for initiatives which stress Southern autonomy, agency and
authority. What this looks like in practice, however, is something which could be

explared in future research.

An adoption of critical discoursekalso suggest that organizations like WE
Charity give their participants the language needed to make visible the postcolonial
power structures which exist between the North and the South.char@son and St.
Pierre (2005) reveal, “what something mean
di scourses avail abl e t o-—adspegetratorggbcolonale 1) . GC
discourses- can only view the world with the language made obtainabeeim through
organi zations | i ke WE Charity. Currently,
simplified | anguage | i ke “make a differenc
discourses may not necessarily encourage critical consideratymuth work through
global issues. Todd (2009), in addressing the ford@wking mission of soft GCE
practices, points to how such positivist discourses on development can gloss over the
messiness of poverty and inequality (p. 19), leading to utopibeif{@effective)
solutions. Exploring colonialism, decolonization, privilege, asymmetrical power
relations, exoticism, exploitation, oppression, Othering, slum tourism and cultural
appropriation, among other things, may open up spaces for studentsde wiitpethe
regimes of truth operating along the perimeters of mainstream GCE initiatives. The issue
is that in mainstream GCE, discourses of humanitarianism, charity, empowered global
citizens, and needy Others have become naturalizieeir power residig in their

invisibility. Lewis talks about “[the] com
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details of our everyday lives that we have learned te-tiearned to live so well, in fact,
that their political i nt eimStrongVgilson,@008, p.nger
19). If youth have no understanding of how they are implicated in the colonial discourses
that uphold a power structure which both privileges and haims discourses being
invisible to them-their agency to enact change b@es diminished. As Davies (2000)
argues here:
By making the constitutive force of discourse visible and thus revisable, power
shifts dramatically.. [the individual]]
themselves, realign themselves and use the powésadudse they have to
disrupt those of its effects they wish to resist (p. 180).
Global citizens, instead of using discourses to reinforce unequal power relationships with

the South, can use them to think Otherwisepositioning themselves alongside the

o

South in solidarity. Andreotti (2006) arg

other perspectives to learn and transform our views, identities and relationships to think
ot her w49s WHhat | @rgue for is a reduction in the powerful discautisat

position youth as givers and change makers, and dilutes the power and agency of the
Southern Other. Young people in the Global South are also global citizens, and new
discourses need to be explored in order to expand the authority of Other. As Grave
(2007) argues, “an informed perspective

contribution to development education practice and demonstrates that people are involved

in their own strug§g9.es at different | evel
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Unsettling Good Intentionseframing overseas volunteer placements.

recommend here that organizations like We Charity, who implement soft GCE practices,

should reconsider the benevolent frameworks through which they send unskilled youth

into overseas communities. Kapoor (2004avdng inspiration from Spivak, claims that

“we cannot pretend to have a pure or innoc

subaltern. To do so, [is to] perpetuate, directly or indirectly, forms of imperialism,

et hnocentr i s m,639. Apths oepearchaasishmwn; sugh penevolent

volunteer trips are besieged with colonial undertdRd&imarily, | suggest that

alternative forms of engagement between Northern youth and the South should be

explored. For starters, Northern youth could be offepates to foster critical

discussions about the Southern Other. Below, Cook (2008) offers several questions

regarding the entrenched colonial practices often found in volunteer work, which could

be used to jumpstart these discussions:
How do Others lead #ir daily lives and under what circumstances? What do they
need? What do..wolunteers have to offer?
current ideas and practices of development? How can those ideas and practices be
changed to realize less oppressive dguelent agendas and a more just social

reality? (p. 2425).

4 The experiences seem built on homogenous representations of the exotic Other (Canton & Santos,
2009, p. 199); they are inundated with geographies of need and an oversimplification of the conditions of
poverty (Simpson, 2004, p. 686); they tend to reinforce existing stereotypes of the Other (Raymond &
Hall, 2008, p. 538); they are often more concerned about the empowerment of the volunteers than
enacting systematic change (Waters, 2001, p. 41-42); and they rely upon soft approaches to GCE, which
do little to change the structural causes and conditions of global poverty (Tallon & McGregor, 2014, p.
1409).
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Instead of focusing on surface symptoms of poverty by building a school overseas, global
citizens and the organizations that recruit them could focus on the issues that often stem
from an unfair gbbal economic order. Using the above questions to frame their civic
engagement, global citizens could, for example, advocate and campaign for IMF and
World Bank reforms (especially around foreign debt), they could advocate for their own
countries to changenfair trade policies, or they could also volunteer locally. Osler and
Starkey (2003) suggest that 1t is “insuffi
with others elsewhere if we cannot establish a sense of solidarity within our own
commun t i eZ52). Bélqw, lllich (1968) starkly highlights the benefits of local
volunteerism for youth activists:
You will know what you are doing, why you are doing it, and how to
communicate with those to whom you spea
It is incredibly unfair for you to impose yourselves on a [Southern] village where
you are so linguistically deaf and dumb that you don't even understand what you
are doing, or what people think of you (n.p).
Through these lenses, organizations encourageybuthful participants to think
globally, but act Il ocally. As stated by Ka
discourses of social justice and equality...then [they] are likely to perceive the world in
those ways, to act accordingly, and tomu and participate in corresponding social
institutions” (p. 311). By providing space
and local activism/volunteerism, and helping youth go beyond surface engagement with

development, organizations like WEharity can foster meaningful and equitable
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engagement amongst youth without compromising marginalized communities (and

without necessarily sending them abroad).

Lewis (2006) asks the question: -“Can 1in
wi n’ 0 untwhiah boghghe sender and the receiver can benefit, and if so, in what
measure?” (p. 9) . I do not believe there I

guestion, andh the words of Easterly (2006),t he onl y bi g aaBigver i s
An s w@.r382). As such, | would be wrong in suggesting an abandonment of overseas
volunteer programs: not only because of Ea
the scope of my research was limitednpacking only one volunteer program of many.
However, with WE Charity in particular, | align myself with Nutt (2011), founder of
Canadiarbased charity War Child, who argues that youth with an aptitude towards social
justice should become involved in advocacy work at home instead of volunteeriag abro
(p. 142)—doing this advocacy work with organizations who approach development from
equitable and decolonized frameworks (for all the reasons mentioned in this project). She
argues that social change begins with education, and states the following:

Our collective ability to reject misinformation, challenge assumptions, and

explore alternatives [to development] is enhanced by reading and by engaging in

civic action—whether by voting in elections, participating in thoughtful protest,

writing a blog, joning an GNO, running for public office, or attending an open

lecture (Nutt, 2011, [83).
Based on the proliferation of Orientalist

volunteer programs, | suggest that such an approach to GCE may offer an accessibl
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alternative for their many youthful participants who are eager to engage themselves in
social justice and global affairs. As Nutt (2011) makes note, the desire to volunteer is
commendabl e, but someti mes t he boeusttc oonfe si"nt

(p.142).

7.4Moving Forward: Implications for FuturegRearch
Global citizenship education is a relatively fresh ideology, and its meaning is still
fluid. My contribution to this field of research served to encourage critical thinking
around discourses of benevolence and international volunteering. By makingthisible
discourses related to global citizenship and the implications they have on young people, |
hoped to add to the growing set of literature which encourages a consideration towards
facing our own Northern privilege, and the inequity facing Others. Disesuwoncerning
the South and structures definiglgbal citizenship educatiomill not change overnight,
and further thinking is required in order to better understand the complex relationship
between them. As Jefferess (2012) contends, it is importaoht;mue questioning the
extent to which global <citizenship pedagog
of identity and difference” (p. 19).
Centrally, | suggest that more research be conducted in regards to the delivery of
critical GCE practices Andreotti (2006), in particular, does not detail specific ways to
implement the critical GCE paradigm in practice in her research. | suggest that further
research investigate how this paradigm can be married with current constructions of
GCE, with particlar attention being paid to the overseas volunteer experience, and

whether or not a critical recontextualization of such programs will offer more
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decolonized and equitable experiences for all involved. | offer the following questions to

jumpstart such disessions: (1) How cathe North engage in the Global South in ways

t hat bal ance the enrichment of both Sout he

meaningful social change? (2) How can youth partake in-cudssral experiences that
empower all particignts while neither reinforcing nor exacerbating colonial and
patriarchal relationships? (3) How can Northern youth engage in responsible critique of
their own privilege without becoming paralyzed or cynical towards the GCE paradigm?
The answers to theseegtions will not come by easily, and | suspect no satisfactory

solutions to the dilemmas they present. Giroux (2004) argues that we need to consider

“what kind of educational work i s necessar

people to use thefr u | | i ntell ectual resources.. to
autonomy possible forces for as many people as possible in a variety of sphéses (p.

76). If the Northern organizations offering volunteer opportunities in the South begin to
create spacefor their participants to unlearn their privilege, decolonize their minds and
better understand the historical processes that have led to global inequality, it may open
up possibilities to act togethesth the Other, instead of doing thinger the Othe.

Young people-from both the South and Northhave the power to help to promote
equitable panerships and solidarity, ara$ educatorsye have the power tengage our

youth in social justice practices in a way that is critically conscious.
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